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INTRODUCTION

This document represents the third irn a series of reports, the
reasons for which are directly traceable to the mission and work of
both the Center for the Study of Evaluation (CSE) and the Laboratory
in School and Community éducation (LSCE), units of the Graduate School
of Education, UCLA.

Over the past three years, the Systemic Evaluation research
project of the Program Evaluation unit in CSE's Methodology Program
has conceptua1ized,.developed and refined the idea of comprehensive
information systems for districts and schools (Sirotnik and‘dakes,
1981a; 1982a; Sirotnik, 1982). Coordinated with this effort has been
thé work over the past fodr years in the Multilevel Methods for Local
Sdhoo] Improvement projecﬁ (Burstein, 1980; 1983). Both of these
researth foci have been influenced by past and current CSE work in the
Practices and Policy Programs; exampies are the studies in (1)
evaluation practices (e.g., Lyon, et al, 1978), (2) using evaluative
findings (e.g., Alkin, et al, 1979}, (3) Tinking testing, evaluation
and instruction processes (e;g., Bank énd Williams, 1980 and 1981),
and (4) organiéing evaluative practices to serve both educational and
political purposes (e.g., nger, 1981).

The companion line of inquiry at the LSCE builds not only upon
the idea of systemic evaluation but upon the appropriate paradigm of
school renewal and change that is necesgary to implement the process.
This work finds its origins in the Institute for Development of

Educational Activities and its Study of Educational Change anc School




Improvement (e.g., Bentzen, 1984 and Goodlad, 1975), the subsequent A

Study of Schooling (e.g., Goodlad, Sirotnik and Overman, 1978 and

Goodlad, 1983), and past, and current work in the LSCE.(e.g., Sirotnik
and Oakes, 1981b, ¢ and 1983 and Heckman, Oakes and Sirotnik, 1983).

We use the phrase "syst§mic eva1uation“ as shorthand for ﬁhe idea
of a comprehensive information system for schools and districts that
provides in-depth quantitative and qualitative description of
schooling and thereby facilitates dialogue, judgment, decision-making,
and action by those concerned with and/or fesponsib1é for schooling.
The process is essentially formative since it is conceived of as being
Jongitudinal with the usual feedback-revision loops for adapting to
the ever-changing circumstances of schooling. The process is also not
constrained conceptually nor operationally by the traditional input-
output "factory" model of schooling that relies upon achievement ocut-
come criteria.

To be sure, monitoring student achievement progress is a funda-
mentally important part of the system. hBut we see these "outcomes" as
pieces of a larger system that can easily be "inputs" when the system
is viewed interactively and longitudinally. Moreover, it is exceed-
ingly difficult to give any theofetica1 credibility to simplistic
input-output models given {a) the multiplicity of “cutcomes” that
arises when the full range of.school functions are recognized, (b) the
multivariate nature of context and process that obtain when a systemic
view is taken, and (c) the ambiguity of proper temporal locations of
these variables when conceptualizing the process of schooling over

time.



Indeed, our systemic view of schooling compels us to think more

in terms of what has been calle¢ a cultural resnonsive (Goodlad, 1975)

mode! of the process of schooling. This approach treats schools and
their districts and their communities ecologically, recognizing the
interdependence of the circumstances and activities of schooling with
the ways in which people respond cognitively and affgctive1y in the
total setting. This orientation further suggests that the
jnterventionist perspective on bringing about school chaﬁge is
destined for failure--as amply demonstrated over the past two to three
decades. (See, for example, the Rand studies by Berman and
McLaughlin, 1975). People need to "own" their innovations; they need
to be continually involved in the change process over which
relevancies, contents, procedures and revisions are determined and
acted upon.

How these ideas--the informational content of schooling, the
cultural responsive model, and the dynami€s of educational change--all
come together has been discussed in depth in the previous two
de1iverab1es for the Systemic Evalugtion project. Suffice it to note
here the following implications of this work:

1. Outcome indices have 1imjted value, beyond their immediate
descriptive signal, for helping direct an agenda for school
improvement. |

2. A necessary raquisite is relevant information on the

circumstances, activities and sentiments associated with the

schooling process.



3. The criteria of relevance are based upon the perceived needs
of the significant "actors" in the setting (e.g., administra-
tors, teachers, students, parents) and the inherent value
systems through which these perceptions are filtered.

4. Information gathering as knowledge production has several

crucial and interrelated features:

a. It is operationalized with a multi-method approach to data

collection (e.g., survey gquestionaire, interview, anecdotal

and structured observation, document and archival records).
b. It is conceptualized and analysed in a multi-level (e.qg.,

individual, class, school, district) perspective.

c. It embraces multi-inquiry pairadigms (e.g, empirical

analytic, naturalistic/interpretive and critical-
dialectic). N
5. Information as knowledge is not an end in itself but is,
instead, a catalyst for evaluative discourse and action;
systemic evaluation must, therefore, be legitimized as a
natural and on going part of the daily work life of those for
whom the knowledge is to be relevant.
Again, there is‘much conceptual work behind these rather cryptic
summary statements, énd thé reader is invited to review the past
deliverables referenced above.
In this reﬁbrt we tarn our attention more toward thé actual

contents likely to be useful in a comprehensive information system for

schools and districts. This includes both an inventory of the



relevant aspects of schooling, categories of information, and poten-
tial data sources, and exemplars of the actual survey items, interview
guestions, cbservation protocols, archival records, and so forth that
might operationalize the system.

bThe reader taking serTgys]y our foregoing summary offpast work
may find this purpose for our present work contradictory. Have we
not, after all, argued that knowledge of a setting must be generated
by and for the people in the setting? We have, ard will continue 10
so argue. Schools and districts can be seen to be unique cultures
within themselves that attach meanings to structures, evént§ and
feelings in their setting that are not readily generalizeable across
settings.

However, one need not, invent the wheel in order to select an
automobile that meets one's particular transportation needs. Notwith-
standing the cultural uniqueness of schools, there exist clear common-
alities that cut across schools and that inevitably surface as school
people begin to take stdck of their circumstances, activities and

sentiments. For example, in the comprehensive A Study of Schooling; .

Goodlad (1983) identifies one, non-exhaustive lict of schooling
commonplaces: teaching practices, content (subject matter), instruc-
tional materials, physical environment, activities, human resources,
evaluation, time, organization, communication, decision- making,
leadership, goals, issuds and problems, implicit ("hjdden") curricu-
lum, and controls (or restraints).

Our mission here is not to arrive at the definitive, categorical

1ist of commonplaces. Rather, it is to acknowledge the existence of

commonalities to which people in schools can reiate. Evidence for

-5-
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tnis position comes not only trom the vast array of educational
research implications for school practice (e.g., mastery learning,
time-on-task, grouping practices, etc.), but also from our own
inventory of instrumentation developed by schools and districts to
build 1nf6rmation systems approaching the type we are proposing here.
The overlap we have found in item content from one survey 1o another
is considerable and hardly coincidental.

Thus what we attempt to provide in this report is not a blueprint
of Eﬂg.systemic evaluaticn package to be used in any given district in
any given school. Instead, we offer a framework for the commonplaces
of schooling and an extensive sampler of ways in which they can be
operationalized for the purposes of buiiding an information system.
This sampler will have sekged its purpose if people--who are actively
engaged in seeking knowledge for improving their school--use it for
selecting relevant items fo be used as they are or in modified form,
for deleting items that are irrelevant, and/or for suggesting areas of
concern that have nct beeh operationalized and should be..

Towards achieving this purpose we organize what follows into five
chapters. First, we present soﬁe common conceptiaﬁé of schooling that
have typically guided school 1mprovemgnt efforts but that are
insensitive to the dynamics of school change as described above.
Second, an alternative concercion is discussed which incorporates
these dynamics and suggests a school-focused inquiry process that is
compatible with the concept of systemic evaluation. Third, -we review
severa] orientations guiding the use of information systems currently
in practice and examine them in terms of our own orientaticn regarding

vk -6-
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work for sorting out the contznt of schooling and {b) procedural
issues inciuding instrumentation, the collec*tion of data in schools
and communities, and the Jse ¢f technology. Finally, we will outline
«nat might be calied the “humanization” of data, i.e., the ways ir
which data can be analyzed, organized, and reported back to people
such that these data can be used at the different levels of schooling

for the different information purposes that exist at these levels.



COMMON CONCEPTIONS OF SCHOOLING

So far as we know, there is no theoretical (in the strict sense
of the term) model of schooling that enjoys replicable and
generalizable empirical support.l Yet there is no lack of conceptual
models of schoo11ng, many of thch provide useful heuristics
for guiding inquiry into, and furthering our unde: standing of, the
process of schooling.

However, for all the conceptual schematics that punctuate the
Titerature on modeling schooling, there are few surprises. They have
grown 59 comprehensive over the past decade that subs}antive
differences between them are minimal. For example, most modern views
of schooling acknowledge (1) ;oth cognitive and affective outcomes,
(2) the importance of perceptions (e.g., school work environment and
classroom learning environment), (3) exogenous variables such as
community characteristics (e.g., SES), and (4) the various effects of
differentiil resource allocations.

Differences bLetween models of schooling, therefore, are found
much less in their contents as they are in the images of schooling
guiding the ways in which these contents are conceptually organized.
Without meaning to offend those who have scent considerable time and
effort developing specialized versions of schooling models, it will

sarve our purposes adequately to simply dichotomize the whole state-of

1" By the "strict sense” meaning of the term theoretical we mean theory
as defined, for example, by Kerlinger (1973, p. 8): "A theory is a
set of interrelated constructs (concepts), definitions, and
propositions that present a systematic view of phenomena hbv specifying
relations among variables, with the purpose of explaining and
sredicting the phenomena."



affairs into what we will call “outcome-bound” versus "outcome-free"
conceptualizations of schooling. By outcome-bound we mean schooling
conceptions whose contents find their raison d'etre in their «ventual
1ink-up with designated student learning outcomes, usually achievement
tests and usually of the norm-referenced (standardized) variety. By

outcome-free we mean schooling conceptions whose contents are seen to

refiect the complex and multi-faceted organizations that schools and
their districts are--educational places responsible to their public
constituencies; as work places responsible to their employees; and as
learning places responsible to their students, to name a few.

Our choice of the term outcome-free does not mean that assessing
student achievement is not of crucial importance. But it is not the
criterion sine qua non for judging the relevance of information likely
to be useful for school improvement. Moreover, we have nothing
against well-conceived outcome-bound analyses for certain purposes and
specified time frames. But such analyses are most useful when part of
a comprehensive and realistic conception of the totality of schoo1ing;

17 the next chapter we will present an outcome-free approach to
schooling that in compatible with the perspective we are taking on
inquiry and the roie of informatioh: This discussion will be facili-
tated in this chapter by clarifying and critiquing such diverse

conceptions as input-output models, school effectiveness models,

classroom learning models, and systems theory models as examples of

what we mean by outcome-bound apprcaches. Notwithstanding their rich

.
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and only somewhat overlapping research traditions, these approaches
sre more similar than they are dissimilap because of their exclusive
reliance on outcome measures. In effect, constructs find their way
into these models only upon the strength of their predictive
associations with achievement measures2. Not only, therefore, are
these models bound conceptually, they are bound operationally to the
fallibility of outcome measurement and the implicit value perspeé&ives
attached to measurement models (e.g., norm versus criterion-referenced
assessment) .

Input-Output Models

The easiest way to characterize these models is to note what is
missing from the phrase "input-output®--process. Input-output
conceptions typically view the school as a "black box" or mysterious
factory that somehow transforms raw materials (i.e., children) into
products that can be stacked up against quality control indicators
(i.e., standardized achievement scores) .

But any sensible factory manager will tell you that he/she can do
only so much. Quality control of the outputs depends upon ths quality
of the inputs, e.gd., raw materials, machinery, capital resources
workers, etc. Thus input-output schooling studies tyﬁica11y include
variables in one or more of the following classes of inputs: student

background (e.g., SES, ethnicity), school conditions (e.g., size,

7 The argument reparding outcome-bound models is not limited only to
achievement outcomes and includes all cognitive, affective and
psychomotor cirteria. We sometimes use the terms "outcome" and
"achievement" synonymously because of the infrequency with which other
kinds of outcomes are usually assessed.

-11-



budget), teacher characteristics (e.g., experience, attitudes), and
student attitudes (e.g., self-esteem, aspirations). The research
objective of these studies is to see to what extent these variables
can explain (i.e, predict) variance in students' achievement test

\%écores and, occasionally, student'affective outcomes (e.g., dropout,
locus of control). The Coleman, et. al. (1966) report is probably the
most well-known representative of this general class of studies which
also includes those studies more recently incorporated under the
rubric of the macroanalysis of educational productivity (see Bidwell
and Windham, 1980).

A fairly comprehensive summary of the input-output research can
be found in Glasman and Biniaminov (1981). Their synthesis of the
models, which we have reproduced here (See Figure 1) pretty much
summarizes the input output conception of schooling. For whatever

reasons, what goes on in schools and classrooms is virtually untouched

by this line of inquiry.

School-Effectiveness Models

The primary significance of the research on school effectiveness
has been to defuse the erroneous impressions of the input-output,
"schools-have-no impact" studies in the 60's and early 70's (see
Coleman et al., 1966 and Jencks et al., 1972 among others). By
focussing on organizational features within schools, school
effectiveness research begins to open the "black box" and examine
schooling process. Through the intensive study of particularly
effective schools--schools that by all empirical accounts "should not"

be effective in view of the low socio-economic background of their

B 1
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A suggested structural model of school input and
output variables (in parentheses; classifications of subgroups)

(--- main direct effects; --- secondary direct effects)

SOURCE: Glasman and Biniaminov, 1981
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student bodies--a handful of "effectiveness principles” have

been induced. These principles, which appear to enjoy some consgruct
validation through convergent findings across studies and through
contrasting findings in studies of SES equivalent but ineffective

schools (see special issue of Educational Researcher, 12(4), 1983),

are as follows (Edmonds, 1982, p. 6):

The leadership of the principal, notable for substantional
attention to the quality of instruction.

A pervasive and broadly understood instructinal focus.
An orderly, safe climate conducive to teaching and learning.

Teacher behaviors that convey the expectation that all
students are expected to obtain at least minimum mastery.

The use of measures of pupil achievement as the basis for
program evaluation.

These principles can be conveniently labelled by the phrases
"principai leadership,"” "academic emphasis," "discipline and control,"
“higﬁ expectations,” and "outcome-based evaluation" respectively. In
view of the burgeoning evidence (Rosenshine & Berliner, 1978; Denham &
Lieberman, 1980; Frederick & Walberg, 1980) on achievement gains as a
direct function of increases in actively engaged instructional
learning time, "time-on-task" could be (and often is) added as a sixth
principle of schooling effectiveness.

Notwithstanding this apparent convergence on the ingredients of
quality schooling, a general formula for school improvement is still a
distant goal. School effectiveness researchers themselves rightly
recognize the limitations of work to-date.

Two important caveats must precede a description of
the characteristics. First, researchers do not yet know

-14-
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whether the characteristics are the causes of the
instructional effectiveness that characterizes the
effective schools. Second, the characteristics are not
rank ordered. We must thus conclude that to advance
effectiveness a school must implement all of the
characteristics at once. (Edmonds, 1982, p. 6)
However, there ére other related caveats of a general nature which are
not always explicitly recognized. Not only is the causal nature
of relationships.and order of importance of the variables not
well-understood, the nature of the variables themselves, i.e., the
number of. equivaient ways in which they can be manifested (and
potentially operationalized) is, for the most part, unknown. Even
more important are the unknown interactions between these several
effectiveness variables and other relevant variables in the
educational context specific to each school. (See Purkey and Smith,
1983, for an excellent critical review of the effective schooling
1iterature.) The importance of ﬂg&_viewing principles of quality or
effective schooling out-of-context or out-of-system cannot be
overstated. In the 1982 National Invitational Conference hosted by
NIE on "Research on Teaching and Implications for Practice,” this
theme was consistently reiterated in regard not only to implementing
the effective schooling research but also in regard to maximizing the
success of collaborative research in general. Reﬁorts by Ward and
Tikunoff (1983), Hamilton (1983), and Purkey and Smith (1983)
succinctly reference and describe the main featd}eg of the contextual

argument and reinforce our own systemic work to date. Hamilton (1983,

p. 1), for example, notes that, " _.schools are social organizations.

-15-
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Wwhat teachers and students do can never be comprehended solely in
terms of teaching and learning academic subject matter.”

Current trends in the research on school effectiveness
j1lustrates Hamilton's points quite nicely. Certainly we all believe
in academically engaged 1earnihg time, strong curricular leadership in
the school's administrative structure, orderly and non-disruptive
classroom learning environments, rigorous and curriculum-based
achievement monitoring, and the mastery of basic academic skills.
Moreover, we believe--along with the ar;FWtects of every formal,
state/district curriculum document ever constructed--that the social,
personal and career functions of schooling are also important, i.e.,
that critical thinking, becoming a cooperative and contributing
citizen, learning to be a responsible decision-maker, and so on are
also legitimate éSpirations for the schooling enterprise. Thus, we
believe in whole host of other viable instructional strategies such as
cooperative learning, student-decision-making, individualization, and
flexibility and variety in activities (role play, simulation, field
trips, etc.)

‘ And, as the results come in from all over the country where
attempts to replicate effective sﬁhoo1ing are taking place, the
champions of school effectiveness are 2dding new variables (like those
above) to their original lists of half a dozen or so "principles." In
other words, they are discovering that not all the original
“principles" need to be in place for "effective" schools and there
exist a host of other variable that may or may not contribute to

effectiveness. The irony, of course, is that as these lists grow into

-16-
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eclectic compendiums of the most touted pedagogical prac;ices, they
inevitably include "empirically" contradictory recommendations. An
example is the comprehensive list given by Mackgnzie (1983). Here we
find in the same array of dimensions of effective schooling, the
principles of academically engaged learning time, content coverage,
and formative testing on the one hand and, on the other, things such
as cooperative learning, group interaction, and personal interaction
between teacher and students. The time-on-task literature,
concentraﬁing solely on achievement outcomes, has often found negative
correlations between these two clusters of insructional practices.3
Obviously, it is not a right-wrong/either-or issue; it's an issue of
enliightened and creative combining of muftip]e strategies to achieve a
variety of schooling goals.

Thus, we conclude that the school effectiveness mode]vis
inadequate for conceptualizing and identifying empirically many of the
features of schooling that could inform school improvement efforts.

To be sure, it is nice to know that organizational constructs like
"principal leadership" and affective constructs like "climate of high
expectations" can be expected to relate to at least one kind of method
of assessing student achievement. But even if they didn't, these and
the other principles of effectiveness (e.g., discipline) have been
perennial concerns of administrators, teachers, parents and students,

Q

3 Karweit's (1983) review of the time-on-task literature identifies
several factors that call into question the relation of time,
achievement, and instructional organization.

-
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and thus they would become likely contents of a comprehensive

information system.

Classroom Learning Models

This may be somewhat of a misnomer for this section since the
most useful of these models wisely include important variables at the
school and community levels of the schooling enterprise as well.
Nevertheless, their focus is on the teaching-learning context and
activities in the classroom and the indicators of student learning
outcomes of this process. Although there is considerable variety
among these various models, they tend, generally, to have either a
psychological/sociological orientation or an instructional/
technological orientation or both. In effect, they are all input-
process-product oriented and take yet another significant step toward
examining the process of teaching and 1eafning.

One example is Walberg's (1976) psychological characterization of
the learning environment and the incorporation of student perceptions
as a pr1mary mediating construct between structural antecedents and
learning outcomes. (See Figure 2.) A somewhat more sociological bent
ic given to this formulation by models such as Moos' (1979) that
include school and éﬁassroom organizational features (e.g.,
cooperative learning versus ability grouping). (See Figure 3)

In contrast, the more technical formulations make explicit the
way classroom structures, and instructional practices are allocated
toward the production of student learning. Brown and Saks (1980,
1983a, 1983b), for example, go so far as actually specifying the"

mathematical production function between one or more instructional

.
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Pretest knowledge

Pretest attitude

Pretest understanding
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Overlap of lessons with outcome 1 easures

Overiap of homework with outcome measures

immediats outcome
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Posttest understanding
Posttest attitude

Structural stage
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Follow-up tests
Transfer

Generalization

Behavior

Personality

TeacRer characteristics

Student perception
of classroom environment

/

Student background
{Heredity)
Family environment

Peer environment

Community environment

Figure 2

A mediation diagram for student learning

(This figure is not a path diagram and thus does
not identify all causal variables and paths)

SOURCE:

[
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inputs and one or more iearning outputs at individual or group (e.g.,
classroom) levels. Assuming they can be measured, even constiucts
such as teacher "tastes" (e.g., different preferences for c]assrbom
management strategies) can be included. Then, using methods
essentially borrowed from econometrics, learning curves can be
predicted and optimized. A primary weakness of this approach, of
course, is its reliance on the hope that relevant schooling inputs,
outputs and their interactions can be identified and measured with
validity as easily as, say, unemployment indices and GNP.

A more general and "socio-technicé]" approach is taken by
Harnischfeger and Wiley (1978 and 1981). First, they recognize at
least some of the schooling context. Second, they further specify
what they argue are the key features of instructinal technology that
produces student learning. Their approach is largely based upon the
earlier (and more primitive) time-on-task models advocated by Carroll
(1963) and Bloom (1973). As in most classroom-focussed learning
models, student achievement is wisely assessed by instructionally
sensitive (or criterion-referenced) outcome measures.

The contextual emphasis in the Harnischfeger-Wiley (H-W) model is
noteworthy both for the wisdom of its inclusion but also for its
rather parochial content. In Figure 4, we have included the general
H-W (1977) model of student achievement and the specific H-W (1981)
model wherein the process component is further delineated to reveal
the emphasis on available and active learning time. These authors
wisely recognize that "(a)n exclusive focus on achievement, however

primary as a public signal of the failures and successes of...{(a)
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First Diagram: Gross Determinants of Pupil Achievement
SOURCE: Harnischfeger & Wiley, 1977

Second Djagram: The Teaching-lLearning Process
SOURCE: Harnischfeger & Wiley, 1981
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scneol system, is not sufficiently informative to improve that system”
981, p.3). Thus, synthesizing the features of both models,

Harnischfege~ and Wilsy include (1) community/student background

characteristics {essentially SES indicators) that give rise to

"

“educative di “iculties,” (2) curriculum/institutional factors that
are primari® goal oriented (e.g., academic vs. vocational emphases),
and [(2) selected structural aspects of teaching and learning, namely
those most directly related to the allocation of learning time (e.g.,
grouping, seqdencing, pacing, evaluating, etc.j.

However, after noting the Yimited information-value of
achievement outcomes, M-W go or to make specific selections of precess
constructs based entirely on their relationship with a proxy (i.e.,

\
v

vime) for achievement outcomes. Entire context domains are therefore
luded: for example, the psychosocial, perceptual realms of students
(e.gq., classroom learning environment) and teachers (e.q.,
crganizational work environment). In fact, this latter
component--orcanizational climate, teacher beliefs, work satisfaction,
etc.--1s typically missing from most outcome-bound models. Yet the
~ork enyiconment (structural, behavioral and perceptual) can be seen
45 permeating these models and serving as an antecedent, mediating
mechanism, and consequent ¢f a continuing educative process embedded

1othe scheel's social ecology.

Systems Theory Models

.« note the systems approach here more for its conceptual
orientation thon for any specific model that could be diagramed as in

the previcus “igures. Systems thecry appocaic to the rational, 1inear
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and analyt < dispositions in most of us, especially in an age of o
increasing promise for technological solutions to human problems. In
a sense, systems theory is the logical conclusion of rational,
outcome-bound conceptions. The compiexity of the whole (i.e., the
system)} is duly acknowledged and then broken up into its relevant,
jnteracting components. These components achieve relevancy through
their explicit connections with the expected products of the system.
Each component is systematically analyzed in terms of its contribution
to the whole, decision-making needs, information needs, etc.
Weaknesses are identified and products are evaluated in a continuous
feedback (or cybernetic) process.

As Oettinger (1969, p. 55) points out, hrre are "at least three
conditions that must be satisfied for the systems approach to be more
than an apt metapﬁor:

1. The system being studied must be independent enough of the
systems which combine with jt to form a suprasystem for
interactions among these systems to be either
satisfactorily accounted for or else jgnored without dire

conseguences.

2. The system being studied must be one for which
well-developed and proved research and design tools exist.

3. When designing a system, we must know explicitly what it is
for."

Many organizations (primarily jndustrial) can operationalize these

conditions and profit from systems analysis. Schools can't even come

close to this, especially in relation to the third condition above.
Consider, for example, a brewing company. Given the few

contingencies around inter-factory management, locational reguiremerits
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(e.g., easy access to ingredients), and so forth, the system can be
easily circumscribed at the factory level. Given dollar profit as the
primary organizational goal, a number of intervening outcomes are
evident (e.g., product volume, quality and consistency, efficient
delivery mechanisms, etc.). Although many and complex, the relevant
system compcnents are readily visible (e.g., management and staffing,
machinery and equipment, training, ingredients, public relations and
marketing, etc.). When something goes wrong (e.g., loosely capped
bottles, bad tasting brews, delivery schedule foul-ups), the machine
and/or human errors can be adequately traced and corrected (e.qg.,
repairs, new technology, retraining, firing and rehiring).

Now, consider a school. No, perhaps we better consider schools
within their district. Come to think of it, we better include the
school community context and even the local/state governance
structures. But this is too complicated. Maybe we can focus Just on
students within their classrooms. Except we probably ought to take
into account teams and/or pods at elementary levels and departments at
secondary levels. Actually, we better take into account as much of
the interactive, multilevel nature of the schooling enterprise as
possib]e.4
But what components of the "total" system do we focus 1in on?

Moreover, what are our most important products? Certainly student

learning is one of them, but learning what and measured how?--

4 See Barr and Dreeben (1983) for an insightful examination of the
multilevel nature of how schooling in beginning reading operates.
Obviously, the process becomes even more complex as one expands the
goals of schooling, the school organization and so forth {see Burstein
(1983).
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standardized tests of basic skills? State/district
criterion-referenced tests? Teacher-made tests related to what goes
on in class? Profile of mastery learning progress accumulated over
time per individual student? While we're at it, we had better figure
out how to measure some of the other goals emphasized in a'l
state/district curriculum guides, i.e., the personal, social, and
vocational functions of schooling. In other words, besides preparing
students in the basics, we want youngsters who are cfeative and
critical thinkers, socially responsible citizens, independent and
self-reliant individuals, contributing employers/employees to the
productive work-force, and so forth.

Getting back now to the components of the system, which of t= se
*products" guide our conception? Different outcome foci could lead to
different component identification. An interactive, multivariate
perspective on outcomes could yield yet a different component
configuration. And this could all change in different ways along the
13 -year span of elementary and secondary schoo1ing,\especia11y as the
antecedent-process-consequent distinctions between variables become
increasingly blurred. But we are complicating things again. Surely
components such as community press, district policies/resources,
school goals, student and teacher characteristics, instructional
practices, and organizatinal and classroom learning environments, to
name a few, are important.

1t would be a courageous systems analyst indeed who would brave
this terrain. The more timid typically carve out a manageable

sub-system and justfy its components through their association with a
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narrow selection of politically defensible outcome criteria (usually
achievement test scores). Thus, we are back to where we started. Ary
of Figures 1-4 represent this way out. We could combine these
approaches into a more comprehensive model that properily recognizes
more features of the system but that would remain, nevertheless,
outcome-bound.

To summarize, outcome-bound approaches fall short primarily on
two accounts: (1) the price of admittance of various types of
information to the system is often based upon the wrong currency and
(2) the process of identifying and incorporating information into the
working know1edge5 of those who need it becomes subverted. We believe
that these problems are largely overcome when a cultural/ecological
perspective is taken and the total conception is released from a

preoccupation with outcome criteria.

T We use this slightly edited definition of working knowiedge provided
by Kennedy (1982, pp. 1-2).

"Working knowledge is the organized body of knowledge that
...[people]...use spontaneously and routinely in the context of
their work. It includes the entire array of beliefs,
assumptions, interests, and experiences that influence the
behavior of individuals at work. It also inciudes social science
knowledge. The term working, as used here, has two meanings.
First, it means that this is a special domain of knowledge that
is relevant to one's job. Second, it means that the knowledge
itself is tentative, subject to change as the worker_encounters
new situations or new evidence. Although...[workers]...may
prepare for particular decisive events by studying relevant
social science evicence, they must still depend on their working
knowledge for the majority of situations they encounter. Working
knowledge often has a greater cumulative influence on policies
and practices than does the evidence that is specifically brought
to formal decision points."
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AN OUTCOME-FREE APPROACH:

IMPLICATIONS FOR SCHOOL-BASED INLUIRY

What will be discussed in this sec~ion is not a model so much as
it is a conceptual orientation of schooling--a perspective that does
not readily lend itself to being "boxed and arrowed" in a path
diagram. Instead, we present here what might be termed an
attitude--or, to be more scholarly, an epistomology--regarding the
identification and use of information in a formative inquiry process
in an organizational setting that is best understood as a cultural
ecology. First, a brief discussion of the notion of schools as
cultural ecologies will be presented. Second, the implications of
this view for inquiry and the use of information will be discussed.
Finally, the reasons for our focus on school-based (versus
district-based) inquiry will be made explicit.

Schools as Culturai Ecologies

The idea or image of schools as cultures and/or ecosystems is not
new. Our view here is influenced heavily by many writers in the
general area of the sociology of education. Just a few examples are:
Waller (1932); Barker and Gump (1964); Sarason (1971 and 1982);
Goodlad (1975); and Bronfenbrenner (1976). What we attempt to do here
is synthesize these notions into a conception of schooling that (a) is
unleashed from any particular outcome indicator, (b) suggests an array
of relevant information, and (c) suggests the form of inquiry likely
to be useful for understanding and school improvement.

By considering a school as a cultural ecology, we mean the

following: Schools are organizational settings where the circumstances
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of, and activities in, the setting interact with one another and with
the meanings that people infer from, and bring to bear on, the
setting. Moreover, significant changes or pressures introduced in one
part of the setting will have repercussions throughout the setting.
The reciprocal relationships between circumstanceé, activities and
meanings are dynamic, yet se1f—préserving; that is, people are in a
continual process of trying to make sense of, engage in, ?nd/or adapt
to structures and behavior;, in a milieu of feelings, af{itudes,
beliefs, and values, such that the setting as a whole is perceived a

ostensibly viable.

We take the circumstances of schooling to constitute the whole

array of structures, situations and physical featuresvin the school
setting--the "givens" at any point in time. Circumstantial variables
are not exclusively exogeneous variables; some are more amenable to
change than others. In fact, the exogenous-endogenous distinction is
another in the 1ist of false dichotomies eschewed by the outcome-free
perspective. Age and conditions of the school facility; community
demography; sizz of school; teacher-student ratio; teacher turnover;
student transiency; duration of current principalship; daily schedule
(e.g., period structure}; curriculum tracking policy; materials and
resources; teacher demography; etc.--these are just a few of the
circumstances that vary frqm school to school.

The activities are the behaviors and processes that constitute
the practice of schooling. These are essentially the activity |

components of the commonplaces referred to previously in the

Introduction, e.g., instructional practices, learning activities,
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decision-making, communication, evaluation, etc., at all levels of the
sqpoo]ing process. Activities are ongoing, dynamic, and quite
amenable to change.

Thus,'the setting can be characterized, and things happen in it.

Using the term loosely, we might refer to the circumstances as the
"factual" data, data that, if systematically fecorded, could be
determined through document and archival review. Again, loosely used,
the term "observational™ describes the activity data although we would
admit to this domain of information the perceptions of what goes on
not only of "observers" but of all participants.in the setting.

But there is still an extensive realm of information not captured
by just the circumstances and activities of the setting. This realm,
loosely speaking, is the "phenomenology" of the setting or the
meanings that people infer from, and bring to bear upon, the satting.
Once sizeable chunk of this domainzis the constellation of

orientations, ie., sentiments (feelings), opinions, attitudes, beliefs

and values, that interact with the circumstances and activities of
schooling. For example, certain administration-to-staff communiﬁation
mechanisms may be in place but will interact with teachers' attitudes
toward and beliefs regarding authority (e.g., principals have
legitimate power by decree versus by demonstrated leadership).
Classroom management techniques may depend upon beliefs like "The
student should be seen and not heard" versus a more egalitarian stance
in regard to student participation. The’a11ocation of teaching

resources to different content areas at a secondary school will depend
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upon opinions regarding the most important function of schooling
(e.g., academic versus vocational). And so on, ad infinitum.

To dispell yet another false dichotomy, we(are not referring here
to the "affective" realm of data; both cognitivé and affective
components exist in attitudes, beliefs, feelings, etc. (See Eisner,
1982.) These are all indicators of information that people can use to
extract meaning out of their work place, learning place, and so on.
But there are other crucial indicators by which we attach meaning to
the events and circumstances of schooling. One is a means by whick we
attach meaning to the teaching-learning act. We sample a domain of
tasks that we believe to define learning objectjves, and then we
appraise studeﬁts' performance on thi; sample of tasks--we call this
an achievement test. Of course there are crucial differences in
approaches to constructing and using achievement tests, but these need
not concern us here. The point is that such performance measures are
yet just one more class of indicators (with both "cognitive" and
"affective" components) by which educational meaning is construed.

We see these realms--circumstances, activities, and meanings--and
the information they represent as operationalizing the
cultural/ecological conception of schooling. This conception i%
outcome-free in the sense that no ore particular piece of information
is accorded supreme status b, which the validity of other information
is judged. As suggested by the schematic in Figure 5, circumstances,
activities and meanings interact reciprocally and continuously over
time. Although we have focussed our examples primarily at the

building level, our conception is easily extended by including, for

-32°

35



CIRCUMSTANCES —=- —3= ACTIVITIES

MEANINGS

Reciprocal Interactions
Over Time

Figure 5

The Cultural/Ecological Image of Schooling
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example, social/political/economic contextual circumstances,
state/district/community activities, and the meanings that additional
people (e.g., politicians, district staff, parents, other community
members) bring to bear on the total setting.

Inquiry and the Role of Information

What makes the various conceptions of schooling work? How do
they become functional or practical? These questions do not have
"answers" so much as they have “or%entations“ that grow directly out
of the specific schooling conception.

Outcume-bound models, featuring inputs and outputs, processes and
products, or other “"antecedent-mediator-consequent” mechanisms, rely
upon ana1ytica1*a§sociations between constructs of the models to
suggest targets for improvement efforts. Preferably, constructs are
operationalized, quantitatively measured, and statistically predictive
and hopefully replicable relationships are determined. The ultimate
goal is to-obtain functional equations betqeen inputs, prdéesses and
outcomes such that the outcome effects due to input and process
manipulations are predictable. ‘

Following the perspective of outcome-bound models, the process of
change and school improvement is now fairly straightforward. Conduct

a needs assessment fashioned after the particular components of the

-process-product model guiding the conception. Identify the weak

1inks, e.g., ineffective principal-to-staff communication, classroom
management problems, not eriough instructional time; decreasing teacher
quality, poor reading curriculum, and so forth. Infuse the system
/ith the best that educational technology and/or policy analysis has

P
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to offer, e.qg., admjnistfgzjve leadership workshops, workshops on
¢linical teaching, lengthening the school year, merit pay for
exceptional teachers, adoption of ARS's newest reading materials kit,
and so forth. Finally, evaluate your efforts by looking for changes
in outcome performance. In effect, the elements of schooling are held
together by an analytical model that syggests the targets for
technological or po1;;y intervention.

An outcome-free conception suggests quite a different orientation
regarding schoo! improvement. It suggest: an inquiry rather than an
analytical stance. What holds the components of the
cultural/ecological image together, for example, is a process by .which

the circumstances, activities, and meanings come to be understood and

acted upon by people to whom it is relevant (see Figure 6). This

process which we have labelled critical inquiry,® is formative and

thu; serves as a definition of what we mean by school renewal.

Thus, if there are any mediating processes or connecting "paths"
between the constructs of the cultural/ecological conceptibn, it is
the process of inquiry and sc' 1 renewal itself. It is people
actively and continuously engaged in the systematic and rigorous
deliberation over any and all information seen to be potentially
relevant to schuol improvement. To be more concrete, we will repeat

~

in this feport only the skeletal features of critical inquiry. 7%

& The theory and practice of critical inquiry has been discussed
extensively in the 1982 Deliverable for Systemic Evaluation. See aiso
Sirotnik and Oakes (1983).

7 The following passages are taken with sofre modification from Oakes
and Sirotnik (1983).

4
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A Continuing Process
Over Time

Figure 6

The Cultural/Ecological Image
of the Renewing School



We use the phrace "critical inqui~y” to dencte an

epistemoiogically va'id basis upon which we (1) acknowledge criticue
as 2 legitimate method of ir . uiry, (2} acknowledge vaiues and Deliefs
as an unavoidable medium through which inquiry is conducted, and {3)
propose an inquiry apoprcach, driven by a critical theoretical starnce,
that emb?aces approp: iate information gathered through naturalistic
and empirical analytic methods. k

How is this working synthesis of inquiry perspectives gelevant
f.r educational inquiry and schoc) rerewal? First, as loagical
empiricists, we can obtain a tentative description cf those features
of the schooi context that we sece as crucial and are willing, for the
sake of measurement, to separate conceptually and to operationalize
via survey, questionnaire, test, structured interview, observation
schedule, or any other standardized method of data collection. We are
adopting, here, a very pragmatic siance, based upon a belief, rooted
in experience, in the heuristic potertial of data gathered in this
fashion, 50 long as they are reascnably reliable and valid faccording
to traditional cancns) and not over-interpreted under the guise 0OF
scientism. Our belief in the heuristic potential of this kind of
information as the empirical "data-base" of a school, i.e., its
abiiity to enrich the experiential basis for interpretation,
understanding and normative critique, recuires an exploratory stance
on data analysis and interpretation.

The payoff of the empirical aralytic perspective is the serving
up of a centinuing common base of gﬁRliEiE'descriptive material which

can serve as a catalyst for further inquiry. While some of the

information may be already known to alt of the participants, and much

A
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of it known to some of the Earticipants, a considerable portion of the
information will be new to many. The discovery of apparent
relationships among contextual elements should nrovide fresh insight
tp all participants about "the way things are” and stimulate moving to
“ne next level of inquiry, i.e., enlightment--making public the
private frames of reference. |

temploying naturalistic methodology for the interpretation of
nhenomena pfbvides a depth of understanding notlperm1tted by the more
positivist methodologies. This second approach permits adding the :
texture of individual meanings to the description of the context.
Going beyond the "facts" yielded by the data collected in the
empirical-anaiytic mode, this approach adds a sense of the whole in
terms of how human beings within the conteat experience that context.
'n other words, this methodological perspective attempts an
interpretive understanding of the circumstance, activities, and
meanings trat make up the school setting.

Interpretations can be made from data collected by trained
observers and interviewers as is typically done 1in qualitative
research. Equally appropriate, however, would be the understandings
elicited through reflection on and interpretation of circumstances,

sctivities and meanings by the pecple in the school themselves. This,

reflection and interpretation by individuals in the setting could be
expected to add new dimensions of information not permitted by the
conventicral data collection process. These dimenSions are not
nredetermined but emerge during the process of inquiry and include the

valuing of the exparience under scrutiny, making judgments about the

intrinsic worth of phenomena and assessing their importance in
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relation to other ends. Importantly, since statements made during
such a process wouid be suppcrted by reasons, the participants' bases
for making decisions, their underlying assumptions and belijef systems,
can become explicit and subject to scrutiny as well.

Finally, the third approach places knowledge gained about the
school setting within its social and historical context. Building on
the "facts” and the personal understandings that are gathered, the
critical process offers methods by which the social and political
meanings of school events can be understood. Furthermore, norms for
assessing these events and guiding future practice are embedded in
critical methodology, providing a fundamental criterion Tor the
direction of 1mprovehent and zhange. In these ways critical inquiry
makes possible a much fuller consideration of the implications of what
is done in schools. Those in schools can <ain insight into why
particular practices came into being and nrow human interests are
served by them.

The methodology of critical reflection demands that participants
attend to how educational structures, content, and processes are
linked to the social and .olitical forces inside tne setting and to
the larger social, political, and econemic context in which the school
je situated. Such questions as "What are the effects on participants
ot things being organized the way they are?" and "Who benefits from
these organizational patterns?" force the examination of both the
manifest and latent. consequences of educational practice. By bringing
these relationships to the surface, educational praétitioners can
become aware that patterns of events and their explanations are not

merely common sense, neutral, or begin, but grow out of and, in turn,
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affect particular ideological interests. Thus, language and more
importantly, the competent use of language in social discourse, for
example, ié indispensible to doing critical inquiry. By this we do
not mean grammatical or syntactical competence. We are referring,
rather, to the ingredients necessary to approach a mutual sharing of
understanding, trust, and active engagement in the process of change.
To summarize this crucial aspect of critical inquiry is beyond the
scope of this report. Again, the reader js referred to the material
cited in footnote 6.

In summary, doing critical inquiry can be likened to wearing
three hats at the same time: (1) one hat representing critical
inquiry and a dedication to explanation and understanding only within
a normative perspective that maintains an continued dialectic between
schooling practices and human interests; (2) one hat representing

naturalistic/interpretive inquiry and & dedication to understanding

the conditions of schooling in terms of historical and current school
events and peoples' experiences of those events; and (3) one hat

representing empirical analytic inquiry and a dedication to the

usefulness of descriptive (survey-type), experimental, and/or
quasi-experimental methodologies to yield information of potential
value not only to pedagogical improvement but also to furthering
understanding and normative critigue.

Clearly, this three-pronged orientation toward inquiry is.as
compatible with the cultural/ecological conception of schoolin? as it

is incompatible with an analytically driven, input-process-output or
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"factory" model of schooling. The bulk of this report is focused on
the second two "“hats" and, in particular, on the survey, interview,
observational and document/archival sources of information that feed
into the total critical inquiry process;

N
/

The Focus of School Improvement and'Change: District Versus School

Ore important issue that has.remained impiicit in the discussion
thus far needs to be addresseﬁvin the context of the way schools and
schooling are currently orgéﬁized. Schoo]s do not exist in an
organizational vacuum as separately managed, fiscally independent
entities. . ,

Ordinarily, schools are 9;9;n1zed jnto districts that are staffed
by numerous professionals ref1ect1ng many respons1b111t1es
superintendants, assistant superintendants, directors of research,
evaluation, curriculum, etc., content specialisys, special education
staff, in-service training staff, and so forth. Authority structures
between schools and districts with respect to such matters as
personnel, budget and expenditures, resource allocation, curriculum
and instruction, and evaluation are generally explicit. . Although
1ines of authority become more flexible as districts structures range
from centrailized to decentralized, they never disappear.

District support--in spirit as well as substance--is crucial to
school improvement and change; and, therefore, many who view school
improvement see the point of focus as the district. For reasons of
management authority, resource allocation, technical expertise, and
planning and follow through efficiency, to name just a few, the

district is viewed as the primary vehicle for initiating,
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legitimating, planning, implementing, and sustaining programs of
school improvement. In our attempt to ascertain the current
"state-of-the-art" of school information systems (see next chapter),
it never occurred to us to sample schools. Instead, we sampled
districts, assuming that school information systems of the type we
were looking for would invariably exist only insofar as districts
would have designed and supported them.

Yet we take a very different view on the fundamental issue--we
see the school as the primary focal point for bringing abouE
improvement and change. This should not be surprising given the
foregoing discussions on schools as cultural ecolcgies, the importance
of inquiry and school renewal, and the role of information in staff
planning and development. Notwithstanding the power of districts to
"make or break" school improvement effor<s, the day-to-day action is
in schools and classrooms, not district offices. Ultimately, teachers
have the power to "make or break" tﬁe {improvement effort.

This leads back to the recurrent theme of this report. Top-down,
intervention strategies for bringing about and sustaining school
change seldom work. Using the same time and people in a collaborative
improvement project with these persons who are 1o be affected
professionally on a daily basis is a sensible and effective strategy.
The Rand studies (Berman and McLaughlin, 1675) and the IDEA studies
(Bentzen, 1974 and Goodlad, 1975) referenced above, and the whole body
of studies under the rubric of "collaborative research" (see the

review by Ward and Tikunoff, 1982) all converge to essentially the
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same conc]usion-—échoo] staffs must be conscious agents of their own
change efforts. It is rare, indeed, that a diverse array of social
science investigations can arrive at such consensus.

Thus, we argue both that the school is the focus of change and
that district collatoration and support is a necessary--but not
sufficient--ingredient in the effort. The implications for systemic
evaluation and the role of information follow directly from this
position. Top-down .perceptions of the kinds of data relevant for
schools are 1ike1j to miss the targets of need for schooi-based
improvement. On the other hand, bottom-up perceptions of the.kinds of
data relevant for schools are 1ikefy to provide much information that
is useful at the district level as well. To be sure, there may be
specific data that districts need that do not réadi1y emerge from a
school-based improvement perspective. The political réa1ities around
the need for standardized test scores is one prime example. But we
suspect that the subset of data needs exclusive only to districts
represents a relatively small fraction of the information domain that
can be relevant to both schools and districts. The Venn diagrams in
Figure 7 are offered as heuristics for helping to crystalize these
distinctions.

Having made these contrasts, it will now be useful to place our
perspective in the context of some current “systemic evaluation”

practices as we found them in the districts sampled for this study.
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Figure 7

The Consequences for Information Systems
Derived From District-Focused Versus
School-Focused Improvement Efforts
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APPROACHES TO ASSESSMENT SYSTEMS

What we will review here is by no means based upon a
comprehensiye survey of practices with nation-wide generalizability.
Rather, we have chosen ; purposive sample of districts with
considerable variation in such factors as size, community demography,
and geographic location. A primary consideration in this choice was
the availability of fairly comprehensive information already archived
on these particular districts. In efféct, we have piggy-backed on the
ongoing CSE Practices Program and Bank's and William's (1980 and 1981)
case studies of1the ways in which districts go about 1inking up
testing and evaluation information to instructional improvement.

In keeping with their focus on studént academic learning, Bank
and Williams concentrated on achievement performance and how districts
tend to (or tend not to) hook up the evaluative components of test
data to classroom processes. Our focus in exploring these districts'
practices was not on performance measures per se and specific linking
mechanisms. To be sure, we include achievement assessment és part »f
systemic evaluation. Bul every district includes norm and/or
criterion-references assessmeni of some sort or another. We wanted 1o
see what (if any) additional in*ormation was forma11z collected and
how it was formally disscminated. «e also attempted to ascertain (or,
at least infer) why informatinr heyond achievement outcomes was
collected and, in particuiar, if any systematic use was being made of
this information in an articulated school improvement/change.

Briefly, our procedure was this:
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First, we thoroughly explored the contents of each district file
accumulated over the course of the 1980 and 1981 years of the Bank and
Williams studies. This was done to familiarize ourselves with the
quality of the information co]1ected—-i£s breadth, depth and
consistency from one district to the ﬁext-—keeping in mind that the
information was co11ectéd for reasons different from our.

Second, based upon what was found in this initial exploration and
our purposes for this project, a more specific screening device was
formulated such that the specific information we were looking for
could be identified and located, flagged as missing, or noted as
needing further c]arificatiqn. This screening device took shape ov-'.~
the coursz of the several months during which district materials were

& reviewed. Eventually, the form was used both for cataloging existing
information in three general classifications (demographics/archival,
achievement, affect/attitude) and for structuring subsequent followup
interviews.

Finally, we attemped to update and complete the district files
for the purposes of our project. First, we reviewed in depth the
selected information form each district that was relevant to systemic
evajuation practicé as wé have defined and discussed it. Second, we
determined what additional information was needed from each district
to fill in gaps and augment or clarify our understanding gleaned from
the files. Third, we conducted in-depth telephone interviews with the
research and evaluation directors (or the eguivalent) at each district

(except one), verifying existing information and our interpretations

-46-




of it, and requesting the additional information needed. Besides the
specific information seeking tasks structured for each district, these
four overarching queries guided the interviews}\

®* What information is collected from schools beyond the usual
achievement test scores? . |
How and in what form is the information disseminé;ed?
Why is the information collected? \\
How does the whole process of collecting and dissemiﬁgtiﬁg
information fit into a policy concerning change and'schoo1'
improvement?
Clearly, this was not necessarily the order in which the queries
were posed. However, they are roughly in order of least to most in
terms of how much inference Qé needed to make to come to any
conclusions regarding district practices. The closer you get to
questions of why data are collected and how they are used, the further
away from closure bn what, in fact, goes on.

An important distinction to make clear at this point is between
the terms "formal"™ and "informal" as we use them to characterize
district and school systemic evaluation practices. Countless numbers
of activities go on every day in organizations such as districts and
schools that aré rightly classified as information gathering, use and
dissemination practices. An assistant superintendent may ask a
principal to do an ethnicity survey, report the results of a board

discussion to his/her staff, and so forth. These kinds of informal

processes are important data processing functions occurring in the
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everyday work placés of districts and SCHdbig;”"Wé-did-ndEw{hfedefbA
conduct the kind of ethnographic study necessary to capture and
understand these processes.

On the other hand, we expected that a significant commitment to
systematic and comprehensive infarmation collection, use and
dissemination would be manifested, at least in part, in extensive
documentation including someiwriffg;\Yationa1e or position papers on

how the system is intended for use in school improvement efforts.

However, we had no expectation as to the truth of the converse of this

- proposition, viz., that the existence of this kind of formal

documentation (communicated either in written or verbal forms)
necessarily implied a significant commitment to systemic evaluation.

Again;‘evidence for the latter could only come from extended case

study methods.
It is unlikely, however, that the kind of full-blown systemic
evaluation conception we are directing here has been developed and is
operating anywhere. Moreover, the kind of change and innovation
process necessary té bring such a system into practice is more likely
to resemble the kind of collaborative research and inquiry paradigms

we have discussed extensively in our prior reports rather than the

typical interventionist paradigms\current1y enjoying limited

\

successes. \

Thus, our mission here was primarily to survey what significant
=
people in the system thought ought to go on in the name of
comprehensive information collection, use and dissemination and had

given enough time and thought to it to at least operationalize it on
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paper, i.e., surveys, interviews, reports, position papers, guide
books, etc. What we present next is our impressions of these
materials ;nd of our interview data and our inferences regarding the
districts' approaches to systemic evaluation. After reviewing the
practices in these districts, we will revisit the conceptions of
schooling and explore the implications for an operating system%c
evaluati~ or comprehensive information system.
Scope

In Appendix C we provide short descriptioqs of the information
coilection practices of the seven districts. The accounts differ in
length and in emphasis in part because of the amount of infofmation we

were able to amass through our direct contacts with district R & E

personnel. Also, we have tried to concentrate more on the

non-achievement data which better refliects that diversity in what is
collected. As a consequence the descriptions for some districts are
shorter because of limited collection of non-achievement information.

The information collection practices of the seven districts are
summarized in Table 1. Several general featutss of the practices are
evident. Al1 districts are heavily involved in boti norm-referenced
and criterion referenced achievement testing. In most cases the
norm-referenced tests serve as monitoring devices to indicate How the
school as a whole is dcing and to feed back to parents and teachers
'information about individual student performance. These data are also
used to highlight general areas of weaknesses which can be then be
elaborated and clarified by available criterion referenced

information. Criterion referenced test data are viewed as more
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TABLE 1
Qutline of District Information

Collection Practices
(E = Elementary Level; S = Secondary Level)

DISTRICT
Type of Shel ter Crescent jBorder-
Data Bayview j§Stilton |Grove Northtown{Oldville jCity town

E S E S E S E S E S E S £ S

Achievement Testing:

Norm Referenced X X X X X X X X X X X X X
Criterion Referenced|| X X X X X X X X X X X X X
Survey Questionnaire '

Teachers X X X X X b4 X X

Administrétors X | X X

Students X , X X X X

Parents X X X X X X X

Demographics/

Archival:
eg. Attendance X X X X X X X X

Budget X | X X | X X | X
Drop-out X X
Enroliment X X X X X X X X X X
Mobility X X X X X X
Truancy X X
Racial X X ‘ X X X X X 1 X X X

Composition |
SES , i X | X X | X

S .
i }




pertinent to judgment of the specific competencies c¢f student: within
the framework o0f the district’'s subiect matter continua.

The collection of demographic/archival date is more uneven and
much tess consistent onCe the guestion of its use is considered.
Yirtually all districts keep track of schuoi-level racial composition,
mobility, enrcliment and attendance data. Typically this informétion
i5 used primarily for discrict-level purpcses, mostly for monitoring
trends and in the case of ethnicity and mobiiity, to take school
compositi-n into account in judging the quatiity of school's achieve-
ment.

There is substantial diversity in the use of regular surveys of

various schoo? constituencies. Two districts reported no routine

collection in this area while two otherc survey all four constituen-
cies {teachers, administrators, students, parents) annuaily. Survey
data are most 1ikely to be collected from teachers and least likely
from administrators. There 1is scme indication that the information
qathered is intended to assist school principals with needs assessment
35 in virtually all cases principals seem t0 be the prime recipients
of feedback from these surveys. AImost all districts also engage in
special targetea surveys intended for other audiences (schoc! board.
state agencies and federal) as part of program evaluation activities.
“ne district which makes no other major use of survey questionnaires
sjoes conduct Gallup-type polls of the community about their general
view toward the schools and spacific program components. This
.activity apparently serves as z means of keeping the board in toucr

wit® community sentiment.

Q o~

ERIC

Aruitoxt provided by Eic:



ThLp esm e et A0 TE CORN A te The int-ratin collection in
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strateqres for remediation in areas of weakness At the beginning of
the year a prinCipa’ completes a "Plan to Achizve a High ¢riority
Objeztive" which incluues a s*atement of the objec-ive in measureabie
sarms (.nere it is now and wh_re it will bej}, stens to be taken
to reach the odjective {what 's to be dene and when), measuras to be
used to ~valuete the degree t- which objective has been reached (type
‘nd source of data to he used and terms to be used in reporting
results), and an evaluation statement {(xind, amount and significance
of measured change; in other words, the extent to which the objective
was reached). Late in the ycar, the principal is expected to complete
an "Annual School Assessment Report" identifying J‘or each of the
Elements of Schoo! Quality evaluative criteria, assessment data
sources used, a summary of findings, evaluative conclusions and
implied principal action for improvement during the next schoo1vyear.
Instruments for principal obscrvations of teachers,.guide1ines for
parent-teacher conferences, and forms for reporting the results of
parent-tz2: or conferences are Other district-developed and prescribed
informaticn collection practices. There are othcr information sources
as well (see results for Crescent City in Table 1).

Obviously this distr{ct places a high priority on a centraily
developed and directed information system for managing instruction.
1t views information as useful at the district, school, classroom and
individual student levels for instructional planning and the R & t
affices attempts to provide timely and targeted data for
dec’ ion-making at tne various levels. The district previded us a
cample of its annual data reporting forms and the annotated 1rsting of

them 1n Table 2 is informative.
r
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Table 2
Generated Annual Data Reports for Cresent City School District

ps

. Elementary Parent Opinionnaire--Report of simple frequencies
of parent responsis to fourteen items (5-point Likert scale)
on schoo]l climate broken down by grade and by school. According
to the R & D office, the results are used for decision making
in improving areas identified by parents as requiring
attention. The form did not report trend data but
obviously this would be use in evaluating the success of
improvement efforts.

. Enrollment Stability Report--Information about the continuity
of enrollments, transfers and other factors used to describe
the stability of enrollments for specific schools. Once again
trend information is not provided (i.e., one cannot tell from
the report whether enrollments are becoming more or less
stable).

3. Proficiency Examination Subject matter Strand

Rnalysis--reports the mean level of performance by grade within
a schol on each strand in the state proficiency test
(objective at the level of "add fractions" and "identifying
main idea").

4. Attendance and Enrollment Reports--Monthly reports of ADA
Tntended for district and state purposes broken down by sex at
the kindergarten, elementary, and secondary levels with
separate reporting for special education students.

5. School Summary of Proficiency Results--State distributed
summary of mean, standard deviation, median, and number and
percent above the passing score level for the school, the
county and the state as a whole.

6. School Roster Report--State distributed listing of the
performance of each student in the school on each competency
(strand) with indications of which students fell below the
passing level.

7. District CRT Summary Report--Provides for each teacher a
report of the performance of the class on all areas of the
district-developed CRTs. The information reported for each
objective includes sex distribution of the students taking the
test in this class, the means and quartiles of performance,
percents of students scoring above various percentage cutoffs,
standard deviations, and frequency distributions of percent
correct.

8. School Withdrawal Report--Monthly reports of the students at
The secondary level who withdraWw from school. The report is
for district use and *ncludes breakdown by sex,age, grade
level, ethnicity, and reasins for withdrawal.

9. Underachiever listing and summary--lists students at a

specific grade tevel in each school who are achieveing below

ability levels in reading and math. Underachievement
established by the expected relationship between performarnce
on an ability test and an achievement test (e.g., students
with 1Q score of 100 on the ability test expected to score in

™y
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10.

Table 2 (cont.)

the 5th stanine on the achievement test) and actual
performance on the achievement test.
Unsatisfactory Progress Report--data provided secondary school

counselors on individual students, about their grade level,
the courses and instructors where unsatisfactory progress is
evident. No attempt is made to highlight specific course
(e.g., algebra) or specific instructors (e.g., Jones in
Algebra) where an unsatisfactory performance occurs
frequently. The report is strictly targeted to decisions
about students.

58
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In other districts the means of response to district prescribed
goals is left primarily to personnel in the individual schools. For
example, Bayview district decided that it is important " to use all
evaluation data in such a way that continuous program improvement 1is
promoted toward established district goals" and that data from the
annual state assessment test could be used to help design programs to
promote continuous improvement in acquisition of basic academic
skills. Each school was expected to describe:

* the direction staff intended to take based on their analysis
of the test data
the degree to which staff were able to deal with the
assessment program information analytically/objectively
the degree to which staft were able to deal with the
assessment program information in a healthy, positive way
their test administration procedures (including prior
preparation)
the causes behind low scores in areas of "high degree of
instructional emphasis" =
The reactions of individual school to the activity was diverse; Some
schools chose to engaged in a detailed analysis of tﬁe test framework,
their results and their school's curriculum emphases. Others
concentrated on developing better staff attitudes toward the testing
out of a belief that they had failed to convey to stugents the
importance of performing well. In other cases, the t;st
administration procedures were judged to be in need of improvements

while some schools were satisfied with present practices and
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performances. COne particularly innovative school which emphasized
students learning through a natural environment and de-emphasized
seatwork chose to reassess its thinking about whether test-like tasks
were a relevant part of students' learning experiences and instituted
modifications to %heir program to more carefully monitor attainment of
specific skills.

The contrast between the uninformity of school responses to
Crescent City's change efforts and the diversity in Bayview's reflects
the managerial orientations of the two districts more trair it does the
quality of the information provided to inform instrectional
improvement. Some districts attempt to carefully dictate change
procedures while others specify only general goals and provide
information believed to be of value. In some cases non-achievement
data collection and reporting is virtually ignored while others see it
as essential to understanding the circumstances in which schools
operate. Some districts are conscious of the information
possibilities and needs at all leveils of the school systems while
others seek only to inform district level decision-making. The
technical quality of the data collection and reporting activities
seems to be virtually unrelated tc these differences in content and
emphasis in renewal efforts.

Where are differences to be found in the analysis and reporting
of information in instructional improvement efforts other than the
obvious differences in utilization of non-achievement data? While it
is practically impossible to be exhaustive regarding this point, a few

comments are in order.
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. Regardless of type of data (achievement, survey questicnnaire,
cemographic/archival), the standards of quality for collection
of individual pieces of information are uniformly quite high
as judged by the current canons of measurement practice.
Obviously the norm-referenced tests used are only as guod as
the work of the test publisher but districts do aﬁpear e be
putting these tests to best use within the confines of their
resources. Moreover, in almost every case, the
norm-referenced testing is coupled with criterion-refererced
systems to further pinpoint instructional weaknesses and
efforts to examine the overlap of curriculum and tests
becomirng routine. When survey jnformation is gathered, ihe
specific questions asked are technically of high quaiity
(i.e., exhibit few obvious flaws such as ambiguity) and appear
to be targeted toward a well-established set of schooling
issues.

. The collection of survey information by school districts does
suffer from several shortcomings. Only rarely is much
attention paid to sampling considerations {i.e., the design of
a specific target sampnle) and efforts to insure reasonable
response rate to pronerly characterize the attitudes and
opinions of given school constituencies are far from ideal.
Moreover, it is unclear that the reporting of such information
is adequate in most instances. MNon-achievement information is
seldom routinely bﬁi1t into instructional improvement

efforts. The provision of such data for “school building
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personnel is limited and doné infrequently at best. Moreover,
teachers and administrators are even less prepared to

properly interpret survey f{and observational) information than
they are achievement test data.

3. Reporting and use of information in school districts seldom
focuses on discernible patterns that might arise. Achievement
data typically are repofted in the most aggregable form at the
relevant level (school, district) without much attention to
trends over time, grade levels, subject matters and varicus
subgroups. Régrettab1y, many reports of achievement data are
simply 2 blur of numbers. This problem is most severe at the
level of the school or classroom and least likely to arise in
district reports to school boards (Ir fact one of the best
reports of patterns and trends we have seen was Bordertown's
annual descriptive data digest which presents district-wide
trends over a ten-year period). District personnel need to
develop a better capability to portray (particularly
graphically) the information cocllected and to maintain and
update data over time to provide at least historical context
to change efforts.

A case in point is the annual evaluation report for schools
participating in state and federally funded programs in Northtown
distriet. These reports contain a vast quantity of infofmation about
the “unctioning of the local school. They include

fa) A short description of the school, its surrounding community,

ethnic and linguistic make-up, and participation in funded

programs.

.1 B2
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(b) Four-year school and district demographic trends (minority
percentage, mobility index, enrollment)

{c) An assessment of the school's objectives inciuding a
statement of the specific objectives in various program
areas, findings specifié to the objectives in various program
areas, and a summary judgment of attainment {complete,
substantial, limited, none, no data collected). Also a
granhical depiction of the judgments of attainment across all
objectives.

(d) Reports of student achievement on district's chosen
standardized achievement test including total reading and
math for students in specific programs (e.g., Title I) at
each grade level. The reported information includes &
histogram of scores, mean, standard deviation, median, mean
percentiale, median percénti]e, quartile information for both
pretest (previous spring results } and posttest for 2ach
grade. This information is presented in 24 separate charts
(pretest and posttest in total reading and total math
sepraately for grades one through six).

Despite this wealth of information and the efforts to be as
detailud and clear as possible (the report even includes a g1osséry of
key terminology), it is virtually impossible to detect trends in |
performance either across grades or subject matters or fof given
subgroups such as proportion scoring in the lowest quartile across
grades. To make good use of these data would require school site

personnel to rearrange the data themselves.
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Summary Comment.s

Our discussion of the information colleccion and reporting
practices in the school districts examined is not intended to be
exhaustive. We have tried to convey the typical patterns without
unduely singling out the positive features of specific efforts to
inform school renewal. Instead we have concentrated on the degree to
which districts consider non-achievement data, examine and rcport
trend data {over grades, years, subject matters, sub-groups, etc.),
and monitor and manage the response of individual schools to.the
school renewal process. Many of the practices identified are
exemplary by conventional standards for the technology of information
collection; specific attempts to be responsive to local school and
community conditions are typically well-conceived and contribute to a
healthy attitude toward the role of information in instructional
improvement efforts.

At the same time, most district efforts display a degree of
orthodoxy that reflects the implicit risks of dependence on
comprehensive information systems in the current climate for school
improvement. Rather than being driven by information needs at the
lower levels of the school hierarchy (the needs of teachers and

school-site administrators), data collection and reporting are clearly

dominated by the concerns at the higher levels (district, state and
federal). Certainly there are legitimate needs and concerns at all

tTevels but theré is no reason to expect that the same information

reported in the same manner will be functional in change efforts in

individual schools that have broader monitorinrg purposes. Nor will
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local school personnel have the same types of technical expertise és
personnel in state and federal agencies whose information requirements
have historically dominated local evaluation efforts.

A question worth asking at this point then is whether the
research and evaluation efforts in local districts can be és effective
at responding tc the needs and nruances of school-based change efforts
as thay have bLeen to informafion demands of dis;rict, state, and
federally dictated programmatic efforts. While past efforts have been
directed toward uniformity in collection and reporting practices
across schools and districts, undoubtedly school-based change will
place greater demands on accomodating diversity and flexibility while
sti11 maintaining documentation for informing higher le:el policies.
Certainly districts have the capability of adapting their policies and
praqtiées to meet local needs. Consider, for example, the success
with which local districts adapted to the demands of the Title I
Evaluation and Reporting System in recent years (see Reisner, Alkin,
Boruch, Linn, & Millman, 1982) after earlier difficulties suggested
that given enough time and resources, high-quality local evaluation
practices were possib]e..

However, it remains to be seen whether the kind of structured
individualization necessary for local school change can be success-
fully fostered by organizations geared toward cenéia1ized and uniform
information management and decision making. While newly available
computer technology wi11‘he1p, it is unclear whether R & E personnel
can be as conscious of the orientation and capabilities of partici-
pants in building level renewal and adapt collection and reporting

systems according1y.
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SYSTEMIC EVALUATION SAMPLER: CONTENT AND PROCEDURES

We begin this section on a cautionary note: Don't expect a
neatly packaged set of survey-interview-cbservation devices that you
can just pick up 3nd use to solve problems in a given district or
school. Consistent with our cultural ecological view of’schoo1s and
vLr commitment to critical inquiry, we have deliberately organized our
sampler in terms of information domains rather than formatted and
ready-to-go instruments.

The non-interventionist perspective underlying this decision
suggests that information is an adjunct to and a by-product of a more
in-depth inquiry process. A district or school seriously bent upon
sustained improvement and change efforts will need to involve staff in
the collaborative pursuit of understanding--What goes on in their
schooi{s)? Hew did it come to be that way? What are the social,
political and economic interests th;t constrain the setting?

Reconciling various phenomenolcgical views of the setting and
§9proaching consensus on problem areas is always the first order of
business. As the dialogue proceeds, it becomes evident that much
information is needed--inf: iation that can be determined through
various operational devices (e.g., surveys) or information that is
already available but needs to be organized and disseminafed (e.q.,
school records). Only when information is perceived as useful, can

information systems be conceived for use.
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It is at this point that what we offer here can be useful. First
a heuristic framework for circumscribing the commonalities of

schooling is presented as a point of reference. Notwithstanding the

fact that the many commonalities can {and will) be conceived and

manifested differently in different schools we offer a sampler of
survey, interview and observational instrumentation designed to get at
the circumstances, activities;'and meanings that can be attributed to
these schooling commonplaces. Shouid a critical inquiry process at a
school site lead to any of these commonplaces as target areas for
further study, this instrumeritation can serve as a first cut towards
operationalizing a systemic evaluaticn procedure tailored to the needs
of that school. Items can be used as they are, modified, deleted and
new ones created. Constructs can be suggested, elimirated, or
revised. We provide much more in our sampler the any school wouid
~ant and yet nave undoubtedly left out some areas of information
crucial for the particular needs of part%cu?ar,schoo]s. In this way,
then, cur sampler becomes a stimulus for, ;ather than a blueprint of,
a comprehensive information system.

Second, we allocate some space in this section to the procedures
of data collection where we note some key issues concerning

instrumentation, data collection in schools and communities, and tie

role of computer technology.

Content
in past work (Sirotnik & Burstein, 1983}, we have tried to make

an important point using the old saing: "You can't see the
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examples of the kinds of data suggested by this framework. Although
more could be invented, the four domains--personal (or individual},
instructicnal (or c]gssroom), institutional (or the school), and
societal (or schooling in general)--have proved adequate in
encomozs35ing most of the information schools and district <ould
potentia]]& collect. The data sources listed are, of cour Y
iltustrative of the many that could be relevant, e.g., administrators,
district staff, other community constituencies might be important
gdditicnal data sources.

Zut igure 8 underrepresents the complexity of the whole. We
remedy this, in part, with the revisions in Figure 3. Consistent with
tre above discussion of the cultural-ecological conception, a
cubctantive facet has been added that makes explicit the potential
contritution of information on circumstances, activities and
nings. Moreover, information collected at one level of the
‘heeTing enterprise 'e.q., indivicuzl students) can be aggregatec to
sregte informaticn at other levels of the enterprise (e.g., classroom
g sorent, . Inciucing this aqggregation facet in the revised
Loremzta o, not just an snatvtical gimmicy.  The fact that data

Cecten zv oL ageregaztes o, different levels may mearn different

sraeny regyires explioct orecogmiticn cnoany Lubitantive framewsrk,
e Guraterc . URE0 A Liegirir, 1920
Surerer arglcoate Tre ounstartive facet, nut not o conpiilate
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Cultural/Ecological Dimension

Schooling Commonplaces Circumstances Activities Meanings

Physical Environment

Human resources -
Material Resources
Curriculum*
Organization
Communication

Information Grid

Survey Questionnaire

Problem-Solving/ 5222::;i¥0n
Decision-Making Case Stédy

Leadership
Issues/Problems
Controls/Restraints
Expectations
Climate

Evaluation

Documgnt/Archive Review

* Curriculum is to be interpreted broadly and should
ir.lude at least these additional commonplaces (see
Goodlad, Klein & Tye, 1979):

Goals/Objectives
Content

Instructional Materials
Classroom Activities
Teaching Strategies
Assessment

Time

Space

3rouping

Figure 17 ~

The Schooling Terrain: Map Three
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re-emphasizes the commitment to a mul ti-methodological perspective and
the importance of convergent validity (Campbell & Fiske, 1959) and
triangulation (Dentzen, 1978). Much of the data sugge;ted by Figure
10 can (and often should) be collected in different ways to help
target real understandings. Various methods include, but are not
limited to, survey questionnaire, interview, observatior,
ethnography/case study, and historical analysis and document review.

A last, unavoidable complication is thé necessary time factor and
the fact that much of the information mapped out in Figures 8-10 is
not static. Even in Figure 11, however, it is necessary to chop out
some time segment. We have chosen to represent the usual K-12
elementary and secondary educational time frame and the potential. for
prescool and post-secondary information. Different study purposes
will, of course dictate different points of entry and departure. The
point, however, is that a comprehensive information system must be

capable of the longitudinal study of schooling.

As the depth and breadth of potential schooling information
unfolds in map; one through four, these questions inevitably ourface:
How can you select the relevant data from this morass? WHAT ARE YCUR
CRITERIA?! Again, we emphasize that this is a non-issue ar an
outcome-free conception of schooling. As discussed at length above,
information is & key ingredient to waving inguiry rigerous and
systematic, ie., using relevant data to inform staff dizlogue,
facilitate decision-making, guide actions, ¢nd proviie a se.cripiive
context for evaluations. But infarvation dcas not guide inquiry

anymore than tails wag dogs. Rather, 31 viable inquiry process
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continually suggests the kinds of information likely to be useful to
augment, stimulate and sustain the effort. Information fuels th~
engine of inquiry but does'not automatically determine the direction
of trave;. ’

For example a school staff concerried with issues of equity in
their organization of instruction may wish to obtain data on the
tracking practices of their s;hoo1, the raciaﬁ/ethnic makeup of these
classes, the kinds of instructional practices that go on in these
classes, the affective climate in these classes, parent perceptions,
and so on. A school staff concerned with the extent t@ which students
are learning a specified conteni may wish to construct and use
criterion-referenced tests. Achievement test scores, parent

attitudes, student perceptions, and teacher satisfactions are all

indicators that help people attach meanings to the circumstances and

activities of school life. Against what criteria do we judge our
selection of achievement outcome indicators? Success on the job?
Future economic status? Life satisfaction? Societal contributions?
Eligibility for the Presidency? The answer, of course, is that we
select achievement indicators because they are among the many that

help us understand what we think schooling is all about.

Sampler in Appendix A

The over 2500 items of information contained in Appendix A to
this report could be clzssified into one or more cells of the maps
above. In fact, the bulk of these items , deriving from the

instruments used in A Stuay of Schoo1ing).were generated in this
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fashion.8 But this is really not the purpose of the maps. They have
served us well--and we assume they will others--as heuristics for
suggesting the depth and breadth of information that is potentially
relevant to explaining (and perhaps even understanding) the schooling
phenomenon. Clearly, sohe cells like those in Figure 9 are naturally
empty; for example, cognitive and attitudinal aata cannot be directly
defined or collected on non-human entities. Thus, cells like those
created by the intersection of the meaning column in the instructional
domain with the classroom data source row are undefined. This is not
to say, however, that such data cannot be created at the classroom
level by aggregating responses, €.9., student cognitive and
attitudinal data aggregated to the class level for students reprisent
this kind of information. Moreover, the general categories of
substance (circumstances, acti&jties and meanings) can imply different
constructs for different entities. For example, circdmstantia1 data
for individuals refer to demographic/biographic data such as age,
professional preparation, and soO forth. For classrooms, however,
these data refer to situational/archival information such as number of
students, track designation, physical characteristics, etc.

How then can we organize our samplier for the purposes we have
intended? The answer is not easy and, perhaps, sti1l aliudes us. Do

we organize items by instrument type {(e.g., survey, intirview,

8 Many other survey and interview data collection systems were also
reviewed. These included (a) the Cincinnati Public School survey
information system, (b) the Connecticut School Effectiveness
interviews and questionnaires, {c) the School Improvement Survey from
the Mid-Continent Regional Educational Laboratory, and (d) the surveys
and interviews from Edmonds’ School Improvement Project.
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observation)?...by data source (e.g., student, teacher, parent)?...by
commonplace (e.g., peop1e,_}eaching practices, communication,
problem-solving)?...etc.? No single approach seems obviously superior
and each has {tsldrawbacks. The tack we have taken represents a
compromise of conceptual integrity with expediency. Our first
allegience is to the substance of systemic evaluation and the inquiry
process we envision for schools and districts in order to generate
this substance. But procedura11y; data collection will ordinarily
proceed by developing 1n§truments targetted for desired data sources.

Thus, our first cut at organizing Appendix A is by data source,
facilitated for reference by color-coding to each source. Within each
data source, information is organized around ccmmonplace headings that
we feel are useful depending upon the information we have
selected for the data source. We have further categorized some
information for teachers into circumstances, activities, and meanings
te illustrate now these categories are implicit in all information.

The necessary elementary and secondary differences are handied
within each data source with one exception. Student instruments are
1ikely to be quite different in substance and reading level depending
upon the age/grade level intended. Most of these differences are
captured by subdivicing students into three separate data sources:
secondary and upper and early elementary students.

Interview and obsarvation data are also crucial, ans oravide a
rich basis for augmenting the interpretive validity of . :yrvey
esults and furthering. in general, the understanding of what goes on

in the school. But good interview and observation data are much more
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difficult to come by than good survey data. Interviewers and
observers need training and data collection and anaiysis are more time
consuming. If, however, judicious selections can be made of the
information needs most suitable to interview and/cr observation
methods, the results can be worth the effort. For illustration, we
include only teacher interview questions and some ideas for ¢lassroom
and staff meeting observations. But readers should be aware thaz
other schoolwide observations can be important {e.g., student
socialization patterns; faculty iounge activities; etc.) and that
other significant persons might be interviewed {e.g.,students,
parents, administrators, district staff, board members, etc.).
ATthough we have not included samplers of survey and interview
questions for principals, almost ali of the questions devised for
teachers can be used (or translated with mincr wording changes) for
principal questions.

Fipnally, there are many Other datld SIurces and socuments that we
nave net directly illustrated. Counseicrs, d1strict adainistrators
special education staff, school board members, representatives ar
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* A list of topics taught or to be taught during the yedr.

* A list of skills taught or expected to be taught during the
year.

* A list of texts (bv title and pubiisher), learring kits,
commercial programs and workiooks used or expected to he used
during the year.

Samples of tests or quizies given or 1o be given to students
during the year.

* Samples of assignments or assignment sheets given or %o bl
2iven to students during the vear.
Proceaures

~e cannst present here al’ that there is to conducting good,
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curviey and interview metnnanlogy.  Already many pollsters are
Conaucling Lurdey interviews by phone using micros for both prompting
the inveryiower «1th Guestions and then storing the interviewee's
reponoes . Alursuen many districte and scﬁoo]s currently do not
nave afienuate microoompuler resonrees, they will in just a few years.
s orne o will o soon be sufficiently inexpencive and proliferous to change
Creoaidw the way irformetion a9 typically gathered.IO
diider thin ccenario: Loftware could be developed that wouid
cer i the entire et ot oSurvel and o Lurvey ruestions and wouid
and ntgre tie responces ot onudento, teagcners, eto.
onaente would i auwn, enter Thelr nane {or pre-assigned b
Cetes o rennond teoquestionn i prompted, be brenched oo neceLltary TG
Clrient Cour e LOLLents, and be ceferonced to o specific
f e e rote . Tuennrnaieing would need not be done inoone
1t in. Heaponoent could return sanother time and pick up where they
Cie oAt M rgyeer in the event gome frems were pinftred, they could
feoprnmpted Loocumplete e ler indicate their wish not e answer
chro o Grdinarit, o oubercome Gala Mefisgement problems become
etal s Lompleted resusonse protocsts are now stored and ready for
Lttt automatically. Multipiec ~amplings of the .ame secondary
e ate i tterent periodn can be eanily mananed by prompting them

onty crce tor demogranhic ani' oenoolwide data while prompting them

Y e ampT e, the scenario we have in mind for g moderately sized

cme s tary school could easily be accommodated by two dozen 48K
miceon, each with @ fioppy disk drive, and one central hard disk
drive. We could put this hardware together currently for under
$5000. In 4 few years time, this confiqguration coyld be well under
110500,
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repeatedly for data pertaining to each _lass in which they were””
sampled. |
As complex as this system sounds, it is relatively
straightforward and can be prograrmed 2asily. In fact, currently
availal o curriculum authcring systems can be "tricked" to perform
¢xactly this service. The more sophisticated authoring systems aliow
for tex  input, branching, wuestion srompting, and response storage.
Thus, instead or author:ny curriculum text and performance items,
survey instructions &nd guestions can be authored; and th whole
irformation system as described above can be created.
(ine cautionary nota, nowever: The Orwellian reality of the age

Gt infarmation signifizantly exacerbates the ever-present problems of
Ltormation security and recpondent confidentiality. Confidentiality
and anonymity Pewe always been handled by establishing frust or
Sliminating i0 codes respoctively.  Certainly, computerizing the
entire process makes it easy to keep track of respondents. Linking
L.icher recponses to those of their students in their classrooms or
Vinking - <.ndents' responses one year with their responses the next
year are necessary data management taoks if certain correlational or
lonqgitudinal daralyses are to be done. These tasks, of course, require
s "4iC 1onary" that links names to 1D -umbers. It may well be that
the fature holde a climate of increasing distrust, and that analyses
zquiring respondeny confidentiality will be a thing of the past.
severtheless, valuable information can still be obtained in
cfoss-sectiona] surveys. Anonymity can be guaranteed by not requiring
1 entry and by having each respondent complete their survey in one

sitting with the computer.
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THE HUMANIZATION OF DATA:
ANALYSIS AND REPORTING

Many professionals and lay persons both inside and outside of the
educational research and ,chooling communities have never been ena-
moured with the notion of quantifying the meaning of circumstances and
events in social settings. To exacerbate matters further, the
exponential rise of high technology has propelled us into an “"age of
information." The only way to escape being "computerized” is to
disenfranchise oneself from economic 1ife -~ no credit cards, no
driver's license, no insurance policies, no catalog subscriptions, and
so forth. Our telephones will soon be just as commonly used a&s data
ertry ports as they are for casual verbal communication with friends.

Qur guess is that these sociectal changes, coupled with past sen-
timents regarding "research-type" activities, will make those people
we have targetted as potertial data ¢ urces even less sanguine -- and
more Cynical and suspicious - regarding the benctits of the kind of
systemic evaluation process we have been describing. If we are ¢or-
rect (and =ven if we are not)< it is incumbent upon us to insure that
information system« be made for people to use -- that is, not be made

to use people.

Much of what we will outline in this chapter will not be suffi-
crent to overcome aese concerns. What is necessary, we have argued
is the cultivation of an attitude towards information that makes it an

intrinsic part of professional inquiry in an organizational environ-
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ment that legitimizes professional inquiry and allocates quality time

to the effort.

Assuming, therefore, that considerable effort is directed toward
developing the vind of climate for inquiry being suggested, we turn to
several other more rechnical features for making data more fit for
human consumption. These features can be convenientiy organizied

under the headings of analysis and reporting methods.

Analysis

We would like to think about analysis in & general way, ﬁamely as
the processes Dy which large quantities of information are summarized
to facilitate interpretations which, in turn, facilitate the larger
inquiry effort. summarizing such things 25 persoral experiences,
anecdotal observations, 50c10p01itica1—historica1 analyses, responses
to atﬁ?tyde/opinion statements, and scores on student achievement
tests are all examples of anaiytic processes. In other words, analy-
¢is should not be thought of as applying only to those instances where
we have quantified our observations.

Having taken this general stance, wt deliberately ndarrow our
focus to the more quantitative cide of information, primarily because
of how easily such data are obtained anc how casily they can be
misanalyzed, miscommunicated and’/or misintcrpreted.11 Our remarks
11 DoTng good qualitative a;;Tyses and critical inquiries are not casy
matters either. We recommend at least the following readings for

those interested in pursning the matter further: Willis (1978),
patton (1980) and Berlak and Berlak (1983).

-88-
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will be divided between those relating to the retiabilicy and validity
of measurements (psychometrics) and those relating to the summary of

these measurements for interpretation (description). The very impor-
tant issues of aggregation and units or Jevels of analysis cut acroess

these ateanries and will be addressed within cach.

Psvchome
em— - -

Pernaps the most important problem in psychometrics is to over-
come two kinds of attitudes that tend to polarize people inty eivher
Lt two beliet "camps":  the "mystique of quantity” or the "mystique of
quality.”  The extreme position in the former camp x ebodred i the
expression, Tltovou can't measure 1t, that ain't 2" And the appo-

cite cxtreme in the latter canp -- "1f you can measure vt, that ain't

AR {See aapian, 19o04.)

Aw with all falue dichotomies, tne truth as somewhere in between
and rooted in pragmatism. It s unreasonablice to believe that the

mathematical power inherent in nunbers somehow transcends the strenath

Y

(or weakness) ot their connections with properiies they presumadly oare

measuring.  Itods equal lv unreasonable to assume that numbers assianed
to reitred cnncépts {such as "self-esteem” and "prancipal Teadership ™)
cannot possibly represent anything meaningful.
”
The ultimate arbitrator of the meaning of measurement isoexperi-
eace.  This is why the notions of reliability and validity were iaven-
ted.  To the extent that the numbers {(i.e., measurements’ can duo re-

plicated, they are reliable. More fmportantly, to the extent that

they serve the measurement purposes intended>~they are valid. The key
word here 1s purpose. Depending upon the purpose, the pvidential

arauments for reliability and validity may ditfer.

8
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To illustrate hou@EiTB1e tabulations of data can facilitate staff
inquiry, we briefly recount the events of a staff meeting at one

elementary school. .
A continuing isghé at Nuvo Elementary Schooi concerned cur-
riculum balance and the role of content area specialists.
Prior to this meeting it had been suggested that staff
really didn't know how much time was being devoted to vari-
ous sub;gct areas in each grade levels. As dn approxima-
tion to"this bit of missing knowledge, staff responded to a |
question-asking for the approximate, weekly number of hours
allocated to each, of 10 subject area divisions (see ques-
tion #40, Teachker Survey, Curriculum and Instruction sec-

7 tion). Since teachers at this school taught in 10 teams \\\\\\
(of 2-3 teachersLeach) spread across grade levels, teams ™
(rather then individuals) reached consensus on this item;
and the 10 team responses were arrayed and presented as

~t1put to the staff meeting.

\,

" ‘Preliminary discussion began around the nature of the item
itself and the difficulty of cutting up the hours of the
day to correspond to the subject matter categories. Thus,

.to some extent, the hours indicated by teams were not rea-
Tistic.- Yet all teams felt that the general patterns in
the data "rang true.” These patterns were two-fold: (1)
There were extreme imbalances in the time allocated to
different content areas and {2) The nature of those imbal-
ances were very different in different gradéx1eve1s and.
teams. These observatiods fed back nicely into the major
thrusts of the issue. First, what ought be the-curricular
balance between subject contents, should it be different at

 different grade levels, and, if sa, how cdn balance be
— maintained in the continuum from one grade level to the
next? o b :

“: But the original criticism of the survq& question really
highlighted a second thrust. How separable are content
areas, and to what extent do we (and should we) teach sub- *
jects (e.g., reading, math and science) kogether as they
naturally occur within a thematic unit (e.g., ecology)?
This query, of course, raised the role of\content special-
ists, as being "outside class" resources versus being regu-
lar Hiembers of a team with special talents ‘'that can be

shared with other stafj as needed.




This is enough of a gcenario to make our point regarding how
simple (not simplistic) survey results can faci]itate‘?ﬁqu%ry. It
" should also be noted that content va]idityiand credibiiity issues were
jmplicit in this senario and could be ‘made explicit during the course

* of the irquiry.

-

For the purposes of illustrating what:we mean by simple data
tabulation, zonsider a hypothetical set of results®for a couple of
survey questions responded to by a sample of 148 parents of children

at an elementary school. The questions are:

53

1. Students are often given the grades A, B, C, D, ard FAIL to
describe the quality.of their work. If schools could be

graded in the same way, what grade would you give to this
school?

C1a [ 18 [ lc [ 1o [1IF

2. When you have to contact the school regardiné\your child (or
children), how quickly does the school respond to your

request?
,'[ 1 The school usually responds‘quickly;

[ ]‘The school responds, but after some delay.

[ ] The school usually doesn't respond at all.
T 11 have never had to contact the school. =

The simp]est_gnq:most,straightforwar&‘hethod of analyzing the
data is to comﬁﬁté ﬁércgntages of response to each question :for the
entire sample of respondents. For example, the distribution for tne

_ "grading of school” item is as follows: = ™

1



TABLE 1

Number .

' - aof Percent

Grade P&hents (of respondents) -
A 25 .~ 17.5 B
B .41 28.7
C R 32 , 22.4

D -27 . 18.9
F 18 S 12.6
missing : (5) ( 3.4 of total)

total 138~

o

’

What is a particuiar1y High (or low) response percehtagé? The answer
is up.-to you and others who have some understanding of the community
and the pafticu1ar item in question. It is clear from the
distribution‘that the modal grade category is 785 with almost haif the
pérents Q;ading the school above awverage. Yeti'ls individuals are
quite unhappy with the schools, i.e., an estimate of §1most one-third
of the parent pobulation. In'thelgase of an ordinal v&riab1é‘such as
,this item, ope can assign seqyeﬁﬁlal;gymerica1'va1ues tovthe response
| categories and compute means and standard deQiafions. if}A =4, B =
f 3, C=2,0=1, and F = 0, the parénts of this school rate it a 2.2 -
/ (a "C+") on the typical, 4-§oint grading séa1é.‘ Clearly, no one
t statiétfc (1ike the mean) can substitute for the descriptive meaning
| contained™in the table itself. .Statist_'ics aré useful spmaries to
facilitate further research analyses; but to facilitate further

MRS S

dj§1999Qlﬂﬁhgwﬁgtual_distributionmofrresu1t5'15”more“ﬁ§Efui. o

Categories can be combined -to high1ight tfends; for example,
above average, average, End below average categories can be derived as

follows: .
: - )

99 = -%-




TABLE ¢

Nurd: . S
BN Percent
\ . Grade B Parer (of respondents)
. Above average (A&B) 66 46.2
Average (C) - 32 , 22.4
Below average (D&F) 48 31.5
- (Missing) - - ( 5) : ( 3.4.of‘tota1)

The treatment of data becomes more sw:piex when relationships are

investigated. Suppose we which to know if parents who grade the
school more {or less) favofab]y, feel that .the school is more (or
less) responsive to their direct pequésté regarding their child. The

| following is a crosstabulation of the responses made to the two items

in question:

TABLE 3 .
4 . When you have to contact the school
f - regarding your child (or children),
_how quickly does the school respond
to your request?

COLUMNS ,
_ , Never
L - _After  Doesn't Contacted

Grade - Quickly Delay - _Respond School ‘Totals

Above 302 12 10 5 66

average 59.1P - 18.2 15.2 7.6 46.2

- Average 11 8 9 s 32

Below 8 9 13 15 45
average 17.8 26.0 .28.9 . 33.3 31.5 .

e e T T T T . . - / -

 Totals 58 29 - 32 24 143

40.6 20.3 22.4 16.8  100.0

~a Number of parents ‘ .
b Percentages computed based on row totals -

L ' -97-

A 100,




fne,“tota1s"_row and column represent thé marginal distributioas;
thus, the row tota1strepeat what we have already seen 5n Table 2. The
column totals give us a marginal analysis of the new question on
.schoo]lresponse time.. For example, over half (61%) see the school as
reSponding; slightly over a £ifth' see the school as not responding;
and less than a fifth have never contacted the schoo] Thi% st111
doesn't tell us, however, anything about joint response tendencies in
both items. iLooking inside the table, cell percentages indicate that
,re1at1ve1y more’ parents who grade the school above average perceijve
the school as responding (especia11y ”qu1ck1y”) Parents,who grade
the school average are monre ever1y divided on the 1ssue. Parents who
grad[’the school be1ow average are relatively more prone to perceive
the school as not responding or de]aying in 1ts response. (Notice
also the marked tendency for these parents to be relatively more prone
not to contact the school at all.) : o -
Another kind of relationship question compares different.
respondent groups on the‘same item. Are parents, toachers and
community-at-]arge groups simiiar/different in now they evaluate’the"

school? The fo11ow1ng table illustrate some hypothetical results::

-

o1




Grading of the School - s
| Above ‘ B21low _ .
Groups Average Average Average Totals
Parents . 66 2 45 143
46.2 . 22.4 31.5 27.3
Teachers 20 ' 8 - 2 30
g . 66.7 . 26.7 5.7 5.7
Community- 97 150 103 350
Totals - 183 , 190 150 523

35.0 36.3 28.7 . 100.0

"

+ These resu1ts indicate the fo11owingitrend' people most close to the
, schoo1 (i.e, teachers) rate“the school most favorab1y, people direct1y
| associated with the schoo1 (i.e., parents) rate it less favorably,
and pe0p1e not direct1y 1nvo1ved with the schoo1s rate them
—___—
unfavorab1y. (More spec1fic comparisons between groups can be
desribed for each grade category separate1y )

Again, the above exampies are hypothetica1 and are for
i11ustrat1ve purposes on1y. Many different ways exist for examining
single and mu1ti-variab1e (item) re1ationships in survey data. The -

h best rule of thumb is to se1ect the simplest, most straightforward

!

‘“vana1ys1s and tabu]ar diSp1ay which best serves your purposes and which
7does not equivocate the data. A1though we- have not used them here,
.other_graphica1 diSp1ays such as bar charts and pie charts are quite
useful  to convey, at a g1anoe, the inporant-trends_in.a body of data. .
'We do not want to-overiook, however, the possibil%:y of doing the

kind of more complex analyses that can provide usefu1 insights inteq,

the whole schoo1ing process. These are the kinds of ana1yses that are

L - -99¢ :”102




‘emuthVariate“and‘1ongitud1na1‘1n nature, as sﬁggested’ty the’schematic
shown preyidus1y in Figure 11. Such ana1yses will .need to be
conducted by persons with statistica1-and researcn experience, most
1ikely at district or service center 1eve1s.~ The analyses . can be both
conceptiona11y and statisticaliy quite complicated, especially in
terms of the unit-of—ana1ysis issues, compounded even further when

data are collected and analyzed over time.

Reporting |
We have a1ready'ta1ked about the purpose and content of the re-"
- sults of datavana1yses as they may be reported to the staff. Here, ve
wish to comment on the process itself: who does it how does 1t
~occur, and to(whom and in what form are the results disseminated? :

In discussing the- idea .of a comprehensive, information system'with
teachers, principa1s -and district-staff (inc1uding superintendents), .
we have a1ways been® greeted with at- 1east these two responses (a) The
idea sounds great! “(b) Who' s going to‘do it, particu1ar1y.the analy-
.sis and reporting'1n a time frame that doesn’t outstrip the relevance
~of the data? Teachers, students, parents, etc. haye been "burned“-far
too often by mindless exerc1ses of data co11ect1on (usua11y surveys),

mthe re5u1ts of. which- never-see the - 1ight of- day or, -if they do, are
presented in a useless form,.jn a use1ess setting, and/or at a use1ess
tine. | o

The inquiry process we have been'referring to all a1on§ 1nvthds
mondgraph overcones the "mindlessness” of much that has gone on in the

name of data collection. But there is no ‘denying tnat resourtes are

needed to carry off the plans we are outlining. .We believe that most

-~ .
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of these resources already exist in district budgets if they are will-
ing to do a little reconfiguratiqn of priorities and inake creative use’
of talent already in the system. Consider, for example, this possibi-
1ity .for. getting ana]yses'déne,,and done -quickly. Computer science is '
_rapidly becoming commonp]acé as q_recognized subject area in elemen-
tary education on ﬁp through senior'high SChooi.. Data processing,
statistical analyses and the Jike will also become commonplace skills
and activitles as the information'sciences are woven into existiﬁa

. curricufa. Stuﬂents, then, become én excelient resource for perform-
ing the data analysis tasks, and the data-analysis tasks become. an
excellent “hands-on“[1eérning experience for the students. |

Now, who gets tﬁe results énd if what forms are they

disseminated? The answeré, of course, depend on the purpose of data
collection and the "sophisticat1on“ of the targetted audiences.
Obviously, the most 1mportant recipients of data are those involved in,

. the inquiry effort that generated the need for data. 1In this case, we

: aré of the opinion that ggx_piece\gf 1nformation‘worih feeding thrdugh
the inquiry can (and must) be co&hunicated in a'way,that'is understood
by alil involved. | A |

However, it is also 1mportant to report results to persons who

.contr1buted 1nformat1on to the 1nqu1ry but are noé*ﬁEEE;§3F5{§"&i
rectly 1nvo]ved in it. For example, some students and parents may be
'(and ought to be) involved in d1scussions on curriculum balance, but

" many w111 not. The resuits of key survey items can easi1y be dissemi-
nated to these groups through school newspapers and/or bulletins. On
some of tﬁe more “burniné“ issues pertaining ro.school-communitj‘re]afﬁ
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tions, perhaps administrators, teachers, parents, students, and commu-
nity members should be brought together in order to hear the 1nf0rma-
tion and determifie what courses of action they could teke together.
sometimes it helns if separate meetings are held w1th(each group
tirst, followed by joint meetings. Various pclitical as well as
mora\/ethica1 cons1derht10ns always come into play when data of this
~-—nature are collected for the purpose of social change and 1mprovn-
ment. It is our v1ew, however, that 1mprovement is a direct function
of the degree of mean1ngfu1 involvement of all the pe0p1e concerned.
For the purposes of staff 1nqu1ry, within the schoo] at least
two kinds‘of reports are envisioned: (1) a class-specific report of
_ observation and aggregated student data w1th1n the class, targetted //
for the teacher of the class and (2) a school-general report
containing aggregated individual, class, and school level data (as

appropr1ate) targetted for all school staff. In Appendix B, we have

included samples of c1ass~speE1f1c and -school-general feedback reports

that were used in A Study of Schooling. These reports irclude a range

. )
of statistical reporting methods, inciuding means, correlations,

cross- tabu\ations, frequency distributions, etc_’/These reports are
offered on1y -as samp]es and not, necessarily as examp1es of how data -
. ought to be reported for the particular needs of a school. In fact,
the school level document 1is probably a better 111ustrat1on of what
might be called a "technical report"® from which relevant items could

be extracted and prepered in more visually graphic terms for specific

staff discussions.

-102-
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In concluding th{s'section, we note that thé process of data
analysi§ and reporting should never be ;egardgd as a fait accompli.
Each analysis, each report is only a device for furthing
understanding. As such; they may suggest further_ana1yses or
reana1yses and different reporting mechanisms.

‘As people 1n\a soéia1,sett1ng, we desire c]osure_but.rareTy,'if
ever, reach it. We must come to view our understandings as tentative
but nevertheless viable bases for decision and action. Yet they must
be continually tested by experience and be amenable to 1nfo;méd
change. If this ceases to be the case, our understandings will be

reduced to little more than dogma.
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TEACHER

- ‘QUESTIONNAIRE



DEM)GRAPHIC/BIOGRAPHIC INFORMATION

General

_ ‘1.. Age: — ‘ |

2 sex: [ 1Male [ ] Female '
3. Current marital status:

[ 1 Single '
[ 1 Married/Coupled

£
)i

Nunber qf children:

5. Do you have any chﬂdren Hving with you who are of:

Yes No / ‘
Pre-sch1age..............[] (1]
Elementary school age . « « « v o« o« o oL 1 [ ;
Secondary'school age « o ¢« o o o o s oo oL 1 L1
Post-secon ry schoolage . .......01 []
6. Which one of the fo]]owing categories best describes your racial/ethic

background?

(1] white/Caucasian/Ang1o
B1ack/Negro/Afro-American
riental/Asian American

Mexican American/Mexican/Chicano
Puerto Rican/Cuban

American Indian

Other

[pan Eaan Foun T K asn ¥ e |

7. what is your approximate annual 1ncome" (Inc]ude your spouse's income i £
'marrigd.) 4

[] Less than $5,000 - [ ] $15,000 - $19,999
[ ] $5,000 - $9,999 [ ] $20,000 .- $24,999
~L 1 $10,000 - $14,999 [ ] $25,000 or more
8. During your chi_Tdhood, how would you rate your family's income levei?
[ 1 Low [ 1 Middle [ 1high
9. Do'ygu live in the same community-in which this school is 1OCatedf
| [ 1ves L1 No - '
N\ /
N
\ L el O
o | 114




10..

a. If no, what is your best guess as to, the economic evel of the
. cormumty in wmch you now Tive?

[ 7 A lower economic level than this schoo'l s community
[ ] The same Same -economic Tevel.as this school's community
(17 A h1ghe r economic 'Ieve'l than this schoo'l s community

‘b. Is the racla'l makeup of the community in which you now Tive:
[ 1 Similar to the raga'l makeup of this school's comrumty
[ ] Different from the racial makeup of this school's commm ty

Profess1ona'| Activities | T

11.

12.

13.
14.

o Lamn Voo W amm Lo |
e g i)

What is the highest academ c credent1 al that you hold?
(Mark on'ly one.i .
High schoo'l diploma

Associate's degree/Vocational certificate
Bache'lor s degree ‘_

Master's degree s
Gradazate/Professmna'l degree [Ph.D., Ed.D., J.D., (L1.B.), M.D.,
etc

- Have you done any post: credential work in education?

(] No _
[ 1 VYes; If Yes: - /
a. Has it been pri rﬂx in the area of (Mar'k on'l_y one)
[ 1 subject matter _
[ 1 Teaching methods
[ ] Administration \
[ ] Other ~

b. What was the main purpose of your post-credent1a'| work? (Mark
only one)
[ J To change grade levels of teaching
[-] To change subject .
[ ] To advance in the salary schedule
E '_:\l To become an administrator -

For persona'l growth

How many years of teaching expem ence have you had? \ N

In how many different schools have you worked as 3 regular member of the :

' school staff?

(1o (15

(11 (16

(12 (17 :

(13 (18 AN
[]4 [ 19 ormre :



15. Have ybu taught at the fo'l'lom ng levels of schoo'ling'?

‘ Yes No
\ Pre-school « « « « o« oo [ ] L[]
‘ Elementary « « « « « « o o L 1 [ ]
Middle/dunior High . . . . [ ] []
Senfor High « « « o o o[ ] []
Post-secondary . . . . . . [ 1 L[]

16. For each of the following fields, please mark Yes or No, indicating
whether or not: (A) you majored or minored in that field in college;

(B) you have had post-credential work in that field. . i
- A . B
Major or Post-credential
Minor . work
Field | Yes No Yes No
English/Reading/Language Arts . . . [ J- L] . ... [1 [1
'Math ooo-oo'ooooooooool[][]Oo‘o‘o[][]
Socia'ISciences.......'...:r[][.].‘.-..[]»[].‘
Physical/Natural Sciences . . . .. CJ [ ] .... [] []
Computer Science .« «'e oo v L] L[] oo [1 L]
The Arts* v o v v s oo awwwosoLILY oo 1 L] .
Foreign Language .« + oo o,v o oL J L1 oo [ L[]
Indstrial Arts « « « « o oo oo L3 [] oo [T L]
Business Education . . ..+ ... C7 ..o [T L]
Home Economics '« « o o o o o oo [:]J 0[] ¢ oo [T L]
Physical Education . ..o s ...L1 L[] ... [ L[]
Special Education « « « v v o oo '3 03 oo [T L]

“* Visual arts,. crafts, music -drama/theater, dance/creative movement,
creative wmting, fi'lnmaking, photography: -

17. How many years of administrative experience have you had’ in schoo'l s?

18. Have you worked in schools as an administrator at the following Jevels of

schooling?

, Yes . No .
Pre-scho0le + v ¢« ¢ v s e st 1 [T
Elementary « « « e o o oo oo oo ool -L[1]
Middle/dunior High « . .. ... .. .l] []
nfor High « « « o« ¢ o oo oo vl ]l L[]
Post-secondary .« . « o o ¢ o o oo o o L] []

TQ 3




20.

21.

7 19. a. Have you participated in any professional training programs (other

“han college work) during the past three years?
[ 1Yes L INo ‘
If Yes: |

b. A 1ist of topics is presented below. If you attended a program in
which any of these topics were discussed, please indicate for each
topic the group(s) which INITIATED the program. o

District  Other

Schoo'l , or Outside
' ‘ / Staff County Agency

Adult group.dynanncs (1 e., " ,

human relations, interpersonal

re'lationships)'........,’..[]..X.[]...[]

Teaching methods or strategies ... .[J1...[]1 ...[]
Child growth and development . . . . . .[J...[1 .. .[]
Classroom management « « « « « oo o o o L 1o o[ ] o]
Behavioral. objectives/evaluation . . . . [ J...[L 1 ...[]
Curriculum development « « o« o o w o o o L 1o sl ] oo .]
Comuter'literacy........'...v.[,].-..[]...[]
Cross~cultural/cross- : L S -

national education « «/«e o o+ o o o L J oo o[ ] .o .1
English/Reading/Language Arts . . .. .0 1. ..[] ...[]
Mathooooooooooooooo'oooL]Ooo[]ooo[]
Social Sciences . . v v i v o e e oo LT L] o L]
Physical/Natural Sciences e esoeeselTeoeolT v..L]
The Arts (visual .arts, crafts,

msic, drama/theater, dance/

creatjve movement, creative )

writing, fi'lmnaking, S
, photography) '« « « o v o o s oo o L)ool o]
‘Foreignlanguage « « « « « o o o o oo o LYo 0T «..0[]
Vocational/Career Education '

(shop, business education, g

homeeconomicsetc)......[].. (1 .. .[+]
Ph_ys1ca'lEducat1on...........[]‘.. 1l ...01:
Other....'..............,[]...[] .[]

C. Was your participation in these programs [ ] vo'luntary [ 7 required?

d. Are these programs generally: [ ] sought out by _yourse'l f?
[ ] brought to your attention by
others'?

How many educational organizatwns do you be'long to'?
How many articles, books, reports, etc., 1n education have you read in

the last year?
\

e
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. Professional Attitudes, Opinions, etc.. ' ) /

22. Do you generally. feel adequately prepared to teach -in the following

fields? . - )
- : I Yes No
" English/Reading/Language Arts. « « .« « « « « [1 ]\
MALN o o o o o o o o o o o o s 0 o o o 0 o [l (]
SOC'ia'ISC'iences..’............[] [1.
Physical/Natural Sciences .« « « « o o ¢ o« (1 [1
ConputerSciences...-..........[] []
THE AMES « o o o o o oo oo ososveesld L[]
.. Foreign Language « « « « o o » o o o o 3 o (1 [
Industrial ArtS « « « o o o ¢ o o o a o s o L] I
Business Education « « « « o o o o0 oo L] []
Home ECONOMICS o o« o o o o o e o o oo oosl 1 [ ]
Physical EQucation « « « '« o o ¢ o o o o & O O T
Special Education .« « « « ¢ o o o 0 i oo (1 (1
General Education .« « ¢ «me ¢ o o o o o e .[1 [1

- 23. What was your rimary reason for entering the rducation profession?
(Mark only one? . : . -

[ 1 Working conditions -- hours, holidays, summer vacations, job
. security, time off : ,
[ ] Interest in subject, always wanted to'be a teacher, "felt called"
[ ] Recommended by or influenced by others, such as parents,
counselors, relatives, etc. E :
[ 1 Inherent values in the profession; work is rewarding, enjoyable,
- satisfying, etc. e - ‘
[ ] sScholarship(s) or fellowship to study to.become a teacher
[ ] Like children/students/young people o
[ 1 To help others, to be of service, to teach others.
[ ] Economic considerations; availability of job; unable to afford -
other kind(s) of training; to pay off loan, etc.
[ ] Other .

4. Looking back on your expectations before you started your present career,
were those expectations fulfilled?

[ 3 Yes [ 3N : | ' /
25. If you had it do over, would you'choese education as a profeséi?p?’
[ 1 Yes - [ 1N

3]

26. In general, how much help do you feel professional training pf5§§%ms are
(or could be) to your own professional development? .

. : - VYery
Those initiated by: Aot Some Little  Non
SChoo] STaff o + « o o o o » o« L[] [
District or County « « « « + o« 1o .01 L1, A
Other outside agencies « « « « « [ J oo o . [




27.

28.

How much do educational organizations affect your:
: Very ;

A Jot  Some Little, None

Working conditions « « + « o oo [ 1...017. R A

“Professional growth « « « . oo L 1. . .01 001001

In general, how much help do you feel professional literature in
education is to your own professional deveiopment?

A lot Some Very little None '
[]'--'.I'[]l‘}'-'o"[]".""'[] ol
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PERSONAL WORK ENVIRONMENT

. ‘Assig nts : : ' "y
1. Indicate which one of the fonowing best describes your usual teaching
sn:uation’? , :

Member of a-teaching team

Teach with one or .more aides’

Teach alone with regular assistance from a specialist
" Teach with a student teacher .
Teach in a self-contained c]assrocm w1ta informal assistance from
one or more teachers

o Yo T e T B

2: Do you currently work in thiSaSChOO]:

[ ] Full time ) C : «
‘L1 Part.time : : .

3. How many years have you worked in this‘sthoo1?

4. How many years have you worked for this school district?
- 5. Do you~have_another paying job? (Mark only one)

Yes, during the school yeér only
Yes, during the summer only

Yes, during the entire year

No

e
Lt

6. Which of the following subject areas do you currently teach?

Eng]ish/Reading/Language Arts . . ... e oL
Math oo v v v b vt ot e e e e e L
Social SCIentes .« « + v v o v s o s s o o & [
Physical/Natural Sciences c e e e e e {
Computer Sciences ; « «"v v v o v v v v o s [
The Arts . . . . . 2 S e d
Foreign Language .+ &+ « « « « + « & cee Wl
Industrial Arts . ¢ . . o o v o & e ol
-Business Education { . . . . . . P |
Home ECONOMICS & v § » o ¢ a6 o o s o & R
Physical Education { . . . . . . e v e oWl
Special Education { . . . .. .. ... . [

TQ 7
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\

7.  What percentages of your typical work day".are.spent in the following
activities? 7 \

teaching . « « ¢ « ¢ « ¢ « &
preparation . . . . . . . . v e e e
other school-related . . . . . . . .
personal (e.g., lunch) . . . . ..

Satisfaction.

8. Hypotheticaﬂy, which one of the fcllowing reasons wou d st 1ike1z
cause you to 'quve your present position?

. 0] rfore money _
Severe staff conflict
Higher status job '
Inadequate physical plant and materi als
Personal conflict with the administration '
Personal frustration or lack of satisfaction with my Own Job
performance
Difficult student popuiation (or the characterd stics of the student
population)

m T
—d e e b D
1

v

9. Which one of your regular daily work activities do you like best and
which one do you like least?
- (Mark only one in each column)

4

[ad

Best Leas
Teaching (actual instruction) « « « v v v v v v o011 L]
Teaching preparation (planning and preparing :
lessons, getting supplies, setting up rooms, etc. ) c...01 [
Disciplining students . . . . « ¢« .« ¢ s o 000 e e (1 (1
Working with individual students . ... ....+..:..0[]1 []
Required classroom routines {roll call, dismissal, etc.). . .[1 []
External classroom disruptions {P.A. system students
taken out of class, €tc.) « « « «'e 4 0 0. . . cese.3-01
Testing and grading . i et s e e e e .1 [
Required non-instructi ona'l duties (yard supervi sion,
' meetings, clerical, inventory, etc.) + « o o v o o ... .01 - []
Formal. interaction irith other staff members
- (conferring, organizing, etc.) . « « . « ¢ ¢ o o oo .[1 (1
- Informal interaction wit other staff members -
~ (lounge, cafeteria, etc.) ... ... e B R
Interaction withparents . . . « « « e ¢ . v ceewns...01 []
10. How much help do you feel you have in carrying out your job?
[ ] Not enough [ j\Adequate © [ ] Too much




Ig general, how satisfied are you with the current teacher evzﬂuation system ;

this, schoo'l"
[ ] very satisfied [ ] Somewhat dissatisfied ,
[ ] Somewhat satisfied [ 1 Very dissatisfie? : .

12. - Indicate whether or not you would 1ike to see the fonowing changes in the
current eva'luation procedures used at this school.

Yes Mo
Having different people do the evaluations . . . . ... L] []
More frequent evaluations . . . . ..o ..o L] D1
Modi fied/different criteriaused . « + « ¢« e 0o oo v [ []
Lessfrequenteva'luat*lon............'..'.,\[] L]
, Modified/different ways the results are . -
camunicatedtoyou..................[] {3

N
13. While you are on the job, doyou find that the school buildings, grounds,
and facﬂi ties meet your needs:
, . Yes No
Forwork e s i e s e e e e e e 1 L]
Forre'laxation..-....,...'............[] 1

14. .How satisfied are you with each:of the follcwing areas of your' planning -
and teacliing " Very . ' Mildly Mildly Very
Setting goa1s Satisfied Sati’s,fied Dissatisfied Dissatisfied .

andobJectives.....[] R0 U PR A I |
Use of classroomspace . .L 1 ..[1....03....~0]1]
Scheduling timeuse . . . .[J ...03....03.....0]1

Selecting instructioral . - :
mteﬁa‘s .l.’.'._.'[],..l_[]'.ll[]-.luol[]'

Eva'iuating students A B S H PN ['}L..v_."-.'. P

Selecting content, tOpiCa, \ . S
and skills €0 be faught [] S IR (N R

Grouping studentsfor- .- v
instruction . . . . O i PN (i SO (N O

Selectmg teachmg : 4
techniques.......[] ce.1....030 00

Selecting 'Ieaming ' : : o _
actwities.......'[],'.[]...,[]......[‘]

"~
L]

(A
-
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A _ '
Physical Plant Ratings

ORGANIZATIONAL WORK ENVIRONMENT -

Ps »

1. Based upon your exper]ence jn this and other schools, how would you "grade”
the following aspects of the physical enviromment, using the traditional* A -
F scale: A A B C D F
Buildings (structural) . . . . . .. .. £y1..03..01..03..0C1
Grounds (desigm)—. . . . . . Yo e e e e t31..03..031..013..01
Lighting < o » « - « - AN [1..031..03..03..€1
Decor (paint,etc.)- . oo vvww w0 L) 0] L 1..01]
Cleanliness . .:eeweeweeoeweoof1o.0)003.01.01"
SPACE « v e e o e e v e e e e (1..03..031..01..01
Restrooms . . . . . . e e t31..03..031..01..°01
Classrooms . . . . . . . Ve o o oo e e (1..01..031..03..01
* A = Excellent; B = Good; C = Average; D = Poor; F = Failure

' Professionai Deve]opment
2. Are teachers given reieasgd time for in-service training programs7 '\.

[ Yes o [ J No

What is the maximum number of re]eased days for in-service available to
teachers per year?

In how many staff deveiopment programs have you participated during the last
year?

Those initiated by: . .

Schoot . . . ¢ o e e e e e
District/County e e e e Lo e e
Other Outside Agencies . . . . . .

‘In genera],_about how often do you atttend in-service training programs?

[ 1 Never

[ 1 Onceror twice per year

[ 1 Several times_per year or more

In general, are the in-service programs you have attendedlfonnaily
eva]uated’ :

[ ] Yes I i B T : ' {

' <
Have you ever- received the evaluation results of ‘an in-service. program you
have attended’ . , , » , .

(1 Yes * [ INo

TQ 10
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8. Is it possible for you to arrange for another person to take over your class
so that you can be free to prepare your Own work or engage in other
professional activities?

Dlwes  [1m

9. b\ow often do y\g:&erve mstruct\on in ¢l assrooms other than your own?

—_ , Once or Three or more

S , - Nev Twice a Year Times a Year
inthisschoel « o o « o v o v oo LI NG L)oo [
inotherschoo]s.\........[]......[]......[]

10. Below is a Hs‘t of ways in which teacher: 4rom one school migm: have
gr‘ofessional contacts with teachers from other schools. Indicate how often
. You have each of thesc types of contacts.’

~

T,yge of Contact

Fairly i
: Often Occasionally. ver
In-serv1ce classes or workshops . . ~>.[ J.. ... \E\% e e e
. Co]legecourses............ (1......¢L

Meetings of educational organizations . O | ] .« s s e

1
Yisiting other ‘schools or receiving .
visitors from other schools . . . . . [
Formal conferences on specific topics . v [
District committees « « « « « o o o % o o1

r

1

1

- Local, state or national ‘

goverrment committees ./ 9. . . ..
Informally arranged consultatigns to

- share problems, ideas, als, etc.

Written correspondence . . . . . ¢ . .

v

-
e e
YU I S U U T
"
L 2 *
* *
L ] *
L 2 L 2
—d - L TERTENY:

11. Indicate: (1) wh%er or not any of the following resource pe0p1e are
avafiable to you, and (2) whether or not you have consul ted with any of them
during the last year., :

w Lo (2)

»  Availabld, . Consulted
o Yes No Yes Wo
*Distrﬁ?t personnel « . s . oo ... L1 [] 1 (1
‘Intermediate educational - _ ot
agency/county office. . . ....[1 . 0[] . €1 [1
Consu]tantsgfor state or 3 :
federa] prOJects/agencies o1 1 1 [1 b

’

gentiments: | - .

12. How do you feel about the amount of time (e.g., released days) that you get
' per year for 'ln-ser'vice/staff deve'lopment"’

[ ] Not enough.' How many more released days %uld you want?
-L ] Too much. How many fewer reledsed days would you want?
[ 1 Just rignt. . R

/

v LT 124




13.

14.

15,

16.

17.

18+

“a. An 11- month salaried year with 2 summer

In general, how would you "grade" the in-service/staff development programs
you have attended over the past year in terms of .their contribution to your
own professional growth? :

Those initiated by: A . B c -0 F
TOR0OT - & = = o e o o n ot o an e £31..03..03..01..°01
District/County . « « « « o & . ..03..03..03..020..01
Other outside agencies . « « « » » « - - [ 1. [1] rj..r03..01

Do you feel that you enough opportunities to obsere what goes on in other
classrooms?

in this schooi? [ Jes [ INo

How many times per year would you 1ike?
in other schools? [ IYes [ INo

How many times per year would you Tike?

In general, how much help do you feel professional contacts with other
teachers in other schools are to your own professional development?

[ 1A%t [ 1 Some L] Very little [ 1 None

Indicate how valuable the following help has been {0 you.
LI Very Of moderate _Of only a of practically
. valuablie value Tittle value no value
Districtpersonne'l....[]...[]...:[].‘....[]
Intermediate educational : - _
agency/county office 01 ...03...0 030 (1]
Consultants for state or .
federal projects,
agencies........[]...[]....L]......[]

I1f the circumstances of teaci.ing as a profession could be radically altered,
how would you feel about these possibilities? - .
k Strongly Mildly

Endorse Endorse Reject

months devoted to staff development and planning. [ }J...03...0L1
b. Four days per week of classroom instruction; one

day per week staff develoment and planning

(Students receive instruction all 5 days per

WEEK) o o o o o o s o o s o s 4 e e 8 s e .. [3...03,. L1

To what extent do you feel that the following factors ‘mitigate aga*nst '

g - _ .
quality staff development? To a Large To Sore \ Not At

“Extent Extent -~ A Al
Principal's attitude . . . « o s o o .. IOl1..0. E]f.....[]
District office attitude P N ISP e el
Parent/conmnit_yattitude.........[]......[] ..... [1]
School. board attitude JEE U (s PURPRRRPPR I I .[]
Teacher union attitude . . . ... J (s IR H (P .[]
Your own attitude =« + o« e o oo LTe o rj.....r1

. . —



Contact/Communication

Activities:

19. About how many meetings of the total school staff have you attended this

- year? . ~se
[1AN © [ ]Mest. |
[ ]Few _ [ ] None - o .

20. (Secondary teachers only.) About how many meetings of your department staff
have you attended this year? ‘ -

[]A . [ ]Most
[ ]Few ~ [ 1 Nore

21. For approximately what percentage of the teaching staff do you feel you know
each of the following things? N o : .

a. The way they behave with students . « « ¢ o ¢ ¢ o _ %
b. Their job cOMpetence « « « o » o o o o o o oo T
¢. Their educational beliefs « « o o o v o o o o oo ®

22. Indicate? (A) How often do you talk with hon-teaching profeésiona‘ls (e.g.;
guidance counselors, curriculum/special education specialists), and (B) who
usua'l'ly jnitiates these discussions? : '

[ ] Once per day [ ] Once per menth [] Non-’-teachi'ﬁg/’p’mfessiona'l
[ JOnce per week [ ] Never [ 1 You /o

23. Indicate: (A) How often you talk with your principal for each of the

following purposes and (B) who usuaily initiates these discussions.
B A : B

Once per Once per Oncc(e per ) \ a3 -

. Day week  Month (or less) Never Principal You
Pupﬂdiscipnne...[1...[].‘....[]._...‘[“J‘\..“T']E’,. A |
Curriculum or .

instruction ...[]...[].....[]....[]...[]...[]-
Parent(s) ......[,]..x,,[].....[]....[]...[]...[]
Staffre‘lations...[]..,.’[].....[].-...[]...[]'..-.[]
Ownjob/perfomnce.;[]...[].....[]....[].,.[].-..{]

24, Does the principal engagé in 'fo'nna'l ¢lassroom observétion at this schc»:»"i?'

[ ] Yes [ 1IN : : o
25. How many times has (did) the principal observed (observe) your cl assroom($):

this year?
last year?

o126
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26. Which of the following best describes the pri ncipal's feedback to you
following classroom -observation?

a. Feedback occurs: b. Feedback generally concerns:
[ 1'never _ \ [ ] Instructional issues
[ ] sometimes, informally. [ ] Non-instructional issues
[ ] always, post-observation . .
conversation
Sentiments: " R ¢

27. Would you say that your total staff meetings are usually .concerned with
matters that are: . : -

- [ ] Very important to your own job
[ ] Moderately important to your own_job
[ _] of. 1itt]e importance to your own job
[ ] Not at aill important to your own job

28. (Secondary teachers only.) Would you say that your department meetings are
usually concerned with makters that are: T : . ;

[ ] Very important to your own job

[ ].Moderately important to your own job .
[ ] Of 1ittle importance to your own job
[ ] Not at all important to your own job

29, How inportant do you think it is for all members of this staff to know quite
~a bit about what is actually being taught at different grade levels or in
-different departments in this school? - o

[ J Very important (] Moderate'ry important
[ ] Of only 1ittle importance [ 1 Not at all tmportant

30.. In talking with your principél about each of the following issues, indicate:
(A) how helpful these discussions are (or would be) and (B) how often you
would like to have these discussions. :

A - B’
Very _ Somewhat Not ve More Mout:the Less
Purpose : Helpful Helpful Helpful =~ Often Same = Often

Pupi]d‘lscip’lipg-;..[]...[]...[]....[];..'.‘[]...[]
Curriculum or -

,in‘struction_.‘.-.;[]‘...[‘]...[]....‘[].,.[].‘..[]
parentls) o o+ ..ol 3ol 3.0.0)eo LYo 0. (]

Staff relationg ...[]...[]...[]....[].‘.,[]..:[]
"My own job )
performance....[]..‘.[,]...[]....[]...[]...[]




- 31. To what. extent do- you agree or disagree with the fo'l'lomng statements
‘pertaining to your school's work envi ronment: )

6 = strongly agree ' 3 = mldly disagrée ‘ :
5 = moderately agree 2 = moderately disagree R

4 = mildly agree - 1 = strongly disagree
| 6 5 .4 3 2 1

(1) Staff members have all of the information
they need to have in order to do their R ~
Jobswell. ¢« v v e v v v eveeeeeaad T ) LI 1 L1101

(2) Information is shared between teachers ‘
from different departments, teams, or - .- :

o grade Tevels . « ¢ ¢ e e oo e oot I

(3) The principal knows the problems faced by '

the staff. « o ¢ ¢ e o e o e oo o oo ool Jol

(4) Staff members don't listen to each other . .[ J. .[

(5) Meetings are usually dominated by a few
jndividuals. « « « ¢ ¢ ¢« e e e e e el oY LI LT LT L]

(6) Information is shared between teachers '
within the same departinent, team, or
grade Tevel. v « o v v e s e e ceeseeo o LT L1 L1 03 L]

(7). The principal frequently seeks out the ' :

' jdeas of staff members « « « « « ¢« o oo L 1o [T 0T L3 L1 L1

(8) Staff members feel free to communicate

"~ with the principal « & « & ¢ ¢ o o 0 oo o d

(9) Staff members have vaguely defined roles . .[ -

(10) Goals and priorities for this school /are :
Clears v o « o o e e e e omesoedoeed eI LI L)L) ]

(12) My work objectives are very clear and \ . :
specific; I know exactly what I am to do ‘
asastaffmember. « « « « o ¢ o e e oo Je LI LI LI LT ]

(13) The principal lets staff members know what
isexpected of them. e « ¢ ¢ ¢ e v 0o ool Jo [T L1 L3 L3 L]

(14) The role of the principal is clearly

- understood by staff members. . . . ... L1 L1 LT LT L]

Problems/Problem-Sol ving/Decision-Making

Activitiess . .

32. School staffs may work on problems in a total group effort, or they may
.tackle -problems in subgroups. Think about the way your staff usually works
on problems. Which one of the following statements best describes way
your school staff works?

[ ] This staff works on most problems as a total group. °

[ ] Most problems are dealt with in subgroups of staff members.

[ ] Problems are dealt with pearly equally as often both as a total group
and in subgroups. _

A
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33. - In the past year, how many hours of staff interaciion time has been devoted
‘4o establishing.and for reinforcing a procedure or process for solving
\_.pnqb1ens at this school? '

en—m—

envision the typical probl em-solving process at this school,

34. If you were to
: how would you allocate percentages of time spent to the following categories:
Problem focused: o
Dialogues « o o o o o o o o oo .
Decision-maKing « « o o o o o oo _______ %
ACTION-taKiNg « « o o o o s o oo ______ 5 ’
Evaluatione « « o o o0 o o o ¢ o %
Non-problem focussed activities . . . T
— 1005
35. Below is a 1ist of things that coiild be problems at any school.
- (A) For each one, indicate the extent to which you think it is a problem
at this school. S ‘
(B) Choose the one biggest problem at this school.
(Mark only one) . . ] :
) A ) B
Not a Minor Major THE ONE
, : problem Problem Problem | Biggest Probiem
a. StudentMSbehavior...TLJ...LJ...LJ.....[J ¢
b. Poorcurricu'lum......[]...[]...[].'....[]
c. /Prejudice/Racial conflict . [j...01...023...-.0 ]
d. Drug/A'Icoho'luse......[.]. R S TP S PR PR
e. Poor teacher or teaching. . [ 1. ..[ 1. el ool
f. School too large/Classes ' ,
. overcrovvded..,..-...[]~...[]..,.[].._..,[]
g. Teachers don't dicipline . ' . _
students..........[]....[]...[].....[,]
h. Busing for integration. . . [ 1. .. [l...01..4...01
i. Inadequate or inappropriate
distribution of resources
(e.g., personnel, buildings,
_equipment, and materials) .01...01...003. 4. .[1
j. The administration at this ' .
. ‘schoo'l.......-....[]...[]...[].....[]
k. Lack of student interest
(poor school spirit, don't ‘ .
'want to learn). .« « . o oL 1. [3...01. .00

-
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LA B8
Not a Minor Major THE ONE
‘problem  Problem Problem | .Biggest Problem

1. Federal, state or Tocal
- policies and regulations

that interfere with AN
education « + o oo oe .o 1w DY DT L]
m.. Desegregation.......[]..;.[]...[].....I_']
n. Lack of parent interest/ - :
SUPDOTE « « o o o o 0 o o o L] ]

ooo[}]'oo[‘]‘ooonO[
0. Lack of staff interest in ‘ o
‘ good school-community

're]atwns.........[]...[].;‘.[]....4.[]
p. Student language problems . L 3. ..C0J...[073.....[]
q. How the school is organized ' -

- (class schedules, not enough

time for lunch, passing ' ) _
periods, etc.)e « o o oo o L1 oo LYo oD ofe o]
r. Staff relations + .o o oL J...[3.c.03. ... .01
s. Standards for graduation and
~ academic requirements . . .[J...[3...[1. de o o [ ]
t. Vandalism o s o o e o oo oL Jeool T TTeofe..]

36. How many members of this staff do you think are Spending a lot of the time |
and effort on those prob]ems which you marked as major? :

-~

Very Moderate (‘msiderab]e Almost
Few Some - Numbexr Number Al
0% 10% 3% -7 61} - 90% 100%
| | - | | o
(1] [1] (] [] [1]

37. What do you think are the chances for success in solving those prob]ems which
you marked as major? , .

[ 1 Very good chance
[ 3 About 50-50
[1] Very 1ittle chance

38. How often do important problem-solving activities occur 1n staff meetings?
‘Always Fairly Often Occasionally Very Little Never -
[]ooooo[]tooo'ooo[]oooooo,O[]‘Ooo[]

39. To.what extent do you agree or disagree with the foﬂowi ng statenents

v pertaini ng to your school's work envi ronment: _ _
= strongly#agree . . 3 = midly disagree
5 = moderately agree , 2 = moderately disagree
4 = mildly agree- _ 1 = strongly disagree
B
TQ 17
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(1)

(2)

(4)

- (5)

(6)

(7)

(8)

(9)

When decisions are made, it is usualiy
clear what needs to be done to carry
EREM OUL. o o o o o o o o o o o s o oeoeslJol1.0T.03.011.L1
People do a good job of examining a lot :

of alternative solutions to problems before .
decidingtotry.one « v o v v v oo oo L1.03.07.07.01.0]1
The principal usually makes most of the

important decisions that affect this

SCPOOTe « o o o oo oo o s oo esesaeosl Y .03.03.03.03.01
People are involved in making decisions ~ -
whichaffect them « « « « « o ¢ o o oo o L1.03.03.03.01.01
When a problem comes up, this school has .

viable procedures for workingonit. ... .[J1.03:03.C031.03.C1
The staff usually makes most of the _ , o '
imortant decisions that affect this _
SChOOYe o o o ¢ o o o oo o oo oeessosl oI .0T.03.01.01
I feel that I can have input regarding o

important decisions that affectme. . . . .[J.[J1.C03.01.01.0(]
We solve problems; we don't just talk .

cabout them. « « o« v ¢ o e oo oo es oo o0T.03.03.01.01
‘The principal usually consults with other
- staff members before he/she makes decisions :
thataffectthem....-...’..'.....[]o[]&[]o[]o[]o[]

(10) The staff makes good decisions and solves

preblems well o o o v oo v e v e L1003 .0T.00.00.01]

(11) If I have a school-related problem, I feel

there are channels open to try to get the . '
"problemresolved. + + o o v e oo 0T 0030000001

-(12) The principal uses group meetings to solve

important school problems . . . . . ... .[J.03.03.03.07.01

(13) It is often unclear as to who can make

ECTSTONS o v.v o o oo onvmeneesl3.07.03.03.03.01

(14) After decisions.are made, nothing is

usually done about them « . « « o ¢« oo o oL J. .03 .C3.02.003.01

(15) Decisions are made by people who have the

most adequate and accurate information. . . [ J.[0J.C31.C031.01.C]1

(16) Problems are recognized and worked on;

they are not allowed to slide . . . . . .. [J.01.IL 3 .e[‘].'[ 1.0 1

(17) Conflicts between the principal and one

or more staff members are not easily -

resolved. « ¢ o ¢ o o o oo oo eseoeo 3 LT.ET.CT.01.01

(18) The principal tries to deal with conflict

canstructively; not just "keep the 1id ' -
O e o oo oimeeeeneceeeee e L1 01.01.01.00.01

(19) Corflicts are almost always avoided, .

denied,orsuppressed=.»...........[].[/].[].[].[].[_]

(20) Conflicts are almost.always accepted as

necessaryan_d_desirab‘le.....f....[].[].[].['].[].[]

/

/
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(21) wnen conflicts occur between the staff ,
members, they handle them constructively o
rather than destructively . . « ¢ o oo .01 .01 .01.03.01.01
(22) The principal helps staff members settle
their differences .v « o e e e oo o oo oL 1.LT.01.01.013.L1
(23) The principal sets priorities, makes plans, _
and sees that they are carriedout. « « « . (3.1 .01.03.C1.[]1
(24) In faculty meetings, there is the feeling
. of "et's get things done." . . . . ... .[].[]-[']-[]--[]-.[]
(25) The staff is task oriented; there is little
wasted time.and jobs getconp1eted. eeoofJ.f1.01.03.001.01
(26) The principal sees to it that staff members
perform their tasks well. . « « « o o o o . [ J1.[ 1. [] [] £1.01
(27) Staff members maintain high standards of -
performance for themselves. « « « o« o o « « [ J.. [ ] .[]4.[]-[-] L]
(28) Staff meetings are generally reserved for :
" important matters =- not trivialones . . . [ 1.0 J1.01.03.01.C1
(29) Routine duties intenfere with the job of ! R
$eaChinge « « o o o e s s s s s s s oo ool 1. [1.03.03.01.01
(30) Other staff members help me find ways to _ ‘
doabetter job . « v ¢ ¢ ¢ 6 e o oo J.LT.03.03.03.01
(31) The principal helps staff members to ‘
' improve:their performance « « « o o v o o c[ 1 .01 L1 .03.07.01
(32) Activities and schedules are sensibly . | -
organized « « + ¢ v e e e e i e oo Y.L T0T.0T.0T.01]
(33) Necessary materials, personnel, etc., are . ' :
readily available as needed by the staff. . [ 1. [ J1.[0J.[1.C1.C]1
(34) Excessive rules, administrative details, :
and red tapeé make it difficult to get _ ‘ -.
things done « e « o o o e o oo e v ool J.03.07.03.03.01
(35) The staff is continually evaluating its ! .
programs and activities and attempting to ‘ '
change them for thebetter. « « « « « o o« o [ 103 .01.01.071.01
(36) Teachers prefer the "tried and true"; they _
see no reason to seek new ways of teaching , L o
andlearning. « « + ¢+ ¢ ¢ ¢ e e oo oo Y.0T.07.0:3.07.01
(37) The principal encourages teachers to -
experiment with their teaching. . . . .. .[1.01.01.DJ.01.¢[]1
(38) Teachers are continually learning and -
seekingrewideas...u.........[] []-[].[]-[] (]
(39) The principal would be wiliing to take a
chanceonanewidea. . o o o o o o oo oo [ J.03.01.03.07.01
(40) Teachers encourage each other to experiment
with their teaching « v « « « ¢ ¢ o o oo o [ 1. [].[].[]'.[]-[]
(41) Teachers would be willing to take a chance :
onanew1dea................[] (l.01.01.0131.C1]
(42) The principal is continually.learning; . :
' seekingnewideas.............[] (1.01.81.013.C1
(43) Staff members are tolerant of each others o
opinions even if those opinions are ’
different from theirown. « « « o « o oo L J.[J.03.01.013.C1

\r-

L R ﬁvlgz S

;.\.\..




6 5 4 3 2 1

_ (44) The principal has a strong need for order T~ TT ..o

and certainty; he/she has little tolerance ) _

foranbiguity...............[].[].[].[].['].[]
(45) Staff members are flexible; they can .

reconsider their positions on issues and v 7

are willing to change theirminds . . . . .[J.03.03.01.01.01]
(46) The staff has a strong need for order and

certainty; they have littie tolerance for

ATDIQUIY + o 4 e v snareeeees [1.07.03.03.07.0)
(47) The principal could accept staff decisions
even ifhe/she.werenottoagreewiththem.[].[].[].[]ﬁ.[].‘[]

40. Wnich of the following statements do you believe to be generally true or
false regarding formal efforts at school improvement?

True False _?_

(1) We have systematic ways of assessing the areas

in need of improvement « « + o o ¢ o o oo ool 1o 01001
(2) We have. specific plans for school improvement, but

they do not match our needs. « « « « o o o o o oo oL 1o o0 T..01
(3) We have spzcific plans for school improvement that

meet OUr NEEdS « « o o o o o oo o s o s o oo eeol o010 L]
(4) We have systematic ways of assessing our progress in

schoo]improvement'.-................[],.[]..[]

. (5) We have enough time to carry out our school improve- ‘
ment aCtivities. « o o ¢ o o o v o v oo eeol oD Ton L]

Influence, Control and Leadership o o
TNote: Nearly every item here and elsewhere that refers directly to the
principai, can be included in a general construct such as "Principal Leadership“.)

41. How much control do you have overall in how you carry out your Own job? -

Complete
- A lot
Some
Little
None

Y i
et b ) )

42. 1Is the amount of control that you have over job:

[ 7 Less-than you like t0 have . L g
[ 1 7bout the amount you 1ike to have -
[ 1 More than you like to have



¥

43, - Metow is a list of people and organizations who might make decisions for this

schoo1
' ‘FIRST: How much -influence ~|SECOND: How much influence -
FOR EACH PERSON_r) does each NOW HAVE in making|{do you think each SHOULD
OR ORGANIZATION decisions for this school? |[HAVE?
Alot of © Some No A lot of Some No
inftuence—influence—influence—{influence influence influence -
Parent-teacher }
organization . . [ 1. ...[1. £1. LL1...071...01
Teachers at this
school .. . . . . t1....03....0Y.¢..03...01...0[1
Comunity at large [ 1. .. .[1....[17. .01...01...01
School District .
Superintendent . [ 1. .. .[]. R I R O 1 R O O e
- Students . ....[3....03....030f . E7...03...C]
Principa? . ...[1....[1. R A P PR N R B I
School Acxisory : . :
Council. . . . .L3....03....01, .[%. [1...01
Parents. . ....[1....01....01. .LT. [1...01
School Board o : N
members. . .« . . L 1. ...01. .L1. L03...03...01]
Teachers' unions . .
and asscciations [ J . .. .[J....03-t-.C1...01...[]
City lawnakers . . [ 1. :..[01....0[1. LIo1...01...01
State‘lamakerSo-[]-_‘---[]- «s-\[]o o-[]- []o -[t]
. Federal lawmakers. [ 1....01....01.}..01. £1...01
Special interest ~1
groups « « .« . . (3....03....03.{..01...01...01

44, To what extent do you agree or disagree with the fo11cw1ng statements
pertaining to your school's work env1rorment :

"6 = strongly agree | 3 = mildly disagree =~
5 = moderately agree 2 = moderately disagree
4 = mildly agree 1 = strongly disagree

6 5 4 3 2 1

(1) 1 feel 1ike I ahmys have to "go along -
with the group” in this school . . . . . . t1.01. [] {1.01.101
- (2) Tne principal is reluctant to allow staff - ) '
members any freedom of action. . . S N [].[].[].[,].
~3) It is possible for teachers to dev1ate : '
from prescribed curricula for the

SChOOT v v v v v a aie o u s C e e t1.030013.01.01.C1

(4) Staff members can do their work in the wa_y ‘ ]
they think is best . . . . . . o e LLl1.071.03.01.01.101
P
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"5, The responsibiiities that teachers have vary from school to school.
Sometimes these responsibilities are small in nuitder, sumetimes they are
large in number. Below is a 1ist of some of the things about which teachers
may help make decisions. Please indicate how much Tafluence the teachers at
your school have in decisions made about each of the following:

A'lot of Some No '
. S inflaence influence influence
(1) Changes fncurriculum. . . o« . oL J ..o o07. 0001
(2) Instructional methods that are used :
fnclassrooms. « « o o~ o e s s oLl D20 ]
(3) Standards of pupil behavior in - L
: their omn classrooms . « « o o o = oL Jo ool 1o .]
. {4) Standards of pupil behavior in halls -
andonplayground. « . « + oo oL 1. 030 ..
(5) Daily schedule, ih their own .
ClasSrOoM. « o o o o o o o oo o sob Jooo Tl ..
] ‘. o ° [ ].o ‘e @

L]
e
—t

L I 3

(6) Daily school schedule fur students . [
- {7) Special ber -or problems with -
individual pupils. « « « - o .. . .
(8) Special-all school affairs, such as
open_house, assemblies, etc... . . .
(9) Committing the staff to participate
in special projects or innovations
(10) Community relations policy . . . .
(11) School publications. . . « . . ..
(12) Unusual problems that affect the
: wole SChOOT « o ¢ o « o o o o « &
{13) Time of staff meetings . . .. . .
(14) Content of staff maetings. . . . .
(15) The way in which staff meetings
o areconducted. . . . < e e e 00 e e
(16) Arrangements for parent conferences.
*(17) Assignments for teacher duties:
outside of classrooms (yard duty,
o2 e
(18) Planning social gatherings: of school
staff. o o v e b e e e e e e
(18) Standards of dress for pupilsi-. . .
(20) Standards of dress for staff . . . . L
(21) Assigning pupils to classes. . . . .
(22) Assigning tcchers to classes. . - .
(23) wWays of repc-ting pupil progress to
PATENTSe - 2 o o o o o o s o o o o o
(24) Preparir, ...z school budget. . . . «
(25) i naging the funds-available for
. ir3tructioan] purposes . . . . o . -
{26) %civ~ting volunteer teaching
ETT03 -3 7:11) X
{27} Selerting pdid teaching assistants .
(28} Seiecting part-time teachers for the
school staff « & ¢« ¢ ¢ o0 ¢ 5 o o
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{29) Selecting full-time teachers for the ‘
school staff o « o o v o0 o o o o & t31....03....01
(30) Evaluating the performance of
teach‘!ngass‘lstants.........[]....[]....[]
(31) Evaluating the performance of -
- fuﬂ-\-t‘lmeteachers.........[]....[]....[]
oo {32} - The-dismissal- and/or. transfer of . ) :

teachers » « s e v e e aee-. L) LT T
(33} Selecting administrative personnel ’
to be assigned to the school . ... . [ 1. ... [1....01

46. Listed below are five reasons generally giver by people when they are asked
why they do the things their superiors suggest or want them to do. Please
read all five carefuliy. Then number them according to their importance to
%03 as reasons for doing the things your principal suggests or wants you to

0. Give rank "1" to the most ifportant factor, '2" to the next, etc.
(Check only one box for each reason, making sure that you do not give the
same rank to more than one reason) - ' : - :

I do the things my principal suggests or wantsme to do because:

‘a. 1 admire the principal for perscnal : '
qualities, and I want to act in a 7 RANK
_way that merits the principal's . -
respectandadnirat‘lon...........[].[].[].E[’].[]
‘b.- 1 respect the principal’s competence and -
good judgment about things with which he/she
 ismore.experiences than 1 . . ... ....01.03.03.03.0]1
c. The principal can give special help and
benefits to those who cooperate. ... . . . . [ 1.0 3.03.£1.0]
d. The principal can apply pressure or ' s
penalize those who do not cooperate. . . . . [ 1.01.03.01.C]
‘e. The principal has & legitimate right, in ‘ _
that position, to expect that the :
. suggestions he/she gives will bé carried ’ : .
Out.........‘...;.ff.....‘f.]o'[]o[]o[3~o[]

47. Indicate how descr‘lf;t‘lve the following attributes are of the-principle at

your school: ' y

Very ~ Somewhat Mot at all

) : Descriptive Descriptive Descriptive

(1) Strongin1eadersh1p.........[S....- T _

{2) Clear in communication. . . , .. ..[J....0 1. .. .T]

(3) Committed to instructional o
1n‘pl"0VGl'Eﬂt‘......'-.. oou[]-‘oo'o[]o.o-o-[]'

{4) Rewards work well-dore. - . . . oo -[J ... .03 1]

(5) Provides feedback e « o « o v o« o[ Je .o Tes . 0]

(6) Pmmtesstaffdeve]oment......[]..~..[]....[.]v ~

‘7) Believes in accountability. . .. ..[J....0J3....[]

(8) Sets realistic stand®ds. . . . . ..[). . .0 3....0]1




( ‘ Very Somewhat Not at ail

’ o ‘ Descriptive Descriptive Descriptive
(9) Personally involved in Ychool . 3 ’ :
improvement . .o ¢ v o e e v e . e o s ty....03....01

© (10) Enthusiastic in-spirit. . . ... .. r1....03....011

S
Staff Relationship

49,

50.

N.:t'lvi t'les‘ - ,
(Note: This item provides the necessary data for a sociometr'lc ana]ysis of
staff work patterns.) . } _

For the following task, consider the word staff” to mean all teachers,
administrators and other non-teaching professiontﬂs.

In the oyerill performance of their job, staff members may be formall -
assigned(td work together (such as fteaching or administrative teansi, or they
may work together in 1nfoma1 ways, or they may work primary on their own.

In the overall of YOUR jgb with whom do YOU work most ciosely? Please list.
no more than five staff members (teachers, administrators, or other -
non-teaching professionals), and check whether you work with'them "fonna1 y"
or "informaily” as descr'lbed above.

| Fonnanx ‘ Info_ggn!
1) R - L]
2) _ [] [1
\ / ’ Y { - ﬁ‘- '
3) - ‘ L1 []
4 I ry []

5) \ - {44! S

et

If you do not: worréﬁsely with anyone: else on the staff, p1ease
check here: [ ] /.

How often do you mee‘t 1nfor~many with other‘staff menbers in the staff
lounge"?

[ Freqoently N .So?hetimes\"’ [] S_eloan. [ 1 Never

‘Do you usually eat lunch _ \ '

{1 by youme]f‘; .
[ 1 with other\staff?

.
L m
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51. How many fairly ‘good personal friends in each of the following categories

. would you say you have in this scheol? P
| | 0 "1 35 69 . 10+
a. Teachers . « v o v oo oo -L1o L] 03000, 0]
b. Administrators . « « « ¢« o~ oy L3 L) 0300, 0]
c. Non-teaching staffmembers . . .[LJ1.<[J..01..01..0[1]
- Sentiments: . : ot ' S
\ . .
- B2, To what extent do you agree or disagree with the following statements v
pertaining to your school's work environment: "
6 = strongly agree 3 = m1dly disagree : \\
* © 5§ = moderately agree ' 2 = moderately disagree o
4 = mildly agree = strongly disagree :

3

6 5 4 3 2 1

* (1) The administrator(s) and teachers colla- .
o borate in making the school run ,
———ffectivelyr i e e e v e e oo 10703 .0).00.01]
(2) K The principal encourages "teamwork.®. .. [1:01.01.01.03.0C1
(3) ' The staff can easily mobilize to cope ‘
‘with unusual problems or work demands. . <L 1.[ 1. (1.031.01.01
(4) There is a great deai of cooperative ;
effort among staff members » . . . . . . L 1.01.03.01.03.01.
(5} There is an "every person for themselves" ' .
ALLTLUDE « « o ¢ o o 0 o e o s eI LT.01000.01
(6) Staff members are recognized for a job . )
welldone. » « « o e s e evevweosol1.07.03.01.02.01
. (7). The principal inspires staff members to . A
T vorkharde « e e v e e e e 01o03.03.07.00001
(8) Most people who are teaching in this , - ,
school find their job rewarding in other . « ‘
than monetary ways « « « « « o o o oo o [ 1. 03.03.03.01.01
(9) 'Staff members create a highly reinforcing” - - .
environment, rewarding each otner for . ,
the'ir‘effor'tsew...'......w...[}.[].[].[‘].[].[]
(10) There are opportunities for advancement - R '
for staff members who work hard at this .
SCNOOT o o o o s o o oo s eeeeessslloT2o0101.03.00
(11) Conditions in this schoo! motivate gtaff N
. memberstoworkhard « . .. .......03.03.01.03.00.01
(12) Staff members support and encourage the «
';l 'Pf"i’nC'Ipa]...'..,.'n.......¢..[].[]-[].[]--[]-[J
(13) There is always someone in this schéal I L A
Can COUNL ON « o « o o o ¢ e o e oo oo CJ.C3.03.01.00.01
(14) Staff members support and encourage each A
Othere « « o o o b e oo e aoweeaessl.3.07.07.03.012.01
(15) The principal's behavior tpward the staff o . .
is supportive and encouraging. . . . .. .[1.01.0[1 LI0Y1.01.01
(16) Staff members never get support and .-
encouragement. « « « « « v o0 oo e C1.01.03.00.00.01

-
~

T -
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- S 6 5 4 3 2 1
- (17) A friendly atmosphere prevails among the

Staff MEMDENS. + o o o e n e s e s L.r1.01.01.01.01.01
(18) The principal looks out for the personal L '
“welfare of staff members . . . ¢ . . . .. ty.01.01.01.01.¢01

(19) There is no real interest in the welfare
and happiness of thosewhowork here . . . [ 1.01.01.01.01.C[1

(20) New staff members are made to feel

welcome and part of the group. . « « « . . [1.01. [] t1.01.01
(21) 1 think the staff members care about me -

AS A PErSON. o0 i o o o o v o o o o o o t1.01.03.01.01.¢0C1
(22) Teachers from one department team, or &

grade level have personal respect for
those from. other departments teams, or

grade Tevels o o o v o o v v o o o0 0 u s []—[3 []-[].-[_]-[]

(23) Staff members are proud tp be working in :
this SChoOl. o ¢ ¢ o o o o o o s ..0J.011.01.01.01.01
(24) The morale of staff members is rathe:
TOWe o o oo s o ¢ o o o 0 s o o o e [3.03.03.03.03.01
(25) 1 usuaﬂy look forward to each work'ing -
day at this SChOOl « « o o ¢ ¢ ¢ ¢ = o o &« r1.01.01.€3.C01.C1
(26) In general, it is a waste of time for me :
totrytodonuverybest ....... c.C01.03.07.01.001.01
(27) Staff members have a high degree of com- ,
mitment to their jobs. . . . .. .01 f1.01.03.01.01)
- {28) The staff members trust the pr'lncipal 01.01.01.01.01.01
(29) In my work group (e.g., team, department ' ' A ' |
grade level), we trust each other a great
dea]...-.-~ oooooooooooooooo []O’EJO[] []ot] []
- (30) The principal trusts the staff members . . [ 1 .01.01.01.01.C]1
'(31) Wien the principal-acts as a spokesperson
‘ for this school, he/she can be trusted : !
: to Tairly represent the needs and interests - ‘
f /Of‘thestaff...' oooooooooooo [10[10[10[]0[]0[]
| {32) There are several staff members whom I
* don't really trust very much . . . « .« . <. r(1.01.031.01.01.C.1
(33) Staff members don't really trust each .
other enougn « « « o « o « o e e e e ae t1.01.01.01.01.C1
(34) Staff members frequently discuss how they
feel aboutgeach other. . . « « « ¢ ¢ o ¢ t1.01.01.031.01.01
(35) Thece are cliques of teachers who make ‘it '
d\fﬁcult to have an open climate. . . « & T1.03.02.03.01101
A o
£
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CURRICULUM & INSTRUCTION ‘ /
[ .

Notes: ’ 4 ]}

o (a) A number-of questions categor;t:d elsewhere {or different reasons
could also be categorized here as. well. ee, for example, questign 45 above.

(b) Many uf the following questioq'[s could be asked 1n/genera'l and also in
reference to a particular class and/or. a particular subject matter; those .
requiring separate formats are so-indicated. S

/

. . : / / . + i
(c) Most question are appropr,i/ate for both elementary and secondary
levels; those requiring separate fomats are so-indicated.

Goals, Objectives and Expecta.‘.‘;iorbs/: | ,
‘ /

1. Indicate: (A) whether spe/cific goals/objectives exist in writing at your
school for each subject area; (B) if you have them; -and (C) if you use them.
(Note: Secondary teachers will respond only to the subject(s) they
usually teach.) , , L

Do they exist? Do you have Them? Do you use them?

Subject Yes No 7. ~JYes No Often Sometimes Never
EnQ‘I ish/Reading/ ‘
Language Arts . . » L 1. [ 1 .[ 1 I3 .. 03007001
Mathematics o o o « L 1o oL 3o L3 [3 .. 010002 000,01
Social Studies. » » L 1.0 3. .03 [ .. ..f3..03 . .0)...01]
Science « « o o o o oL 1o L2 LD N A O 1 EPSRPRN 1 PP [ RO I
TheAr_ts*..a...[]..[]..[]. .[]..‘..[]...[],..[]...[]
Foreign Language. . .L 1. .1 .01 .[X ...01...0%..[1.. -]
Vocational/Career - ! ’ : _ 3
Education « » » o o+ L 1. L3 .01 [0y ... 3.3 ..0)...01
Physical Education. .L1..01. .01 .[1...01...0%..0[1.. A ]1
#isual arts, craft_s, music, draina/theater,dance/mvenent, film, photography
2. Over the past school year, about-how ngﬁ&phours have ,you’spent with othef-
staff in work sessionssdealing specifically with goals and objectives for %‘
studnet learning? . ‘ }

\
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3. Schools usually provide education in a vari ety of areas. However, some areas
may be more important at one school than at another. :

_As far as you can tell, how important does THIS SCHOOL think each of the
following areas is for the education of students at this schoo]"

Very Somewhat Somewhat Very
Important Important Unimportant Unimportant

a. SOCIAL DEVELOPMENT .

(instruction which helps

students learn to get along

with other students and

adults, prepares students

for social and civic responsi-

bility, develops student'

awareness and appreciation ‘
of our own and other : ' .
(cultures) o o« o o o oo ool o). ]

b. INTELLECTUAL DEVELOPMENT

(Instruction-in basic skills

in mathematics, reading, and

written and verbal. commni-

cation, and in critical think-

ing and problem-solving abill- ’ ‘

22179 [ I B BRI CIPEOIE: S FEIEITIR 4

C. PERSONAL DEVELOPMENT \

(Instruction Which builds |
sel f-confidence, creativity, N
ability to think indepen- . >
dently, and self discipiine. . L 1o .. .02 .ol 1. ]

d. VOCATIONAL DEVELOPMENT

(Instruction which prepares
students for employment, '
development of skills neces-
sary for getting a job, devel-
opment of awareness about
career choices and alterna-
T i N B I S N A

4. Which one do you think receives the most emphasis at this school? (Please
mark ONT.T ONE.)
[ 1 Social Development
[ ] Intellectual Development
[ 7 Personal Development
[ ] Vocational Development

-
[ B
o
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5. Regardless of how you answered the previous questions, how important do YOU
* THINK each of these should be at this school?

Very ‘ Somewhat  Somewhat Very
Important Important Ummportant Unimportant

a. Social Development . . .

: ...[]...[]..[]...[]

b. Intellectual Development . . . .[ J. .. .[ ). .. [ 2. .]
C. Personal Development . . . . [ ) ... [J .. L) ... .[]
N O S N A i |

d. . Vocational Deye]opment .

6. If you had to choose only one, which do YOU THINK this school should -
' emphasize? (Please mark ONLY ONE.) .
N
[ 1 Social Development
[ ] Intellectual Development
[ ] Personal Development
[ ] Vocational Development

7. How much do you agree or disagree with each of the fo'l'low'lng statements about
behaviorally stated instructional objectives'?

Strongly  Mildly  Mildly Strongly
Agree Agree  Disagree Disagree

L)

Objectives should not be determined

inadvance « « « o« e ¢ o o 0o s e ool JeeoelJes o] .. ]
They assist me in evaluating student .

Progress « « « o s o o s s o o s s'e ol Jooeol e I ]
They are difficult touse. « o« o ¢ e o L 1o o o[ 1 ool ]l
They are built into the instructional ' :

program I use. « o« o v e e 0o oo o] D3 T -])
They don't reflect what 1'm trying -

t0d0e e ¢ o s o e s oo v eoweoee el o) o]
‘They take.too much time to prepare . . [ J1. .. [ 1. .. .01 ...]
They assist students in knowing what ' '

expectedof them « « o o ¢« o v o oo [ ) ol )eeoof] . []
‘They are too hard towrite « « o ¢« o [ 1. . . [ 1o v [] . ..[]
They are too simplistic tobeof value L 1.+ . . [ Jc .. .[ 2 .. .[]
They help'me know what and how to . ' ‘

teach. « v v v v v v v e e Yol )L
They are more appropriate for some ) .

subjects thanothers « « o.¢c ¢ ¢ e o oL J oo o[ 1ol ]eoe o]
They help me evaluate my own teach-

iNGe ¢ o veveeeeneoneeeoodleoollodd ..
They can be used by others to eval-

uate myownteaching . « « « o o o o[ ) .[1e.ee L) .. []

They can be used by others to eval- » ,

uateme unfairly « « v ¢« ¢ ¢ ¢ o o ool J ool e ool Iee ]
Keeping records -of student attain- o

ment is too time consuming « « . . « L J. .. [ 1e. .1 .. ]

ey
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» ’ . ! '
‘8. What is your estimate of the percentage of teachers in this school who .
believe that nearly all (say, 4/5ths or more) students can master basic
skills with the proper instruction? _____ _ % :

9. What is your estimate of the percentage of teachers in this school who
believe that student achievement is limited»by student characteristics (e.g.
economic status, ethnicity, etc.)? ___ % :

e {

10. On a scale of 1 to 10, where would you place the ayerage staff expectation

level for student achievement at this school? '

(11 [2] [3]1-[41 [51 (61 [71 (8] [91 (101

Extremely ‘ S Extremely
Low | ' High

!

11. How realistic do you feel this expectation 1e.v,Z1 to be?
. /

[ ] Unrealistic and too optimistic
[ 1 unrealistic and too pesimistic
[ 1 Realistic o .
12. What percentage of si:udents.do you usually expect to complete adequately your'
_course (class) objective? ___ % o . -

'!
(Elementary teachers may need to answAr, this for each content area.)

(Elementary) What percentane of students does the staff at this school
usually expect to master basic skills at each grade level? %
13. (Secondary) What percertage of students does the staff at this school usually
- expect to graduate from senior high school? %

[}

14. What is your opinior on 1th'e following issues:

Strongly Mﬂd1y .Mi1dly Strongly
. Agree  Agree = Disagree -Disagree

(1) Average students dor . yei enough ‘
attention at this schooi « « s 000 o o L1 oo DT [3...0T
(2) Students should be able to Teave school T
as early as age fourteen if they.can A
pass a standard examination. « . « . . [1e..03...03...01
(3) Students are graded too hard at this _ _
SChOO]-.-b..'--.-.,..ao..'[].l«.[].-o[]...[]
(4) Too many students are alloved to graduate
" from this schoci without learning very .
much...{?,._.,,..v....,,..[]...[]..'."‘[]..'.[]
~ (5) Students, of both seues get an equally good
" education at this school « o« » « o o o oL 1o s L1030

| > j43 T




Strongly Mildly Mildly Strongly
-~ Agree Agree Disagree Disagree

(6) A1l high school students should be re-
quired to pass a standard examination _ .
to get a high school diplom@ « « « o « o L Jo ¢ [ J...03...L[]1]
(7) Students are graded too easy at this : .
T AR i B PSR I PO R IR N
(8) Students of all races get.an equally. good - ‘ . -
. education at thisschool +'« o ¢ ¢ ¢ o o [ Jo o o[ 3o [ TJ..:[1]
(9) High school students should have job ex- : '
perience as part of their school pro-
gram « « + ¢« oo oo 00 e 0 esoostesl JooelTeelTe (]
(10) What students are learning in this school -
is useful for what they need to know ' :
T T L NCIE TC T Ao i PR N ISP S IR
(11) What students are learning in thic school
will be useful for what they will need ,
to know LATER in-life. . « ¢« v v e oo o [ ool 3e oY [T

- ~

| Instruct1ona1 P1ann1ng

15. How many pa1d hours of plann1ng and preparation do you get per week planning
and preparing materials for each of the week for the class(es) that you '

teach? __
16. . Is this amount of time. adequate’
- [ JYes L .
[ I No, I need _ __ additional hours pe week . -

17. (Elementany) approx1mate1y how much time do you usually spend per week Sy
. planning and preparing materials for each of the subject areas that you are o
teach1ng this year? .-

. Hours Per Week e

1 23 46 7-10 11-15 16 or more

0 7
“ﬂgixsh/Read1ng/Language Arts SRR N PR A PR s PR i PRSPRRON PR L]
MaznematicS™e o o o o o o b o oo ool Jo ol 3o [T LT .3 .1
social Studies. « o ¢ o o oo oo T LT L) [T ). ]
THE AFtSe « o o v 0 s o e .\. ceoesod ALY LYo LYo
Physical Education. . . . . ‘ eeeed L) LT LT ]

i8. (Secondary) Approx1mate1y\how much time do you usually spend per week
planning and preparing mater1a1 for this class? (Class must be specified in’
format. ) /
[]o- 1 hours

hours

mIirrmrorm
[ W P ) P ) B |
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19. (E]ementar;§\For each of the following subjects:

Are you teach\ng For the subject(s) that you are teaching, do you
Tt thisyear? e ot
o in conjunction with other subject(s)
° As a ~ With other
Yes < No ' singie subject subjects
Reading . . [ 1. .[ ] S A I N
~ Language . ' ‘
ArtS. e o o [ ]0 c[ ] « o o [ ] ¢« o o o o e o o [ ]:
Mathematics L 3. .LJ {...[3........0L]1]
Social . \
Studies + . [ 1. .[ ] S 1 [
Science . . [.1. .[ ] DA 1 R -
Computer )
Science . . [ 1. .[ ] o) ] .
Art ... 0301 R i A N
 Music . . .00 .01 S N S »
¥* Foreign . ' ‘

N Languages . L1 .03 ... .03..0000. 0]
Physical® - ; ‘
EducatiopA [ 3. L1 | .. T l]

Vo

éb. nuch 1nf1uence do each of the fo]]owing have on what you teach in this
o class? . N : ‘. e e
" ‘ '\hmtmmumﬂemmf

e e 6 o o o o0 [ ]r o[ ]o . . o[

State or district recomménded textbooks. » « « « + o oo [ Jo-ol Joiw L 1o e L
State curriculum.guides. « « « « o o o ¢ o oo o are e IR 1 P R PR 1 PR |
District curricilum quides = « « "o o e e oo oo o s L1l Lo Lo

- Commercially prepared matérials. e « o ¢ o o 0 6 0 o .. (1. .0). L)
~ Your own background, \interest, and experience. JARRR S PR [ PP I P §
Other TEACRerS & « « o\¢ o +.o o o e oo oo oo @ JU 2 PR 1 PR i PR |
-Students' - interests and\ab111t1es. DRI 1 PR 1 PPN N PP o
Parent Advisory Council. » R IR ILIRY O 1 RO 1 PR N R
State equiva]ency EXAMSe o s o o o o o st o st e ne (1..003..01 .~
Teachers' Unfons™. . .-« « N CEREEREE SRR i LI 1 PN i P |

D1str1ct consu]tants .

bl .

L

(]

L]
e L e S e L

o

- 21." In defining the content of what you teach in this class, do you rely

primarily upon:

[1 ‘the textbook(s)

[ ] collection of material from
different sources

[ -1 your own materials

(Elementary teachers may need to respond to 20 and 21 in reference to each subject
they teach.) ,

o . - /
R TQ 32
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22. How useful is the content of this class for\vhat your students need to know .
now? , . -

[] Very useful

[ ] Somewhat useful

[ ] Somewhat useless .
[ ] Very useless

23. How useful 1s the content .of this cl ass for what your tudents wﬂ] need to
know later in 'I'ife?

[ 1 Very useful ‘3"-‘?5?7
[ ] Somewhat useful R
[ ] Somewhat useless o
L] Ver-y useless Y

Instruct'i onal Materi a1 S:

(Note: The following item needs to be tailored to: the Specific subJect matter( s)

of interest by adding/deleting. various materials. E}e!ﬁentary teachers may respond

to one or more content areas: Secondary teachers may t"espond with reference to

~one or more c1 asses/periods.) ‘ _ !

|
h
’1

24, Li sted be1cm are some things that might be used 1in 1nstruction in this

subject. Indicate (A) their availability; (B) how often you use them; and
(C) how useful you think each is (or would be) for student 1éarning.

 Available? - How often? How useful? =
' —Fre=— Some= Some- .~ Not
Yes No ? ' quently times Never Very what at all -

(1) Textbooks . . [ ] .[
(2) Other books . [ ] .[ C1..01..C]
(3) Work sheets . [ J.[]. N N P I IR A
(4) Films, FiIm | BN ‘

‘strips, or S

slides ...CJ.01.CY - C31..C031..03- C3}..01..[]1
(5) Learning ~

Kits....[][][] [1..01..01 (l1..01..01
(6) Games or _ , o

simu1ations.[][][] tl..01..01 (i..0F..0]1]
(7) Newspapers \ .

or

magazines..[] L1041 C31..03..01 (©€1..003..01

! .

[1..03..01

e e )
e
-~
v el ed hd
e o o
‘o
- ~

d

.
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25. How often does each of the following interferé with your classroom teaching?

Always or most - Not Yery Hardly ever
of the time Often- Often or never.
BUGGEL « o ¢ ¢ o o o o o 0 o s o e (1..:.03...0%3...+01
Avaﬂamhty of materials . ' .
or equipment . ... . . . .. .. ¢t1....03...0%...- {1
Quality of materials : : oo .
orequipment « . « ¢ o . o . o . tl1....03...03..... (1]
Maintenance of equipment . . . . . [ 1. ... ty1...0%.... [

Spaceandfacﬂities ...... _‘.[]'....[]...[]....=.[]

'Cl assmcm ActiVi ties:

(Note See previous note; the same modi fications wou]d be made here for
activities. )

26. Li sted below are some things students might do when 1eam1ng this subject.
Indicate: (A) how often they do them and (B) how useful you think each is
(or would be) for student 1earn'i ng. .

How often? '. How useful?
~ Acti vi ty , - _FrequentjrSometimes Never Very Somewhat Not at all
(1) Listentorié“v‘;’heul_ta]k..[]. r1.h L1 01..01.. .0

(2) Watch me when 1 demon-
strate how to do some-

F

Bhing. « o o o o o o on0 o o t1...01...01 C1. [] []
(3) Goon field trips. . . . . . (3...031...01 [1..01 [1]
(4) “Do research ‘and write re- '

* ports, stories, orpoems - L 1. ..L7...[] [1..01 L]
(5) Listentostudentrepor.ts.‘.[].‘..[]...[], [1..01 []
(6) Listen to speakers who - ‘

come %0 Class. « « « o + o o (1...03...01 [1..0] (]
(7) Have class discussfons . . .[J...01...01 [1..[] []
(8) Build or draw things . . . .[1...01...[1] [1..101 [1]
(9) Look at films, filmstrips, ' .

or slides. « « « ¢ o o o o« r1...01...01° C1. (1...01
(10) Do problems or-write ' ! e -

answers to questions . . . . L 1. 4[] .41 t3..031..001
(11) Take tests or quizzes. . . . L 1. .L1...[] t(1..01...01
(12) Make films or recordings . . [ ] . . .[ ] .01 f31..07%...01
(13) Act thingsout . . « . . . . ty...01...01 [31..01.. [1]

~ (14) Read-for fun or interest . . t3...t31...03-.03..03...0 ]
(15) Read for information . . . . [ ] .. .[J...[] t1..£31...01
(16) Interview people . . . « « . (1...031—.01 (1. [ ] {1
(17) Do projects or experiments - A :

. that are already planned . . [ 1. ..02...01 [1. [ [1]
(18) Do projects or-experiments e .

that students plan . . . . . ty...071...1 [1..01. L]
(19) Use computers., ... « « « « - t3...01...01 (1. [3. []




Teaching Strategies |

_(Note: See previous note; modifications would need to be made here in terms of
“ how various leveis of the cognitive taxonomy would be operationalized depending
upon content.}: .

27.

(1)

{2}
(3)
(4)
(5)
- (6)

—

Listed below. are some ways that a teacher might have studevits learn in this
subject. :Indicate: ' (A) how often you have students use these ways and;
(B) now useful they are (or would be) for student ‘leaming

How often" - How useful?

Strategy | 'Frequentil Sometimes Never Very Somewhat Not at all

Remember facts, dates,

words, names, places,
rules, or operations . . . .[{ 1. ..01..,.L]1 []
Donuiberproblems.....[]...[]...[] L]
Tell in their own words, ‘
what they have read, seen A A — L
orheard........_..[]..[1...[] £3..0¥y ... []
Use what they learn to

solve proplems « » . o o - . L1 . [1...00 [1..01 !

[ unn § aun |

Make up their own stories,

p'layspoemsorpmb'lems..[] SJLl..01 010007 L0001
Tell how stories, people, :

———-—Tdeas,—pmb’lm Tules

(7)
 (8)

28.
(1)
(2)

(3)

arethesameordiffereri;..[]...[]..n[] f1..01 ...01
Do experiments, take things . ‘ -+
apart, or create'new things. [ 3 .. .01...01 EY...[1 ...C0]
Decide what is good about : - o

their projects or perfor-

mances, what needs to be - °

madebetter,andwh....[] ..[]...[] (]..[]...[,]

To what extent do y‘Ju agree or disagree with the fo]]omi ng statements
6 = strdng'ly agree

3
5 = moderately agree 2
-4 = mildly agree . 1

mildly disagree
moderately disagree
= strongly disagree

8§ 5 & 3 2z 1

Learning is essentia‘l 1y a process of

- increasing one's store of information about

the various basi¢ fields of knowledge. . . [ 1.01.01.031.01.01
Before students are encouraged to exercise

independent thought they should be thoroughly

grounded in facts and rules about basic

subJects.................{-].[].[3.[].[].(]
The teaching of basic skilis-and subject — . ' -

‘matter is the most important function of

the SCHOOT » o v o v ho o s i o0l 103.01.01
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{4) Student 1n1t1ation and par"icipatiun
in planning classroom activities are \
- essentfal to the maintenance cf an ‘
~effective classroom atmosphere . . . . . .[1.[J1.[1.[1
(5) When students are allowed to par- :
ticipate in the choice of activities,
discipline problems are generally averted. [ J +LY.01.1 ]
{6) ' When given a choice of activities, most '
students select what is best for them. . . [1.[1.[] .[]
. {7) Student motivation is greatest when stu—
- dents can gauge their.ommprogress . .: . [ 1. E1.[1]. []
(8) Students are motivated to Go better work'
when they fell free to move around the

room while class is insession o . . . . .[J.[1.013.(17.

{9) There is too great an emphasis on Keeping
order inmost classrooms . « + ¢« o o .o oL ). [).03.01
(10) An orderly ciassroom is the major pre- '

requisite to effactive learning. . .-. . . L 1.0 1.031.[1.

{11) Students must be kept busy or they soon
getintotrowble « . . . v v v oo LY .0Y.03.01
{12) Students need aind should have more super-
wision than they usually get » ... . . <. L 1.0 3. [3.01]
{13) In the interest of good discipline, stu-

L LT.03

[1.173
.[.].[]
[1.

(1.01
LT.13]
(1.01

L01.01
L3.0 1

srupt the class

(14) Proper control of a class is amply demon-
strated when the students work quitely

while the teacher isout,of theroom . . . [ J . [J..CJ.[1]1.(

{15) Good teacher-student relations are en-
hanced when it clear that the teacher,
not the students, is in charge of class-
roanactivities..............(-],[].[].[-]

——

29. In general, what percentage cf time do you a‘nocate to
directed learning . . . %

learning by discovery . __ - _ %
30:~ Is there a written policy concerning homework 2t this school?
Y : [ 1 Yes [ INo
e
f
!
L’ 149

o N | 70 36

—dents W0 Tepeatedly arv. '
nustbefirm]ypuniihed.....',....[].{]'.[],[]

L1031

1.01

.01.07



31. Is the policy regarding homework communicated in writing to

_ ~ Yes No ?
. students? i1 (1 (1
parents? {1 [1 (1
teaches*s? 1 [1 01

32. Approximately how much time do you expect students in this c1ass to spen” n
homework each day for ‘this c’lass"

[ 1 None

[ 1 About half an hour
[- 3 About one hour

{ ] About two hours

[ ]1More’ thanmohours .

(Elementary teachers may be asked' to respond separately for each subject. -

33. What percentage of students in your ‘class typically compiete your humwork '
“assignments? %

34.‘ How do you feel gen-era’l’ly aboat"me—mnt-cf—hmrk assigned 0 students
in this school?

Assessment: _ - ’ N~

35. Are there regular formal {written or oral) presentations to the staff of each
. of the following ki nds of student test results? :

Yes No ?

Commerically developed standardized
achievement testS. o « « ¢ o o o « ¢ o o
State developed-achievement tests. . . . .
‘District~developed criterion ref-

erenced TeSTS. o . o ¢ v o .00 e s e o
Competency-based tStS o « « o« oo o o o &
Teacher-made teSTS « = ¢ o0 o o o o ¢ o o

o Laon Lo T o Yo |
bd el bd b 1
(I TI) W R S R

[
1
1
L
[
35. Over the past school year, about how many. hours have
staff in work sessions dealing Specifica’l‘ly with each of the foHo_ﬁ, ng Kinds

5F test results: ) T et
' : # Hours .

Commerically developed standardized ‘ -
achievement testS. «ce ¢ o s ¢ o ¢ v o . . I S
“State developed achievement tests. . . . .
District-developed cr‘lteri on ref-
rerencedtests

L 150

- 19 37 ' '
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Competency-based tests . . . . . e e e e e e " /

Teacher-made tests . « « ¢ ¢« o o = o « o &« .

37. For each of the following kinds of tests, indicate how useful you /ﬂnd them

' for (A) evaluating, the quality or effectiveness of your school, (/fs)
diagnosing student learning problems and (C) improving you teaching ¢ v

effectivepess.
: » - Usefulness for: ; -
/
School Evaluation - Student Diagnosis  Teacher Improvement
Some-  Not Some-  Not 7 . OSome- Not

_Very what at all Very what at all // Very what at all

Commerically / .

developed, ‘ o/

. standardized

achievement ' :

tests. « . ... L1001 (] L1 (11 (1 €1 €1

State develop-
ed achievement

tests. . . ....01 01 [1

District-devel-

" oped criterion

referenced tests .L J [ J (] {1 €1 €1
Competency-

based tests. . . L1 [1 [1] {1 €1 (1
. Teacher-made - A

tests. . »....L3 0] L1 1 €1 3

38.. Listed below are some ways teachers obtai information to determine student
progress. Indicate how often you use eagh way in.this class and how useful
you think each cne is or would be in he)ping you to evaluate students in this
subject. ‘ ’ .

How often? How useful?

Frquent’ll Sometimes Never VeQ Somewhat Not at all

(1) Have students take writ- / - -

ten tests or quizzes . . [ 1. . .0 1. ..[] {1..01 ...101
{2) Have students rake pro- oo . _ o
) jectsordoreports. . . L1...01...01 [1..03 ...0[1
(3) Have students perform or ° . 4 ) -
show how to do something L 1. . .[1...01 [1..01 .. .C]1
(4) Have students turn in : :
classwork or homework. . [ 1. ..[1...01 [2..01 ...[]

{Elementary teachers may respond to this questidn \;or each subject that they
tEaCho) . ) - : . :

EREER 1
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39.

(1)
(2}

(3)
(4)
(5)
(6)
(7
(8)
(9)

(10)
(11)

41.

~

¥

For each of the following types of infermation about students, how frequently

do you use it and how useful ‘do you (or would you) find it to be?

’

How often? ' How useful?
Frequently Sometimes Never Very Somewhat Not at all _
Teacher-made tests .« . ... .4 1. ..07.. .01 [1..01...01
Test accomparying textbook

or kitmaterfials . - . .. .[J...01...01 [1..01 ...01
Standardized -:hievement -

testS. « . e e 0 0 0o S A A N RO A I I S N IO
Criterion-referenced tests . [ J.. .0 J...[1 [J1..[3 ...(C]1
MAptitude/Abii.oytests . . L] LY. ..0) [7..01 ...0]
Diagnostic tests . . . . . . t1...01...017 €1..01 ...[1
Teacher observation ¢’

student perform~nce and

behavior . . . . . .. PR R [ N PR A N A I N I
Teacher analysis of student . :
Classworke « « o ¢ o o o o &« tl...0171...01 t3..01 ...01
Student performance and be-

havior in nrevious classes . [ J.. . .[ ). ..[ ) [J1..{] ...[]
Student preferences. . ... . [ J....[]...01 [31..[01 ...0]1]
Student-grade level. . . . . tJ7...1...03 tJ1..01...101

(Flanentary) on the average, approximately how nany hours per week do most of
your students receive instruction-in each of the foliowing subjects? ' Include
in your estimate all instruction_ that your students receive from you, other
. ‘teachers with whom you might team teach, speci alists, and other school
personnel.

Hours -Per Week

Reading . , . « ¢ ¢ & ¢« o . & e e e e e

Language ArtsS o « & v o o o o o o s . . - .

Mathematics . . . . . . . . . . . .. e

Social Studies. . . . . . . . . .. o e e e o

Science « « . o 4 . . .. N

Conputer Science. + » ¢ o 0 v e b e 0w e —

“!usic ........ s e s s s s e e e -

Foreign Language. « « « « « « « « « . ce e

Physical Educat SRR f——

On the average, appmximtel_y .vhat. percentage of class time each day is spent
on the fo]'!omlng? w

b %
Daily routines (getting started, NSSiﬂg out materials, taking -
attendance, makmg announcements messages, 1ntercom, preparjng

to ]eave) ............ e e e s s s e 6 e b .'-“v"o . e —_———
Instmction._.....'.......'-.... ..... e
Getting students to behave. . . . . . . . .. e e e e e e e
Remainder (e.g., social interaction). . ... ... P e e e -
. _
LR
w
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42. How much influence does eacH 6f the folloving sources have on how time is
allocated to class instruction? How much should they have?

- Influence they NOW have Influence they SHOULD have '
Source ATot Em—eé — None ATot  Some None
Principal « « « « o - (1...02..101 (1. ...03...01]
District « .+ o . . o - (3...03..010 (1....010 A1
State .« o o 0 0 0 e e s (. ..03..01 (3....03...L1]
School Board. « « « « «L 3o .. .. L] (3....03...01
PAarents « o « « o o - ri...r1...01 [3....03%...01
School staff (as
Agroupl. « « o o o o o (1...02..01 [l ...0%...03
" Individual teacher
(orteachertean)...[]...[].a.[] (1....03...]
1...01...01 .. L0301

Students. . . . . . - - [
‘ 4

43. Do you feel that you could use class time more effectively for tearni ng and
s instruction if you had more instructional planning time?

[ ] Definitely Yes [ ] Perhaps [ ] Probably NOT

| 84. How do you know when students are actively engaged in 1earning?

¢ ' How Useful?

Type of Evidence Very  Somewhat  Not av all
Eye cONtaCt « « o « o = o ¢ o = R (s PPN s PRSPPI A
The way you structure class time. . J3....01.....01
The practice work you assign

during class. . . - « - c e e e e (1. ...0%.....01
Student performance on this

practice work . . . . . e e e e e (3 ...03 ... 3
Smnlar'ytestresu'l~ts.;.......[1,...[]. ..... 1

v

Space/Physical Enviromment:

—~_45. 1s there enough space in your cl assroom(s) for instructional purposes?
[ 1Yes [ INo |

46. 1s the space in your cl assroom(s) easily arranged and rearranged for
different instructional purposes? C

[ ] Yes [’TNO

"l~

. ' 153 10 40
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47. How would you rate the following aspects of your classroom(s)?

Good Fair Poor

Structural/Physical appearance~ . . [ 1. . .[ J. . .[]
LIghting o o o o o v o o o o o o o » (l...0)..[1]
Yentilation . « v v ¢ o v o o o o & (l...01..01]
Climate control. . . + + ¢ v + & & (1...01...1]
Teacher/Student-made decor . . . . . [ 1. . .[ 1. ..[1]

48. How much freedom do you have for making pnysical alterations in your
classroom? ' :

[ JA ot [ ] Some [ 1Little or none

Grouping and Individualization:

49, Check the box which most closely approximates the percentage of time you
individualize instruction in each of the following ways.

- Never or _ v Always or
Almost  Not Very A Moderate Almost
— Never Often ~ Amount Often  Always .
- — . 3 .
0% 102 33% 67% 90% 100%
} " ] | B |

ty "oty Yoty try trn!

Use of different objectives
for different students . . . . [ J1....[0J....[1....01...[1]
., Use of different contents )
- for different students .. . . .[J1....[)....[)....1...[1]
Use of different activ- - ‘
ities for different : . :
students « + + - 4 - . [ [ O N PR N N N
Use of different instruc- '
~ tional methods for dif-

1

ferent students. . . . . .+ - . c1....031....0)....01...[]1]
Use of different grouping ) :

arrangements for differ- .

ent students . . .+ . 4 . . .. fy...031....03....03...01
Use of different time

schedules for differe?t ’ ) .

students . . o . . o k... rj....3....03....01... l

i 1]
/]




50. Listed below are three ways students can work when learning this subject.
Indicate how often students work in each way in this. class and how useful you
think each one is or would-be for student learning in this subject.

How Often? . - How Useful?
Always or <
most of Not very - Very Somewhat Somwhat Very

the time Often often  Never useful useful useless useless

[]...[]..[]..[]..A'Ione...'..[]...[]...[]...[]
[3...03..017..0[17. .Witha small
: . group.....[}...[]...[]\...[]
[]oo-@[]'Oo[]oo[]- .WimtheWhO]e -
c'Iass.....[]...[]...[]...[]

(Elementary teachers may answer th_'ls question for each subject they teach.)

51. (Secondary) How would you describe this class in terms of stydent variations
in ability? *

Low track (i.e., fairly homogeneous and low in ability)
Middle track (i.e., fairly homogeneous and average in ability)
High track (i.e., fairly homogeneous and high in ability)
Heterogeneous (i.e., mixture of two or more ability Tevels)

mcarror

52. (Elementary) Do you use homogeneous ab_jlv]'ity grouping methods when :you teach:

reading/language arts? s mathematics? .
[ IYes - [ 1No ' ' [ IYess [ 1Mo
1f Yes: Which of the N If Yes: Which of the

following best describes following best describes:
this practice? this practice?

\

[ ] Long-term, i.e., group member- [ - ] Long-term
ship is pretty much fixed over .
several units or more

[ 1] Short-term, i.e., group member- [ ] Short-term -
.ship is fixed only for one or -
* two units ‘ .
[ ]Fluid, i.e., membership can [ ] Fluid
’ change even daily or weekly , : .

depending on individual needs .

4
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53. How frequently do you use cooperative learning* techniques in your classroom?
[ 1 often [ 1 Seldom [ 1 Never

*Small heterogeneous ability group of students working
together on a common task towards understanding and
mastery for all members.

54, How do you feel about the instructional use of cooperative learning
techniques? ‘ -
Definitely YES Perhaps Probably NOT

(1) They help

(a) Tow ability students « « « « o . [ J.o ool 1.0 1

(b) average ability students . . . . [ J.....[ 1...0 1]

(c) high ability students . . .. .[ J..... 1...[ 1
{2) They hinder :

{a) Tow ability kids « « o« e o o e o [ J o ool 1.0 1]

{b) average abiitiy kids « « « » . .[ J... oL ... 1

(c) high ability kids . -« oo o[ J.o ool ] [ 1

(3) They are difficult to :
implement in the classroom . . . .. L J. ... 1...0 1

(4) They create additional disci-
pline and control problems . ....0 J.....0 1...L

(5) They are too time consuming . . . . « [ J.. ... 1...1[

55. For approximately what percentage of students in this class are the materials
- and content in this subject appropriate, according to each of the following
criteria? _ '
- . 100% or About  About  About 0% or
Almost  75% 50% 25%  Almost

_ Al None
" Ability level of students .. ..[ 1..0 1..0 3J..0 1..0 1]
Ethnic or cultural back- . , -
gmundOfStUdentS ootoo.o[ ]oo.[ ]oo[.]o’o[ ]oo[ ]
Interests of students . « . . .. J..0 J..031..01..[1
(Elementary teachers may respond to this question for each- subject

they teach.)

Overall turﬁcu'lum and Instruction Ratings:

55. How much control do you feel
you have over decisions about
each of the following areas of

- your planning and teaching?

Complete A lot Some Little  None

Setting gda1; and objectives [ 1] [ 1] [ 1] L1 -1
Use of classroom space [ 1] L1 [ 1] [ 1] [ 1]
Scheduling time use - [ 1] t1 o1 1 [ 1]

TQ 43- 156
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55. cont.

<
©

_ Complete

Scheduling instructional materials . [

Evaluating students . . . « « + « &
Selecting content, topics and

skills to be taught . « « . « . .

Grouping students for instruction .

. Selecting teaching techniques . . -

Selectinj learning activities . . .

-
(oun L omn Nomun g | [ L | ;:';

e e e e b
e e g
e i (P

L
L
[
L
L

56. How satisfied are you with each
of the foilowing areas of your
planning and “teaching?

. Mildly Very
: Very Mildly Dissa- Dissa-
: Satisfied . Satisfied tisfied - tisfied

Setting goals and objectives . . . . [ 1- L [
Use of C1asSroom SPace « « « « « « « L ) «
Scheduling time use  « « « o » o o o L
Selecting instructional materials . [
Evaluating students "« o + + « » o &
Selecting content, topits and
skiils to be taught . - « « « + &
Grouping studerts for instruction .
Selecting teaching technigques . . .
Selecting learning activities . . .

e ® 8 v »
T e e e e @
ey eI

3.8 o o o

. . . . .

e o o & o

e o ® s o

s ® o o 0

e o o & o

Yt bl b bd e e el e

[
[
[
[
[
[
[

e e S e e e e
et e e D e el e e

F]
fed el b Led e

L
L
L
L
L

L] L] ® L]
L] L] - L]
L] L] L] L]
L] L] L] L]
L) ) * [ ]
L] - . L]
s & o __»
v o ® @
L] L] L4 ®

57. How would you grade this school in terms of the job i¢ doing in providing
quality education in each of the following areas?

: - A B ¢ b F
Basic Skills (Reading, Math, Oral and - ) '
“Written Language) « » « « o s c o s ool 1.0 1.0 3.0 301
‘Career Preparation (Skills related to ’ _
selecting vocations and professions
and in gettin? and keeping a job) -. .
Human Relations (Ability to work with
an&geta‘long_w‘ithethers)...,.....[‘].[],[].[].[]
Critical and Independent Thinking : ’
(Skilis in thinking, problem solving,
. making decisions) . . + oo ... 100301000
Humanities (Knowledge of and background : cr T e
Tn history, foreign languages, -
_ philosophy and the arts) . . . o o e o ool
Sciences (Understanding of the physical
and Tife sciences) + v oo o o o 0 o oo oo
Responsibility (Ability to behave respon- :
sibly in interacting with others and . .
in making decisions} « « o e 0o se.a..0 3.0 1.0 3.0 3.0 1

L]
L]
L]
L]
™
—
L]
™
—
L]
]
3
L]
™
s
L ]
=
—d

O
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57.

58.

59.

¢

cont.

Life skills and Attitudes (Understand-

=
|
jo
|o
|m

" Coordinating curriculum across

ing essentials in dealing with adult

living, e.g., background in consumer :

awareness, parenting skills,etc.) .. .[ 1.0 1.0 1.0 1.0 1
Health (Understanding and habits

reiative to maintaining physical

~and emotional well being) eeeeoeesr JoY.03.001.01
The Arts (Painting, drawing, crafts,

music. drama, dance, photography, .
filmmaking . .o c .o oo o0 1.0 1.0 1. t1.01,

Overall, how would you grade the teachers in this schoo‘l in tenns of their
C D
Capabf”ty?------.-.--‘--.-o[_] [_] [—] E—
1

training? -+« ¢ o e s s e e e eie e ool 1.
c‘lassperformance?............[]

=9 e
[ ) [ ]
e
—
[} L] [}
et L
[ ) . [ ]
et Lus ]

"'I

——

gl—ll—l

Overall, how would you grade this school in te 0 e fo‘l‘lowing

3

Setting goals and objectives .
Use of classroom space . . « «
Use of time . « « ¢ ¢ ¢ ¢ o &
Use of instructional materials
Evaluating students . . . . .
Selecting content, topics, and

skills to be taught . . . .
Dealing with student variation
Selecting teaching techniques.
Selecting learning activities.

. . [ ] . .

e e l—ll—ll—ll_ll'_\n
e & o o o
e o o o o

~ grades or within departments .
Maintaining academic standards .
Dealing with student discipline .
Maintaining high expectations . .

for student progress .
Principal involvement in '
-curriculum and instruction . .

e e I e
I>=
ic:!
e e rﬂrﬁrﬂr1r111

e b e ) [ VS VS W - ) e b e e )
d b b ) S b b ) [ VS VN J U ) | PR
el b b ) e e b d ) d b L e

.
.
.
.
.
™
—
.
™
—
®
™
—
L
Lo
—
.
™
—

Rt b b S b b b ) Lt e R hd
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TEACHER=STUDENT RELATIONS

1. In general, how.descri;itive are the following attributes in characterizin \
the quality of ‘teacher-student relationships’ at’ your school? On the left,
evaluate the role of teachers; on the right, the role of students.

Teachers  ATTRIBUTE "~ - Students -
Extremely Reason- Barely - Not at ", Extremely Reason- ~Barely Mot
Descrip- ably De- Descrip- All De- ' Descrip- ably De- Descrip- All
tive scriptive tive scriptive ' tive. - scriptive tive - . scrip.

- . « tive
[ ] L] [ ] o o [ ]' o o [ ] o o Friend]y‘qbo . o_[ ] . o.[\] o o [.] o o [ ]
(1. E]..[]..[]..Trusuvorthy...[“_]..[\] NS A PN
£l . L]..[]..[]..Interested..,[]..[]..[].--.[]
(1 ..03..031 ..03..Supportive. .. L] .01 ..0T..01
(3 ..03..03 .03 hHelpfud ...-C1 .03 ..03..01
(1 ..03..073 ..07..Knowledgeable 01 ..11 ..03..01]
I []..[]..[]..Hexible....h[]..[]..[]..L]
[ ] . [ ] . o'[ ] Py [ ] e o COnfident o o & [ ] o o [ ] * o [ ] * o [ ]
£l . [3..031 ..01..Mtivated .. .L) ..LT «.CT..[]1
[3 ..03..03 ..0171..c¢omunicative .[J ..[1 ..01..[1
[y ..C3..03 ..C073..cooperative . .t1 -.[1 «.[1..[]1]
(1 . [J..07 ..071..Responsible . .L 1 .01 ..03..[]1
(3 +.07..01 ..01..Alenated SV I PR N A A R A
Ll1. (3..073 «..01..A00f ..... [v].."’[]..[]..[]
£y ..03..03 ..017..Resistant . .:[]..[]..[]..[']
[y ..t3..07y..07..S5ared..... 3 .01 .03..01]
[ ] . [ ] * o [_] * o [ ].o . R1gid ooooo [ ] P I 1 %_o [ ] o o [ ]
(1. []..[']..[]..Uninfonned...[]._«{1.'.[]..[]
£l . [].._[]'..[]..Uncaring....[]..[]-..[]..[]
[l ..01 T3 ..[3..Ciquish o o - L7 .07 ..03..01

| T T 0 |
2. How frequently does this school organized major teacher-student
actiVitiegj/events such as ballgames, picnics, fundraisers, etc.?

[ ] more than once a semester
[ 7 once a semester
. [ ] once ayear
+ [ 1 never

3. How often do you participate in these activitiés/events?
[ -1 more than once a semester
[ '] once a semester
J" 1 A.icn P RVY.C X .1
£ J unttuycual
[ 1 never »

159
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STUDENT RELATIONS
2

1. In general, how descriptive are the folfowi ng attributes in characterizing
the quality of student-to-student interactions at your school?

Extremely Reasonably . Barely Not at All
Attribute Descriptive Descriptive Descriptive Descriptive

Friendly . £J1.....017. L1.
" Trustworthy
Interested
- Supportive .
Helpful . . .
Knowledgeable
Flexible . .
Confident . .
! Motivated . .
Communicative
Cooperative
Responsible
Alienated .
f.o.o.
sistant .
Scared . .
Rigid . . .
Uninformed

- Uncaring
Cliquish .

~
| -
l—l
L

o o 50

i * o
i

ealeeluslns e lee lee lne lne les lnalme e los loan Tonn Lo Lans |

e e ©® o © o ©® o o o ® o * o o e o e- 0 o
e o © o o o o . 'o * o e e e o o . e o o
® e o e e ¢ o 2 8 € o © o o e, e o

e o o o o o ® o 8 2 o o o o o o o

e . o o * . * . s . * . * ® * o

¢ o ® e e o o & 8 o o e s o ¢ o o o o
ealselusleslee e lee lne lne e lme lme Dol aun ol aun | Lonm |

i
L4 3 L4 3 L] 3 L] . . Y ® Y 3 Y 3 ° o:. 3 '3

e o L L L Jn T onm Lnn Lan T nn Yonn Tnn Tonn Tonn T Tona b~ L
et e L e I S e et e e e e S e e e L L )
‘e L] L] L L] L ] L] * L] L ] L] L ] L] L ] L] '.: L] L]
L] L] L ] L ] L4 L ] L4 - L] L] L] L] L] '] L4 L ] '{ L ] L] *
i H

l—ll—ll—ll—ll—lh—lu!dl—ll_ll—ll—luul—ll—ll;ll—l
vy

e ©®© o o o o l- e 9 e e o o o o ‘ ]

2. Which group do you think are the most popular-students at this school?

[ ] Athletes

[ 1 Members of gangs

[ .] Smart students

[ 1.Members of student govemnent

[ ] Good-looking students . ... .. . -~ .
[ 1 Wealthy students C :

3. What would your guess be as to the percentage of students who part1c1pate in
the following extra-curricular activities at school?

Sports teams « . ¢ o . o«
Special interest Clubs .
Student government . . .
Music, drama, other arts
Konor society. « « « » &

.

Pl

———Schoot/commumity Service

I
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SCHOOL-COMMUNITY RELATIONS

(Note: Most.of the questions to follow will be worded to apply only to parents.
However, depending upon your needs, the phrases "community. members.” "parents/

community,” etc. could be easily substituted.)

1.

Below is a list-of -sources

from which parents can get

information about their = _ .

children's school. —> FIRST: Do you think it
would be USEFUL for

FOR EACH SOURCE ___1 parents, even if it is

_ not used by this school?

SECOND: Ygdicate

whethe:: Or rot this.
school communicates
with parents in thic

&

Yes

Parent-teacher conferences
(required or requested) . . .
Report cards « « o « ¢ o o o o o
Written progress reports . . . .
" Open House/Back to school night
PTAmMeetings « « « o ¢ o ¢ o o«
Advisory Council meetirgs . . .
Principal . '
. Teachers {other than parent-
v teacher conferences) .
Counselors « « « o o o @
Secretaries .
School Board meetings .

l'"“ll-|l-|l-|i—’l-|l-|r—1l-|l-|l-|l-| (e L oe 1 2eet¥ 2 T e M amn ¥ o |

o D oms Looe L e Ln L s Y i ¥ ot ¥ oY s T s L g | I-|I-|I-|l_'"-|t‘—|l-"’1'\

Grapevine
Newspapers « « « « « «
Radio or television .
Their child (children)
Other students « « « « p «
School newsletters/bulleti
Handbook o« o « « o o of e o
Other parents

e e e e L e e el e ) e bl L ) i )

e o ® e ® o o © o o o o

e o e o o o o o o o o o

e o © e © ® &+ o 85 o o o
' .

e & & & o & o o o o o o

[ e e e o o o o e & o @

e o o 9 © o o & o o o+ o

2. Below is a list of some
types. of .information this
school may have about ‘

ctudents. CINSTs

vvvvvvvvv r—) L Il\ﬂl . hUG
would be USEFUL for
FOR EACH SOURCE — parents, even if you do

not report this informa-

e ® ® 2 e e e & & s s o
: i
e © e o o & o o o o o o

.
e #» o o o . .

unis—&thi "k_"‘t—_'——
you—unit

way o :

. Yes ENo ?
|
L 3.001.01
LL1.00 1.0 ]
L3130 1.0 1
L31.0 1.0 1
L 1.03.01
L1.07.01
L 1.0 3.0
L1.0 3.0
S I N
L 31.031.01
L31.003.01
I A IR i IO
L1.03.01
L 1.0-3.0 1]
L1.03.01
1.0 1.01]
L 1.01.01
L 3.01.01
LL1.03.0 1
—SECONDTIndicate

whether or not you
report this informa-
tion to parents.

tion to them?
', A Yes Mo
Attendance A I
_Behavior at school . « . . .. .. L 1..01

B

. -
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2. cont. ’ : »
—s FIRST: Do you think it "I SECOND: Indicate

would be USEFUL for whether or not you
FOR EACH SOURCE — parents, even if you do report this informa-
not report this infanna- tion to parents.
—-tion-to-them? - - - - b o
o e e Yes . No .. Yes - No. 2.
Physical health . .. .. ... R I PO I (O N A EPO A IO
. Results of state or districttests . [ }. .[ J. .| .0 3.0 3.0 1]
Grades/Learning progress . « . « . . L J. .0 3. .} .0 1.0 1.1 1
Norkhabitsandstuduskins....[]..[]., A J:[0 1.0 1
Child's interests . . ... SO A PR A R BN [ VR N AR I

3. How often do you make specific requests of parent for their support and help
. at home with respect to the following areas? How often do you feel they make
genuine efforts to comply with these requests?

Requests? T Cug]iance‘.;
Freq-- Some- Not at Freq- = Some- Not at
quently time5"_; All quently  times All
Attendance . . . ..[ Y..[0 1..0 3..0..01..01..01
Homework « « « « . . tJ...J..0°%¥....03..073..01
Behavior « « . .. .[ J. .0 J..0 J3..¢{..03..013..[ 1
Remedial work . ..[ J..C0 1..03..}..073..013..[1

' 4. To the extent that parents are no’t involved, indicatz whether or not you think
: each of the fo]]omng is a major reason. A

Yes No ?
Baby sitting/Childcare. . . . . . . ... 3J..[ 1..[C 1]
Lack of transportation to
-get-totheschoo‘l.... ....... tJl..t31..017
Principal's and teachers' attitudes. . . .[" J. .[ J..[ ]
Conflict with their working hours. . . . .L 1. .0 J..[ ]

Their belief that it is the job
of the principal and the teachers

to run the sChool ¢ ¢ ¢ o o ¢ o o « oL J L J..0 1
Different languages Spoken by the
school people and parent. . . . . . . g .. 31,..03
—tack-ofInfonnation on Tnvolvement _
opportunities e et e e e e e e t1..03..01:
Too many other things todo . . . .. vl Je LD T ]

_ 5. If these problems interferring with parent involvement were somehow
significantly reduced in magnitude, do.you-think -parents-would become .
involved?

[ 1Definitely YES [ 1 Perhaps [ ] Probably NOT .

v
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6. Please indicate how frequent‘ly you come in contact with parents in each of the
foﬂomng W3YS. o

Fre- - Some-
guently times Seldcm Never

Planned.after. school. actwimes -
{athletic events, dances) . AU ,1 . .[ ] I ] [ ]
Community activities

(chun:hes:c'lubs)........."...[]..;[.]A..[]..[}
Social activities .« .+ ¢ oo o oo oo Joe.0 2.0 1.0 3
Parents wroking in the school ’
"orc'lassroan..............[]..[]..[]..[-]
PTA'MEdtings «cv « o v oo e v o wewwwal-1Jo 0 3000 1.0 1
Adv‘lsorywuncﬂtreetings PPN N S A IR e R
School Beard meetings . SN S RPN A RO [ B A
lassmanvisits.'..........,....[]..[“]..[}..'[I
"arent-teacherconferences. A A D I i D B RS B
Open-houseévents.,......,.....[].v.-[]..[]1_.[‘]

" 7. wWnat percentage of the parents would you-estimate typically attend: /r’
1

CPTAMRELiNgS? . J . v et e e s e e e B
Your scheduled parent—teacher _ SR ‘
conferences? « v e e o e 0 w0 B

Open-house events? . . ..« o oo o o & .3

3

8. Does your school support the use of . parent volunteers as c1assrom1 aidesz
[ 1YES T 1N { 12 o '

If YES: . {a) What is your estimate of the percentage of
~ parents so participating?’ %

. {b) Wnat is your estimate of the percentage of
teachers open o this kind of parent participation‘? %

9. In genera1 when you have t0 contact a parent negarding Ms/her child, how
quickly does the parent respond to your request?

[ 1 parents usually respond quickly _

[ ] Parents usually respond, but after some delay

[ ] parents do not réspond at all . o

{ 11 nave not contacted any parents - . -

IO:”Sorm“pfarents feel they know a great deal- abu.t what goes on at -neir child's
(or chidiren's) schools; some feel they know just a moderate amount;-and sume
feel they really know very little. In general, how much do you think parents '
know about this school? , _

[ "1 A great deai
[ ] A moderate amount
[ ] very little

10 50
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11.

12.

tTHESE ARERS

- How ~the™ wm’rbudget i spent”

. How. subjéets are taught
" Hays the school and community

" After-school arograms for children
After-school programs for adults .

schoo?

CHi ring and firing teachers . . .

Below is a 1ist of ways

in which parents »
might participate in
school activities. - |-

FIRST: How IMPORTANT
do you think it is for
parents -to participate?

FOR EACH, waY —_}°

SECOND: Do you .
think that parents

“are participating in

these ways at this
school?

. Some- Mot at
what all
L Impor-  Impor- Impor-
Acting as classroom - tant - tant tant
aideorvolunteer . . .. .0 J..0 J1..0°1

Serving as a PTA Board
member- . .. .0 ece w0
Attending adult education
. ClASSBS e 4 b w e e a0 o WL
Serving as Advisory Councﬂ
member . . . .0 v 0. L
Attending PTA meetings B |
Acting as guest speaker -. . .[.
Helping ai special events . .[
L
E

Very

2 iuk |

L]

I .

}
-

.. 0]
L1

Sl e Lo Voo T oy

L) *

w L]
e ey

e o 2 o
".‘l

- * & e

Attending meetings to uiscuss -
local political is-ues .

Attending meetings to discuss
other commnity prcb?ems

.. .

td bod el bed 4 brend
. f
.
(e }

[ ok ad b b S Lt
v
. 3

[ S
3
.

Below is a 1ist of areas

about which parents may or.
may not acvise and/or help
make deci’sions for this

F—-—>

S FOR EACH OF |

FIRST: Do-parents advise
_ang/or help make deci-
J .sjons for this school?

~— [ ] [ 2es Lamn Fame Yanu | ~ [ am | r—t -

5]
[y 7]

—&

[ ] [ ] L G Ve Cd [V R W ) [ ]

Y
. .0
- .01

L1

-]
™
-
")

L] L] ‘e »
r~ - [ann 2 ame Y mun ¥ ol
L] L] * L ]
4
L] L] - L]
\—Jk—i'k-‘

» * ¢ 4

.
3
»
3
‘Tl

bt bged ¢ bl bl bad hed e
P T e BN o Lo T |

ad

SECOND: If they
do‘not, do you.
Wﬂ!ey SHOULD?

|

/ o ;erS‘r

Standards mr ‘student behavior .
The way studerits are graded .

L

- &

- * L] L]

» i* e

e le .

What texthodks are used~. . .,
what suojects bre ‘taught . . . .

Hiring and firing administrators

/
Lo Lo Yo ¥one Yoo Fan Top Yoo
.
L] ° » - ® L ] L] L]
L

L e L o L [ ]

.
-
.
-
-
?
.
.

o 5 9w = e is e
Q'..'-.

. LI ) -

mﬁ(wgemerrcaoo‘lo-a
Setting teacher salaries .”. . . .

[ U} WO { S8 | S | b d b e b e ad Red hmd
CIATICHT !"\l"‘ﬁf—‘lf—‘v"';l-“!" .~

I I T )
e o o ¢
. o e s
bmad bed L B 3

\

.
3

(a1 o ¥ anien ¥ aunm |

. >

(Note:

'

See aiso q?ues'cion #43 in
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"work envirenment® section above.)
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13. Below is a 1ist of services
or activities that may or
may not be avajlable for
parents and other community : , : o ‘
members at this school. . o
' 5 FIRST: Is it nresentiy SECOND: Whether or !

' ’ l available at this school? not it iz presently
‘FOR EACH SERVICE ’ , available, do you
OR ACTIVITY : think it SHOULD BE? -

I don't

No No

-
[14)
[T
>
b=
g
-t
13
w

Child ‘care services . . . . .
Senior citizen programs . .
Enrichment and rec.eation -
- classes for adults . . - .
. *Recreation programs . . . . . .
Literacy and high school
compietion ~odrses . . .
Legal services . . .+ i . .
Family guidance and
counseling . « « « « o «
*Arts programs . . . . o o o o
Community meetings to solve
]Ocal pl‘Ob]GﬂS ¢« o . oo »
*Health and medical services .
Lists of job and volunteer
opportunities . . . . . .
List of social,, cultural and
recreational activities A
available tothearea ... .[ J. . [
Calendar of political events -
. {zoning hearings, rity. o
council meetings) .. ...[ 3..0 3..03}.

« e

. .

. .

.

. »
.

. ¥~

. .
R L B e Lo

L

* .

« e
o o
LI
3
.
. 0 e
LI ] s 0
e ~Iem

* L3
B S e L2 N et Y e I e [ SO
N
* *
* *
* .

Ty

e & L]
e =
. e
3
LI 3

* .
. [ ] .
= T L e i e e
-*
'n‘n

. .

L3 -*

.

> L]

.o .

-*

L]

.. ..

- .

- * &
o I 2ene L IR um ¥ s

'4
P

.

»

3

.

.
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. .
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*dther. then exists at present for students :
as part of the regular day program. . T -

14. Withih the past year or two, have parents had serious objections to any films,
books, or other learning materials that you have used at this school, for-any.
of the following reasons? o _ : ;

-
o
in
&

Political beliefs .
Theory of evolution
Sex education . . . . . . .
Religious beljefs . . « - o o ¢ « v o 4 s
Attitudes toward wouen and their rule . @
_ Too little emphasis on minority groups .
Ways in which minority groups ure protrayed
Too much emphasis on minority groups . . .
Sexually explicit reading materfal. + . « . .

e s »
.-
»
L3
.
.
.
3
.
L]

>

e e e had L hd e e

* 5 e s & 2
« 8 A s
a a 8 T & e o

s T Lnnt e Tan Toua Taun 3/ o T )
" ~

T
* L] * * " ® i 2 [ -*
_. * - » a . ') L ] .

LI

i
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.

15. 1n your opinion, what percentage of the parent population at this school would

ycu assign to each of the following categories?

Active supporters of the school . . . . .« ..

Ac~ive critics of the school . .« .« .+ .

e o & »

.
‘b“

Hon-active .rents « « « « « ¢ . .

.

‘QJ yR

r

. To what exient to you -agree or disagree with each of the foilowing statements
about your scr .M, the comunity and education in general?

(Notas: (a) A 7w pourri of issues/problems are included here,
many of which can (and have) been categorized elsewhere, and mest
of which_can be asked of parents to effect a comparison
teacher-parent attitudes.

{b) Repsonse scale: 4- or 6-point agreemen
stromﬂy agree,” ' "mildly agree * "mildly disagree,”
di tagree

(c)RENﬂBER What questions you choose should depend upon

uch as
"strongly

b SN

1.
12.

13,

14.

. Schowls should be desegregated . [ ] .

. Many teachers ar thic school

. Drug abuse 1; a problem 2%

what issuea/pﬁl pecple coryemed wiﬁ. your school thirir. are

mportant.. )

. Most of the teachers at this *

school. ace doing-a good job . . [ I.E %E
‘What students cre lezrning in
school is usefui for what

they need to know NOW . . . . [ 1.0 J.L

~ what students are iec.ning in

school will be useful for
what thoy will noed to «now
LATER fn 1418 o v o v . v o o oL T

L J.¢C

are irejudiced « . .. .... .0 J.0 3.0
Girts get a bciter education

than boy= at this schoc 1.1

Studerits stould Le bused to

- \JJ f

1.0

1.1

1.¢

1.0

. f

L

2 e @

achieve desegregation . .-. .
this school N
1 would publicly support bas-
1ng to achieve desegreqation . . {
n¥ teachers at th.s sche™’
t care about students . L
Many stude.ts at this school
are prejudiced . . . . . ... . . L
.1
(

e & ¢ ¢ o v &

4 b

1.

.« & .

Student violence is a
probien at this school . . ...
Boys get a better education
than girls at this school
Students.of all races get an
equally good education at

this school

-

[ 5

L
t
- L
- L
- £
{

3.]

J.0 1.1

G |

10 53

LY
R

bad

| V-

-
2
B O §

L2 . L2

13

.
i TR e SRR 2ee S e T o YR e SR ot St B

boed  Ad hd bed Ad L O
L2 . -

L.-l/\h—)
.

N S

[ ]
v

166

wa

| - | W ] et e (S} [} P} e
-

- -

* . »
(s I a | L T e T e}

L

~”

-

i

Fo

.
=

L S )
.

2

o~
4



15.

16.

17.
18.
19.
20.

21,

High school students should
-have job experience as part

of their school program . . . .( J.[ J.

There are other piaces in
this community where students
could be taught, but this
school does not make use

COFLhEM . . . h v e e e e e . 1.1
High schools should provide . =
smoking area for students . . . [ 1.[
It would be all right with me
to ailow prayers in this school [ 1. (
The teaching staff in all
schools should be desegregated . [ 1. [
Many students at this schoo‘*
dont care about 'learn‘ing SN S N |
Average students don't get
‘enough attention at this schoo! (* 1. [ ]
Alcohol use by students is a _
problemat thisschool . . .. .0 1.0 1]

22.
23,

24.

25.

,36\

.

- 27.
28.

29.
30,
L3l

‘32,

Too many students are allowed

to graduate from this school

without learning very much . . .0 J.[ ]
Physical punishment for di;ci-— . ’
piine purposes should be
allowed in this school . . . . . [
Teachers stiould have the.  ~ -

hmid
]

~

—J

right td strike . .. ..o .. 0 1.0 C.

The sory Council makes -, ~
important decisions about the
ational program at thid,

SCOOY & < v v o o v o o o b ~001.0 1.

At *hi- school swdents are
“usually placed in the ciasses

which are best for ther , . . . 3.0 J.

Students at this school receive
2 lot of individual attention

{rom their teachers . . . . . . i 1.0 1
Teachers are not paid , '
enough at this school . . . . . 4-3.0.]
- Students are graded too hard
. at this school..ve o o . . . w.0 3.0 )
It is yood to have students /
of ‘different ages and/or .
grades. {n the same classroom . . [ 1. [
Prope -ty taxes are the best ’
wqyr.oﬁnanceeducamon ce.L-1.C

33.

4.

The counseling service at
this schogl 1s adequate]y

meeting students’ reeds . .. .0 1.0 1.

vandalism is a major prob‘Ien

atthisschoo‘.?..,.:....t 1.0 1.
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35. This school should spend more
time teaching things like art,,
music, and drama . . . . . . . . t 3.0 3.2 7.
36. A1l high school students ‘
" should be required to pass
., a standard examination to
. getahigh school diploma . . .[ J.[C J.[ J.¢(
37. The onl??:ime most parents : ) :
visit sthools is when their
~children aredg trowdle . . . . L 1.0 3.0 7.
38. Advisory Council me ers '
represent the views * most ,
" of theparents at v _.vol. . L 1.0 3.0 J.[
39. Every citizen should pay for
the support of public education - 3.0 J.[ J1.[
-40. Teachers' unions or associa-
tions should be able to bargain
about things 1ike class size,

curriculum, and teaching -
. MethDdS . . ¢ . e e e e s e s e t1.031.013.¢C
41. 1 usually vote in favor of

school boards . . . . « « « « . t1.01.0 3.
42. Students should be able to

leave school as early as age

fourteen if they can pass a

standard examination . . . . . . ti1.01.03.¢
-43, Students are graded too easy

. .at Mis school . . . . . .. ..03.03.0 1.8

44. Not enough money is spent for
emcationatth'lsschuo’l....[]..[]:[].L’
45. This school is doing a good :
job of teaching students ‘ -
about the political and v '
economic systems of other
. countries . . . .. 0. . A A R |
" 46. Student goverrment is 2 ‘
waste of time . . .. .....0 3.0
47. Parents should have a say 1n
what is taught in this school . [ T .:[
48. The library resources at this . AN
school are adeguately meeting \
students' needs . . . . . . . . [ Y. 1
49. 1 sometime fear for my own )
safety at this school . . . . . r1.¢031.01.¢
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SECONDARY
STUDENT
QUESTIONNAIRE
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,DEMOGRAPHIC/BIOGRAPHIC INFORMATION

AN

1. Age:
2. Sex: [ Jmale [ ] Female
3. Grade:

4. Which one of the foliowing categories best describes you racial/ethnic
background?

4

[ ] white/Caucasian/Anglo

[ ] Black/Negro/Afro-American

{ ] Oriental Asian Americar

E ] Mexican American/Mexican/Chicano
]

[ ] Ame

(1o

Puerto Rican/Cuban
American Indian
Other
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ASPIRATIONS & SELF-CONCEPT

1. Makk the ONE box that best completes each of the following se:ntences.

A 8. C.
If I could do any- | I think my pare~ts | Actually I _ .
thing I want, 1 would like me t2...f will.
would 1ike to... ) probably. ..
..Quit school
as soon as . :
possible » [1 [] [
..Finish high ‘
schoo? ] [1 : []
...Go to trade
or technical _ S
school R L1 {3, ; ]
..Go to junior ) s o
coilege ] ] { (1
..-G0 20 a 4-year
cellege or
university {1 o ]
..6u_te graduate ‘ i A
cehdeyeafter ' L1 - ] ‘ (1]
...Don"t krow [ 1 []

General Self-Concepti:

The following senterces describe some of the ways in which people might think

about thamselves. _

. w
Read eacit of the following sentences carefu’ly and mark the circle that tells
how much it is like you.

Hote: Students mey need more explicit instructions such as the foliowing:

sQ 2
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Please read the following practice sentence and mark the box that tells how
. much you agree or disagree with the sentence.

[N

PRACTICE | Strongly Mildly Mildly  Strongly
T Agree Agree. Disagree Disagree

langoodatart . « « « ¢« i v v o oo .. ty1...031...01...01

If you marked "Strongly Agree," you're saying that you are very good at art.
If you marked "Mildly Agree," you're saying that you are OK at art. If you
marked "Mildly Disagree,” you're saying that you are not too good at art. If
. you marked "Strongly Disagree," you're saying that you are very poor at art.

Remember, if you have any questions or have trouble reading any of the words,
please raise your hand. ‘

i :

Strongly Mildly Mildly  Strongly
“Agree Agree Disagree Disagree -

2. At times I think I'm no good at ail. fi1...01...01...01

3. There are lots of things about myself

I'd change if 1 could. | [ ]Wf“f 7HE.]A'_' f“LMJ.' . Eﬁ] .
4. 1'm pretty sure of myself. [l]...[]...[j...[]‘.
5. 1 wish I were someone else. r1...01...03...01

8. 1 can make up my own mind about things. [ 1 ...01...[7...0[]1

7. 1 get upset easily when I'm scolded. r1...0131...01...¢01

8. 1 Tike the way I Took. . (1...031...01...1[1
9. 1 worry a lot about things. (i1... [}] N O R
10. 1 feel good.most of the time. (1...01...01...01
11. T am a happy person. | (y...01...01...01

Self-Concept in Relation to Peers:

12. 1'm easy to like. (y1...03...01...01

13. I'm popular with kids my own age. (y...01...01...¢L ].
14. Kids usually follow my ideas. (y....01...02...01
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Strongly Mildly ‘Mildly Strongly
~ Agree ' Agree Disagree Disagree

15. Most pe0p\1‘e are better liked than I apm. [ ] oo £l... [1...101

16. Kids often pick on me. tl...01...1 ]E. .. [
17. I'm a ot of fun to be with. Cfl...00...00...00
18. It is hard for me to make friends. t1...031...01...101
19. I have no real “friendé. L ] S 1 PR [ PR
Academic Self-Concept: o ‘
20. 1'm not.doing as well as I'd like to in , .

school. _ r1...031...031...01.
21. 1 am a good reader. - ' (37...03...¢01...01
22. 1 feel 1ike giving up when I can't do ‘ o :

my schoolwork. t1...01...01...01

o 23. I'mproud of my schoolwork. [ 14..C3...03...01

24. 1'm good at math. []}..[]....[]...[].
25. I'mdoingtheSestworktha’tIcan. ty...r0y...0731.. I
26. 1 am ab]é\to do schoolwork at least .- ‘

as well as most other students. f1...031...€83.%.01
27. Schoolwork is just too hard for me. f1...031...01...01
28. My grades are not good enough. .[]...[],..t]...[]
29. 1'm always makin.g mistakes inmy . ' '

schoolwork. - [}...[]...[]...[]‘
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SCHOOL CLIMATE & LEARNING
, ENVIRONMEN]

4

Phvsical Plant

1. How much do the following words describe your school grounds, bu'ifdings
hallways, ciassrooms, and so forth?

Very Pretty Only A  Not at
Much Much  Little bit Al

TC1EAN - e e e e e e e e e e e e e €3...03...01...0[1
Pretty. . . . .va . L e [1...03...07...01
NGTSY « o v o e e e e e e e e e O1...03...03...01
~Too hot (in summer). . .. w. . L3...03...03...01
. Too cold (in winter). . . . . . IR U RS i R B S
Easy to get around. « .« « .+« . o . . . (7.0 e.01...01
T \:..['3)."..[1...[]...[]
DIFY « v e e e e e [)...03...00...01
| et . [1...071...T3...01
Dangerous'......‘..',:..‘ ..... tl1...0r...01...01
THAY. c e e e e e e e e e e e e (3...03...01...01
LOtS Of SPACE « v v v v v v v e e u e [3...03...00...01
-
5Q §
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Human Relations:

"2. "How much do the following words describe the principal at your school?

Very Pretty Only A Not
Much Much Litt]e bit A]

Friendly. « « « « . - e [1...01..-03...01

T [].,.[‘]...[]...{]

- Has high hopes for us . . « . . - R O TR 5 IR i I
SN o IR O IR 35 I

g e [1...01...03...0]1
SDAFE « e e e e e 01...03...07...01

MOAM. o e e e e e e e DR o IR 5 TR 5 IR B

TATKS 0 US + o v e e e e e e [1...00...01...01

Lets us talk to him/her . . . + . . . R L EE

Boesn't care abOUL US » » v v v s v e LTe 0Tl 0]

Interesting...........'..,[]'.‘..{].,..[]_.t.[]
FUONY = v e e e e e P PSS PN & S S TR &
Amﬁtsmenhe/sheismng......[]...[].,.p[]....[]
Stupid, « o . . . e e e e e e e {]...{]...[]...E]
Prejudiced. - . « .+ . - RS DTS DI & P & |

3. Does the principal know your name when (or she) sees you outside your
classrooms? {lves [ 3 No

4. Does the principal say “=ilo to you when he {or she) sees you outside your
classrooms? { TYe: [ 1no.
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5. How much do the following words describe most of the teachers at this school?

Very Pretty Only A Not at
Much teh Little bit Al

Friendly. . o v e e NIRRT 4 I
HeTpful & v v n v e e v v e v e t1...03...01...01
Rave high hopes for us. . « ..« « « « . [31...03...01...11
SRV 15 AP &b DUNO & DA o
TOUGh « v e e e U N RN (i IR (i IR
SMATE o« v e e ek e e e e e e €] tl...03...07 -
MEAN. + e e e e e e e e (3...00...03...03
lTa1ksmus...: ........... ry...ty1...01...101.
Lets us talk to them. . . . . . . . . ..[}..,E]...[‘]...[]
" Doesn't care abOUL US .« . « « . 4 . - . []...[]...[],.A.”[]
INEEreSting « v v « o v v e e e h e s [1...03...03...01
Ko how £0 Tach « « v b e e e e s [1...01...03...11
FUPIY v e e e e e SRV O TRV & N O TR o
mwmentheyaremng....’.'.i.[}...{}..P:[]t..[']
Stupide . . . . . . . e RN O TR o SRR A IPUPE O
Prejudice . . . . . . e e e e e e Ci...01...03...13
Have their favorites. . . . « « « . . . t3...03...07...03
DO agaod JOD ¢ v v < v v e a e a e . (y...01...01...112
S¢ 7
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6. How much do the fonowi.ng words_describe srst of the counselgrs im-this .

schogl? i ) .
. Very | Pretty Only A M&ta;
Much “uch  ‘Little bit AN .
TN P APRSRIN A IR 25 INDRNN o IO o
PR Y RDEVU PPN 25 IS 5 SRR o I
Have high hopes forus. . « . .. ... [3...03.. .01/ . L]
SCATY + v o v o n e e T Tl DT T
L7 IV o I A5 DN & IR &
SNt . . e R & PI & Y o5 DS
Mean. . . ... . SULRNDEY & DU & DR T &
(ST AP OE o IR 45 IV 35 DA &
Lets us talK to them « . .. ..o L. 0. 0Tl ]
Doesn't care about us + » » v oo s o L1.. D). 0T ]
WlY.. .0
01001
3.0
Mnitsuhenzheyarvemng.go.wqil._.kil..w[l...{_l'
1.0
?mjudie:e.,........“...(.[}..H.{]...E]...{_}

Havetheirfaverites.;'.,....:’;[}...{]‘..{}\-...[]

L

Interesting « o o » ¢ v o oo cows L 1w L3,

»

Kﬂmhmmteac‘h'no.-g.,¢.ag{3.a»£].

‘Fuﬂﬂy...». ----- .‘Illt-\{}&ht[}.

.

13772 1 T T N S A

Doagoodjm.r..._.......,4"}...{]’..,{},,,[]

1?75
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=T THE oSt ‘popu:1 37 sTigents in this school are.
: {Mark only one) -

[ ] Athletes

{ ] Members of-gangs

{ ] Smart students

[ 7 Members of student government
{ ] Good-Tookjng students

{ ] Healthy Students

8. 1 ppricipate in the following things 2t school:

Yes Mo

2. Sports TeamS. . o . e . s 0a .. L) (]
b. Special interestciubs. . . . . . [ 1 [
¢. Student govermment. . . . - ... .0 ) [} ~
d. Music, drama, otherarts. . . . .. .01 []
e. Honorsociety . ... ........01 (] - < )
f. School or cosmunity service . e

gctivigies . .. ... .. ... 0] O] 7

9. How much do.the following words describe how you feel about most-of the-
students at this-school? . , T .o

- N

Cwy’ Prétty Omly A Mot at
such © Mxch  Little bit AN

?Tfﬁ'ﬂ(ﬂj’o~c.q.vu.........tzo.._.[]:-..[3.;.[}
ST 1" EUUNNT I O IR s I 3 SO &

save nigh hopes . .. oo b oo ldeai010. 01 L L0
TP 3 PPN o IR 4 IR 4 S
TOUGH « v e e e e e DY LT Al E ]
NS P 35 U & TP S RN
O RPEUDRD VN o RUENNE B SRR O WRINE 3
?a}ktceachother.':..., .3.;..‘[}’...1:}.._‘}...I‘”'_!‘
Careaz}oézteac'hother.'.'...'.._..{}..‘.[]. {];_}
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very Pretty Oniy A Not'at
Much asch Little bit AN

AtreSting . oL v e e s PN & DINE & U & DAV &
G SRRV 15 TP DAY 3 TP
- 't‘xscd'-Studenté Ve e e N 5 { ., .ZI] . s {:
prejuticed. . KON & DA & DUV 3 IO & I
SEUpfd. < . . e e .7;‘.:). N3 T O DN &
}~..Have their, oun favorite rr‘iends S Y N {31...01 s . {;2,]

}G.I

b Dintan oy ey S Ee PN

-

"here myy be .3 lat of things you ke about this schoo? but 1f you had to
choosé the one best thing, which one of the following wuld it be? First

read through the 13st, and then mark the circle next to the qne you think

is the.best thing about t.his school . '

{Mark only the one best tmng) .

] Fair mies and re;ﬂaﬂons
* 1My friends .-
% e’ elaases I'm t,axing
Te -
LA Lﬂ “or mo- pmaudﬁce or rdmal conflict
1 The varigty of:class. offerings
1 Soorts activities . ' .
] Extracurricuiar activities other than sports Co “
3 The campus; buildings, and equipment o S
1500d student atritudes (friand'iy, good_schog '
 spirit, Cooperative} .

..L ¥ The principal and other ‘peop1e 1n the offine o _ [
ST who run the schood” . T i S L .
£ 1 thhing S T i |

S e R ; | : - T - /.



Prublens:

il. Below is a list of things which may be prodblems at this school.
o~ : ____._.;.SECOND 1f you had
. 10 choose the gne

’ biggest problem.at
FIRST: 7o what extent do you . mis school which

think each is 3 prob- would it be? -

o Tem at this scnool. . ThiN. . (Please mark ONLY OWE)
Kot a Minor ¥ajor , ' Biggest
Problen  Probiem Problem 1,-' Problem
0 P [ 3. .. a. Student misbehavior {fighting, stealing,

. gangs . truancy, etc. | P . .03

l & ] . b. Poor courses or not enough different tub- :

. '.j__e‘CtSOffemd-s~..o....‘.-.~{_}

il o £ 1...¢. Prejudice/Racial conflict, . . . . . . .. (]

- T Ll . .. Orug/Alcomol use . &+ v o v oo o v ow o L]

{ ] £3 £ 3 ... e. Poor teachers or tesching. . . . .. ... [ ]

£ il {]...f. School too Iarge/Classes overcrowed. . . . [ ]

L] L { 3.. .. g Teachers don't discipline students . . . [ ]

{3 (1 { 3. .h Busing for integratfon . . . . . .. .- 01

I3 . { ... t. Poor or'not enough buildings, enufpmnt _
- andhﬁt&na]s..ﬁ.a-h.s.o~t4-.{_]
L3 o [ 3 . J. The principal and other people in the
office who run the school. . . . . . . .. [ ]
{3} {3 { 3., . k. Poor student attitudes {poor school spirit,.
don'twant 0 tearn) . .« . . s v v e o o L]
Pl {3 { 1...1%. Too many rules ad regulations . . . . . . [ ]
£ £ 1. .. m wow the school is organized (class schéd-
‘ules, not erough time for Yunch, passing .
iwﬁods,e’tCrotow)nslaza;l.on‘?{}
‘Pzeasehem-ymmyemredbomsid&s. e
Cirriculum & .instmcticnt o ' L _
: ! N .
12, 0 geﬁera] how do va;ﬂfke the fonwinkz suhjects? <t

SR ke -Uike  Dishike  Dislike

. _ " Yery ngmat Sme'-&aa‘. Very fuch

‘ BQEﬂg}iSh..-.."n.a_.'..E :}67!'[‘].0“5‘]'.‘![] '
b, Mathematics . ... . .. . s .{].;).{].';..{}....{] ‘
T ¢. Social studfes (hiswry gev . S

yraphy, government, etc.) « . . [ L.k ..., .-.{ ]

r oso / e 180 . °
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Like Lixe Dislike JDisiice
Yery  Somewhat Somewhat Yery much

4. SClence . . . v x e e e . SRR T R N I .
e. The Arts (art, crafts, music, .
drama, dance, creftive
writing, fiimmaking, :
shetography). , . . - . . o . [ 3 3 .0 .03
f.FonnanLangJage......,n{}....il...{,]...{}
a. vocational/Career Zducalion .
fsrop, business sducation, - ’
hmeﬁconomfc‘v_..,)....‘..{]...{] 0] .09
h.Phys«lcal,‘dmurm.......{]...{,] LU LD

w 2. In general, now important are the foHMng subjects for what you care about
and 4o nc'- in your iire? . : ' .

Yery Somewhat  Somewhat Very
Important [mportant Unimportant Unimportant

—
av English o . . oo o . N (s DRV S TURRPIS (N IR
b. Mathematics . . » = « » » - + o {3 . ..03...01...01
c. Social Studies {nistory, geo- - )
~ graphy, govermméat, etc.}’. . .[ 1. 1. I L3
3, S0tence . - v o 0w . .o T REN P L1
e. The Arts {art, crafts, ms."ac, .

drama, dance, creative

writing, ﬁ’mrakina '

pnotography}. & . - x o« o . S A PN A B I3 . ..01
f.ForeignLanguaga RPN (N DR G N U OV G

g- vacatibnﬂ /Caregr Education
{shog;, business education,

‘home "economic, etc.). . L . . L Lg; RN L)
h.P’rvica'SEmcation..,...{]....{.]];...fl £1

3

IT~tow important are the following subjects for what yob will' care about ind do

/

/ LATE n your 1{fe?-
o ‘ Yery Somewhat  Somewhat Very
X ’ . 1rpo t.Inpﬂrt'ant Unirrp‘ortant Uni nt
a.cng'nsn‘.‘..‘,.,,.....,( ..(} LY. ;
. b~ mthmric: « L* [ }‘\\A "~ .. E ] » -[ (-\ .
N ¢. Social Swudies (history, geo— N\ e
grdphy, goverrment, etc.) . . . 131007, gg,-ﬂl
d. Science . . . . . .t ,.....E}_...[] \5 .04
'-. , i M , ’-'/\-’,
: \ PR - -
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Yery Someshat  Somewnat fery
Important Important Unimportant Unimportant
e. The Arts (art, crafts, music, -

¢grana, dance, creative .
writing, filmmaking,
photographyd. « . « .+ .+ .+ .+ . L1...0
f. Foreign Language. . . . . . . . I71..
g. Yocational/Career Education
{shop, business education,
nome economic, etc.). . . . . . {3...0
h. Physical Education. . . . . . . C1...0

ad b

R A T
r
S

[ W

==y
L WU
v .

| "

211 schools teach pret® much the same things, but they may thi-u some things arrm
mare important than others. . .

”

15, How important does this school thira cain of these tmngs is for studen?s?

Very Someseiat Mat Yary
Important Invgrt?rit Unimportant Unimportant

[3Y

. To work well with other

PEOBIE. o v v v e e e e e e ry. ...y .031...01
b. To learn the batic sk.ﬂs .
in reading, writing, arith- .
metic, and other important ’

SUDJELTS. « ¢ v v e e e e e e []...{]\..[]. 0]
c.Tobecmeabetrerperson.,.[j..,[]...{]. L1
d. 7o get a good job . . . . . SIS S RN 5 R A I o

studerts? (Mark o-ly one] /

16. wWnich ONE of these does this school think is the most 1rrportant th]ng for
[ ) To work well with uther people
[ ] To learn the basic skills in mading, writing, aritmetic and other
subjects
1 To become a better person

T
9
[ % To get a good joo

-
i

17., ¥nhat importance do YOU place on each of thejz things?.

Very Somewha Somewhat Very
" lmportant zmportaft Unimportant Unimportant

a. To-work well with other

DEOBle. v e v e e e e e . . JRRPR S RN (s R N RS A |

SQ 13-
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Very Somewhat  Somewhat Very
Importart Important Unisportant Unimportant

b. 1o learn the basic skiils
in reading, writing, aritn-
metic, and other fmportant

CSUDJECTS e e e e e e e e e r3i...01...07. {3
c. To become a betterperson . . . [ ). . .0 ). .. 1. 1]
d. To 9e% 2 good job . . . . . . . L] d1...017. (7

SO
.

1f you had to choose only the TAE most important thing for you, which w0
‘t be? (Man/' orly cne)

[

[ ] 7o work. well with other people

[ ] 7o learn the basfc skills in reading, writing,
aritmetic, and other subjects

[ 3 To become a better person

r

To get a good job :
19. Students are ususlly given the grades A, B, C, [, and F21.. - show hOw good
their work is. 1f/schocis could be graded in the same w.. 7wt jrade would
you give to the tgaching Tn THIS SCHOML for each of the 10 il g subjects?
a. English o . o v o 0 0o o (3...0) . .03 .03 .05
b. Mathematics . - « « o o o . . . (3., .02 .0 L o0 0
c. S0cial Studies (history, geo-
graphy, goverrment, etc.) . . [ J. . .0 1. .. 1 .03 .01
d.5c1ence.._..........[']...[7 R A TR A AR A
o. The Arts {art, crafts, music,
drama, dance, creative
writing, filmmaking, -
photography). « - « « « o « « . (1 ..05 .05 . 3 ..01
f. Foreign Language. . . . . . . [ S PR T SRR S PN A AN
d. Vocational/Career Education '
{shop, usiness education,
home economic, etc.)e « oo o o 0 o020 L3 ]
h. Physical Education. . . . o . .[ G. .. )., ..03..015L..01
‘ e

15sues and Problems:

Notes: (a) A pot pourri of issues/problems are included here, many of which can
Tand have} been categorized elsewhere, and most of which can be asked of tweackers
and parents to effect a comparison of teacher-student-parent attitudes.

(b) Respunse scale: .4-point, stmng!y/ndldly agree/disagree scale.

REMEMBER: (Wnat questions you choose should depend upon what
Tssues/problems people at your scheol think are important.)
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A

Pead cach one of the following sentences carefully ano mark the box that 114 how
much you ayres or disagres with what 1t says. MAR JHLY ONE BOX for cach
nentence.  Please ratoe you hend 1f you have any guestions.

' Strong’y  Mildly  Midly  Strongly
hgres Agree  Disagree  Disagres
Lo Most of the teachers at this sChool ] _ »
dGwagwddob. . ... Lo rd...03. .00, .41
7. 1 think swdents of dfferent races or ) )
colurs whould go w school together, . . .0 3. o 0 ) oD d L]
3. dhat 1°'m learning in schon) i useful
for what. l will need to know NOW.. . . . . Cy. o 0y o030
4. ‘what 1'm Yparning fn whonl will pe
noeful for wnat 1 will nerd 106 Know
PATER i YM4fe. . o . L 0 . . e e e i [ [ [ ]
4. Mary teatheve at this choo) don't ke

e students bHecause of thetr race or
) “ 4 " Y
71 7 < S T IR S B

f. S1rls et a better education than boys

At this sehonl o 0 v s e e e e s e e e i I 1. {1
: 'S
7. 1 think students should be bused o that
swidenty of different races or colors . )
ran oot whool together. . . . L . L . . (17...093...071...1

——
—
.
.
—
-

“. Drug use f5 8 problem at this schopi . . W0 ) . . .0 1. ..

different school so that schpol could j
have students of wore than ofe race . . 4
or color . . ... .. e e e A IR (S (RN N

T 1 would be wllling to teke a‘{ms wa

1. Many teachers at this schos? don't ‘ o
rure about students . . . v 0 o . . . . . (). ..07...02%:..01

11. tots of students in this schooT don't
like other students because of their . .
PACE OF COYTOT v v o = v s o o « o o o « » (y...03...0%..4)

12. There are places at this school where
1 don’t go because 1'm afraid of other

studer_Its.. ...... S [ TEUS S SRS S I

e

13. Boys get a better education than girls o
at this school. . . . . . . . . .. RPN P R O T A I A
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Strongly  Mildly  Mildly  Strongly

Agree Agree Disagrece  Dissgree

14, Students of all roces get an equally o

agnd education at this school . . . . . . r1...01...03...0])
14, High wcheol students should have Job

experience as part of thetr school o _

PrOGrasn . . o . o . . . b e e e e e e e 1. ..07)..071...01
if. There are other places in this

cunmunity where students could be

taught, but this school does not make _ _ o o

usee of thom . . o . . o L. . AR A PURPURPOE R PO I BN [
P Migh schools should provide smoking , ‘ ‘_

- areas for students. o . o 0 0 e . . . . (). ..03..07...0])

{

C18. 1t would be 0.K. with me AT prayers o . ]
) weree allowed in this school . . . . . .. t1...0)...00..0.0]
1. Teachers of different races or colors

should teach at the same school to- ) .

gether. o o o o o . . e e e e e e e t1...0v...001...0]
20, Many Students at this school don't _ _ _

care about learning .« o . o o .. . . Cy. . 071...01. .0
71. Average students don't get enough ‘ . 7

sttention at this school. . -+ o« .« . . {y...01...40%3...1

*
27. Alcohol use ¥n a problan‘at this, o »
GNOOT. v v v e s e e e e e e e e e e (). ... 07001

L .
23. Too many studsnts are af lowed W
graduate from this school without ‘
learning very much. . .« « .« o . . . (1...0)0...0731...01]

'/,4.\Phys1cm juntshient for discipline
purposes should be allowed in this ‘ o
CROBY. v b e e e e e e e e e e e e e t3...03...071...01

25. 1f | nad my choice, | wouid go 0 a
different school. . .« v v o o o o o . r7...t93...0101...01

26, 1t 15 ecasy to make friends at this ‘ ]
WERO0T. v v e e v e e e e e e e e e e (31...03...07...01

27. There are things 1 want to learn
about that this school doesn't _ . o
teach « .« .« oo 2o e ,...[J...[,‘J...[,'...[]




Strongly Mildly Mildl;  Strungly
Agrec Agree  Disagree Disarree

78, 1 ke the way this school looks . . . . 01 ... 0 1. .0)...0 ]

29. it's not safe to walk to and from

Chool AYONE « & o v o o o o o o o o = & ry...03v...0731...09
30. It 4 vasy to get books from the _ . B

school Mbrary . . . . . o o o o0 o o . ()1...001...0)...01
J1. In thiy school, we feel we have to ‘

get good grades all the time . . . . . (y...00...01...1
37. Students at this school are afratd . _

to disagree with their teachers. . . . . (1...01 (1...01
B30 Tke 5¢ho0). v o v o v e e e e e e (1...0Y...01...01
14, It 15 worth goeing to school because _ .

it will help me in the future. . . . . . [ T S RN (B ISR S |
3. In general, the people at this school _ A

can be trusted o . . L L Lo L . 0 . . (1...031...0731...01
16, This school gives students a qood cd- ] » ’

ueatfon. +« « . .« . . e e e e e e e e (1. ..001...0701...0]
47, 1w satisfled with how well I'm doing ‘ _ _ ’

6 5Co0Y. v e e (1...03...0%v...01

38. Things in the school Tibrary are useful ‘
Lo m., .o, .. Ve e e e e e e e e e s t3...03...0701...01

39, Student goversment 15 a waste of time. . [ 1., .01 .0 )00 0]

40, Parents should have a say in wh } is . ,
tought at this school. . . . 1 AN I VR (N P _}.‘. J]

41. 1f 1 could, 1 would rather be 1§ a pri-
vate school than a public schoo) . . . . L)1 . .. (). .. 01...01]

4?2. 1t 1s casy for me to get help from a
counselor when planning my school pro-

gram . . . . . AR (0 RPN A EPRPEIN G IR

~ A3, Assemblies and other special events are
‘ usually interesting at this school . . . [ 3. . .{1.. N S I

44, We are not given enough freedom in
choosing our classes . « v o« v s » - .

=
i
.
r—
—
L]

.
(o
—
.

»
s
—
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Strongly  Mildly Mildly  Strongly

Agree Agree Disagree Disagree

4%. 1t I nave a persona! proffliem, it would

be easy for me to get help from a coun-

selor . . L ... .. AU S EPURPRR () IR (N SRR
46. 1f you don't want to go to college,

this school doesn't think you're very '

IPOrtant . & . v . . e e e e e e e e e e £y...03...03%...0:1:
47. Students should have a say in what is

taught at this school . . . . . . .. R (N IO (N TR () IS B

48. A person is foolish to keep on going to
schoo) {f he/she can get a Job. . . . . . tY...0Yy...031...01

49, [f [ need help planning for a cdreer, it
would be easy for me w get help from a :
COUNSEIOr « v v v v v v e e e e e e e C1...073...401...

-~
e
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CLASS CLIMATE & LEARNING
T ERVIRDNMERY

Note: These questions are intended for students to answer in & specific reference
to a particular period/class/subject/teacher. See Appendix 8 for
suggestions on how 'to structure survey to distinguish between these
questions and those refen'ing to the school in general.

1. How interesting or boring for you is what you are learning in this class?
(Mark on1v one box)

[ ] very 1ntev~est1ng e -
{ ] Sort of interesting N

{ ] Sort of boring
{1

=3

How hard or easy for vou is what you are learning fn this class? {Mark only
one box)

{1}
(]
[ ] jot too easy, not teo hard
{ 1Gort of nard .
{ ] Yoo hard
3. How useful is what you are.learning in this class “r what you need to know
now? (Mark only one box) .
{ 1 Very useful
[ ] Useful
[ ] Useless
[ ] Very useless

4. How useful 1s what you are learning in this class for what you wili need to
know later in er’ (Mark only one box)

[ ] Very usefu

[ ] usefu

[ ] Useless ¢
[ ] Very useless

5. How often can you choose your own books, materials, or equiplnent in this
class? (Mark only ane box)

{ ] whenever 1 want to
[ ] Ssometimes
L ] Never.

188
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5. Listed btelow are three says studenis can worx in this subject. Mark the dox
which tells how muzh you 1ike or wxild 1ixe o work in each way, even if you
don't do S0 NOw, '

Like Like Dislike Dislike

Very Somewhat Somewhat Very much
Alone by myself. . . . . . . . . . t1...01 L0 .0
With the whole class . . . . . . A U N A L1

With 3 snall group of students,
whoknow as much as 1ad0 . . . . . ( J.. .0 .. .03...07
With a small group of students,
some who know less, some who know
as much, and some who KNOw more
thantdoe . o oo’ v v Yoo e DYoo

Getting students to behave. . o . . . . . ... Y 03 L1 .0

SQ 20

7. Imagine a small group of students.{about 4 or 5). Imagine also that some of
these students know less, Some kndw as much, and some know more than you 40
about this class. Would you like to work in this group IF you knew that
students would cooperate and help each othér learm?

[ ] Yes [ 1 Maybe [ Ino
8. In this class, how much time is usually taken by the foliowing 3 things?
Mark the box under the word “Kost®” for
thing that takes the most time...
!:‘iark the box under the word “Next Most™ for the thing that
takes the next most time i
Mark the box under the word "Almost Least" for the thing
that takes almost the least amount of time. -
Mah: the circle under the word *Least” for the thing that .
takes ‘the least amount of time 1 \L
Least Almost Next Most
. Least Most

{1) Da¥ly routines {passing out materials, taking '
attendance, making announcements) . . . . . . . .0 L .0} .0 L . 07]

|(2) LeaVing e« ® 8 ¥ e e 2 ¥ e s+ s+ v a ¥ 3 s s 3 - n[ ]. . [ }o v [ ]i . [ 1

{3



Least Almost -Next. Most
: ieast Most
"\ .
{4} Other things that don't have to 40 with ~
mutines, learniny or dehavfor. . . . . . .. .0 L .0 L0 L)

#

Be sure that only ane box is

checked {n.eath of the columns s
9. wWhat ts the —ust important thing you have Tearned or done so far in tfns
cless? Write a snort answer A the box below. Nrite OXLY inside the box.

o S LN 8 AT S Y n B Ay

{%ote:  The next three items need o be taﬂaneﬂ W the speciﬂc subject rtat..er of
interest by agding/deleting the var 5 rrauzriais. act vit1es or skills in
quesoion, } .

. Listed pbelow are some things that might be used in this class

LMark the box which
£11s how fuch you

FIRST: Mark “Yes® for egch thing ke or would Yike
you use 1n this classroom : : T use each t‘mng.
and mark “No“ for each - evon if you don't use
thing you don't use. THUN, . .___._; it in this class.

Yes ho Very Kot At
v Muct Screwhat al)
P 3o .00 . o Textbooks + .+« vn e oL 0L, R
(1.1 ..0terbooks . . ......[1 .. i N
LoD cwork sheets © . ., ... . 2o e.[]....(]
3o 0 ). .. Films, fiimstrips, or /
T PO PO 1 T '
.. L o tearmmdngkies . . ... 03, Lo ).,
(3. ..0 ) .. Games or simulations. . . . [ L. ca ol dos il Jom
1o . ). . . Rewspapers ur magazines . . [ J. . . .. 1 ... .0 ]
(3. «.0 3 .. Tape racordings or records. £ . . . . .U ). ... .[]
A P O NP (T DS I 1 D O D
1 ..01 I P () ....0173

- s =

..-cawmmooo..-aa-
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“rh Soresat EYR
© .0 1. . Things like slide rules, L .
. [ LTEF-1 7] o SR Pho. .. D he ol
1. . 7 Y. . . Tnings like glodes, maps,” ’

- -anécnarts.‘.-,.,.....‘_
1. . . 1. . . Things like animals and
. ) p13ﬂt$;r~..q-..,...
T3 .01 . Lab equiptent and

mtertais ce e el

Lnd e
o } 2SN ]
. .
<
-
¢
? : -
"y
Nowd —d
-
»
.
“
. a
LA
- -
A Ransd

~—re
Nard

»

a

.

.
"
[}

+

.

“

>

i, Listes ms-‘w are sofe things that you might & in this class.

. ’ _mwmvmboxﬁich
. tells how ruch you
) Tike or would 1ike
£1R8TI “ark “the box which tells o mdownuﬁn?
. whether or not you @ each evmifywdontm
thing i this class. o v b o 2 it in thig c!ass.
very Not At
Yoy 3] Hach Soreadiat EYR |
1. . .0 J. .. Listen to the veaches shen , ~
ne/she talks or shows how : ‘

' . tadomth!ng‘.-.~.,'{1,.,,E3..,,.{}
o I 3. . .G00n fieYatrips . . ... 0 3. . 03 0o D
{1 .0 1. .. Do rescarch and write -

. : reports, stories, or . ,
A PR S TR AU R PR G RN
f31..0 . ,tisten to stedent reports . { 1. . R U PR
). .. 3. . . Listen to speakers who
' COME LD A5 & » « v o v oL Jv e ol deeeel
{},..{,].‘.m\feclassdiscussions..,i_],...E};.“.{}
T3 .04 . .euildordrawtnings. . .- (1., 0oL D)
3., .0 3., . took at fidm, fllmstrips o '
‘ orsiides « . . . ... L 10 I 1 PP
f3., .01, . .00 prodlems or write . . .
answers to questions. . . £ 1. .. 0 do.o o 03
(Y .07 ..Taketestsorquizzes . . . [ ). .. .03 .00
£ 5, ..7 ... Make fiims or recordings. . L J .t . £ Jovu v v o D
i3 3., .atehingsout. v « o n v b Joevf o]
3% . .0 1.. . jead for funordnterest. . L 3. .. .03 .. 0]
{1 .[}...Madforinformtion....[}..-,.{l.,...'.E)
Y, .03 .. iterviewpeople.. . .. oL 3. 0L D]
{ ... J. . . Do projects or experivents
that are alrex~y plasned. . . 1. .. .0 3 ... 1)
Lo L. . Do profects or woeriments , ‘
matiplan ... .v..L 3. ... 11, S
Tl .E}..‘Usecmzputers._.,._.‘X,E}‘.,,—\{Z.....;{]




FIRSY: »gri the box which tells
Wther or Mt you & esch _
'lass. R

wning in i

Always o5
- most of

e tive  Somerimes o Newar

"
R PR S S {
7o i 5 E’!
« - o L 3 e e T A
>3 ;oA -
1 . | G R, ,E }.
v
{3 r }
4 il A £ -_7 “« e =y .
N -
: S o
5 P BT
. - 3 v o,
. LA R S
P e PR
R s v 1 el 4w
~

*

5tag flow are sore 1HIAS Thal yUur teacher mighl Navi )vu do in this
2%

— ..;,Hari the box -mm
e1ls how much you

-

P e TR P

?eﬂemer facts, dates,

names, places, rules;

E{tq €. % 2.9 % 8 3 & » 2 -«-z } .
Do nusher probless . . . W 1. L.
~Tell in my o wordsWhat =~ .
1 nmave read, seen, or e
) !'&de- LR R 2 EEEE ) -i J- L
: krit.eaymswﬂes, '

plays, poess, or’ problems.
1611 how smrtes, people,.
pm&ﬂm or.’ m‘tes ideas,

Do experipents, take
things apart, or creatd

ke orwld ke

W 66 8ach; ing, -
2ven 1 you® don’e, o

L) .

“are the syfe or different.{ J.-. . .

mmim_a't'vtovz};bn

.Decide what is good about -

projects or performames,
what needs 1o be'wade

1, viow oftc'n do yo*J' @ your haoework for 1his c1a§§.

L roe

{ - “otut 147 an hour
{ " Mt i hour

{7 sdout 2 bours

L 3“0:'9 than 2 rours
LT ALY the time

£ 3 Host of e time
f JOnly sometimes
it E‘uuf:

50.23

< Nmr‘lmw" s eLax o » vc£ 3.; v e

13, e ny tours of homework G0 you hade each day- for this class?

it'dn this cwsq.



15. How soon does your teacher usually return your work?

boed b b b L

ays later or more

&

en you make mstakes in your work how often does your teacher tell .you how
do 1t correct‘ly" . .

_16.

Al the time . ) —
] Most of thetime A v
Only sometimes i} R : o
N - ’

often do your parents or othe fam'ly members help you learn the work in
th is class?

[ 7 A1 the time

1 Most of the time ‘ -
¢ | Only sometimes v
[ 7 Never

18. (Note: The fo'l'lowi ng items are-organized into categories intended to reflect
a variety of climate and learning environment contructs. They can be answered
in a 4-poi nt strongly/mildly, agree-disagree sca'le set up as follows:)

L Strongly Mildly Mildly  Strongly
/A ' : - Agree "Agree Disagree Disagree
Teacher concern '

Y

~ The teacher makes this class enjoyable |
/ formeL
(2) The teacher listens tome o . . . . . . .
(3) The teacl]’er lets express my AN
feelingsd 5./« o olo o o0 o o o o o o @
(4) I like tﬁe teacher in this class. « .« .

(5) I wishlI \haa a different teacher
for this 61asSe « « o o o v o 0 4
(6) I feel the teacher is honest with me.

(7) The teacher is friendly tome . . . .
(8) Tnis.teacher is fairtome. . . . . .

.I—II—I e b | bt d
. .
»
.
.

’l
‘l -
R s Lo Fos Tons TN o e | [ amn Lons |
]
.
.

e el e b e b b b
) .
.
M.
.
. .
~ereerr ~re ~re

Y . B . :
= i -

e o o o
e e o @
Rl b

. e

e o .c .
e o o o
.

Lon Lame Toven T B e ¥ e B e T |
) - - - -
- e ” . e .
.
[ RSN TR T [y W'Y S oy S [

A 2

" Teacher Punitiveness

(9) The teacher makes fun of some
students..............
(10) This teacher 'hurts my feelings. . .
(11) I'm afra1d“of this teacher. . . . .
(12)- The teacher punishes me unfa1r‘|y. .

.
e e s Lt

~

. - - .

. - ._ -

- . .‘ -

e
-

‘e e .‘_c
. . . ‘.
o 9
[ s Lo Y T |
Rl b L b
- - - .
. -

[ Lann Toue Yo

[N ) S § U ]

- - -

« e e s

- - - .I:
. :
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J Strongly Mildly Mildly-  Strongly
Agree - Agree Disagree Disagree

(13) The teacher makes fun of me . . . . . . . [1o..03...03...01"

.(18) The teacher gets mad when. E?sk

a question. . . .. . e T e v..f03. . L3 001 .L 1

~ Teacher Adthoritarianism

(15) This teacher is too strict. . . . . .y (1 ...01...013...1
(16) This teacher treats us 1ike children. o . [ 3. .. .[ 1. ..0 3 ...[]
(17) This teacher will never. admit when : ’

~he/she isWrong . « v ¢ o o o0 o . SRR (s PR i APURPRN [ PR I |
(18) We don't feel like we have any freedom

TN HIT Class « o o o o o o0 o o o JRFSRR s PORPRRRN s IR [ PPN A
(19) This teacher acts 11ke he/she is-better - - ' /

Lhan We-are « « o« o o o o o o o o o o o o [1....073...013.4.1
(20) This teacher "talks down" to US o o o o » L ...01...01...1
(21) This teacher never changes his/her ~ , :

mind about anything . « « « « ¢ ¢ o « .+ [lL...07%...0%...01
(22) 1 don't feel like I have any freedom /

in this class (e e e I rj..~..t1...1 R

Teacher Favoritism

(23) The teacher 1likes some students in ’
this class better than others . . . . . . [ 1. . . .[ J... 03 ...01
(24) The teacher has nd\favor1tes in'this . -
LClASS o v o e e e e e e e e e e SRR 1 PR (s R [ PP
-(25) The teacher treats smart students in

this class better than others . . . . .. [l ...0171.. .[.]; .1
Teacher Enthus1asm B | : .
(26) This teacher seems to like be1ng .
i ateacher « « « n o o o o o o o SRR (s PR i EPRDA A PRV N |
: (27) This teacher seems to eany what he/she - .
‘ js teaching « « « « ¢« ¢ 0 o © O PO I P Y S PR
<= (28) The teacher seeems bored in this R .
ClassSrOOM « o « o o o o o o o o o o o o o [ ...073...03..:d1
© Clarity . . , S ;
" (29), The tgigher uses words I can | i
understand. « - o oo v ee s eee Ll LYo LYl ]
(30) The teacher gives. clear directions.. . . . ["]. . e ol Joe ol Yo ol 1
“(31) The students understand what the ‘ :
teacher is talking about. . . .« « + o & [y ...03...013%....01"
- (32) 1 understand what the teacher. 1s
]oooo[]ooo[]-ooo[]

ta]k1ng about Q6 o & o o . ooooo ‘e o [

\)v‘ | ‘ | "‘ ‘.-m‘ ‘ .. 1940




Strengly Mildly Mildly  Strongly
Agree Agree Disagree Disagree

{
"l

Instructional Practices: Knowledge
of Results

- (33) The teacher tells us how to correct :
the mistakes inour worke + « ¢« ¢ o o« o L Je o o LYoo L1 l]
(34) The teacher tells me how to correct
. themistakeinmywork. « « ¢« ¢ ¢ e oo oL ). L] LT .. .01
~ {35) This teacher lets us know when we have _ .
: not learned somethingwell. . . . ... .[ 1 ... [0 J...[1 ...[]
- (36)" We know when we have learned things . L
e o S A P I ) A P

,Instrucéiona] Pracﬁ%ée- Task Difficuity

(37) I.do not have enough time to do my . ' . ’ E
work for this €1ass « « o o o o o ¢ o o o L Jo o o o[- T[]0 .. .[1]
(38) Some of the things the teacher wants :
us to learn are just toohard .. « + « o[ Je o o LY. L] L]
(39) I have trouble reading the books and _
other materials inthisclass « « ¢ o « o [ Jo o ol L)ool
(40) The teacher gives me too much work to L
dointhis classSe « o ¢ "¢ e oo oo o oL Joeoeoeo T L1 .. []

Instructjona1.Prbctices: Organization

(41) We know exactly what we have to get : T
- done inthisclass. « oo v v v s v oo L)oo LT LY L]
(42) We know why the things we are learning '
in this class are important . . . «.« oo [ 1o oo Lo L ..l ]
(43) The grades or marks I get in this class - :
“helpme tolearnbetter . « « ¢« v e o) LT ) L]
(44) We don't know what the teacher is try- : , o
1 ...[1]

ing to get us to learn in this class: . . [ ].'. R )
o[.‘jo o o 0[]
1.

(45) Many students don't know what they're -

supposed to be doing during class.. . . BN A PR iy [N
'(86) This class is disorganized. . . . . . . o[
(47) The grades or mark I get in class have

nothing to do with what I really krow . . [
(48) We have to learn things withou

Knowing why « ¢ o ¢ o ¢ o o o b ¢« o o o ol
(49) Students know the goals of this class . . E
[

.
.
-
L]

_.{50)..Things -are.well-planned-in-this-class— [
(51) Our teacher gives us good reason for -
Tea~ning in this'class; e e e e e

.
t
-
L2
.
[
.
P
[

.
.
.
fe e

™ [awm Lanm | aum BESEE man | ™

.
L ]
e

[} [ ] S .| — (]

.?. L ]
L ]
P .
(] [SEN ] ST (]

. e
L ]
L ]
L ]
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T‘ C ‘ "ong1y Mﬂd1y

&

Student Decision-Making

(52) We are free to talk in this cluss abov”
anythingwe want. « « ¢ « o ¢ v o ¢ o L 1.
{53) Students help make the rules for this _
C1aSS o o e s s v s s s oo aewzessl ]
(54) We are free to work with anyone we want
4o inthis ClassSe o « o o o o o o s 0w [ 1o
(55) We can decide wiiat we want to learn in
this Class. o o« o e e s o o s o v oo« L 1o
(56) Students help decide what we do in this
Class o o o e s e o o oo oeeosossl ]
(57) Different students can do different
things in this class. « « o o o s o oo [ 10
(58) Sometimes I can study or do things I am
interested in even if they are different
from what other students are studying or
“dOTNG o o o® o o o o o o o o o o n o ok Jo
(59) 1 he?p decide what I do in this class . . [ 1.

Peer Esteem \ ’
(60) I help my c1assmatr=s with their work. ..

(61) If I am absehf» my classmates help me
to catch up on what I m'issed. e o e s e
(62) T 1ike.my classmates. ¢ « « ¢ o o o o o

(63) 1 1ike working with other students in
\ this C1asSSe ¢ o o o o o o o o o o o o o
‘(64) In this class, people care about me . .

= (65)-1f-1 had troubTe with-my work, most of
o my classmates wouid helpme . . . + . .
(66) My ciassmates likeme . o o « o ¢ o < o

e o « o
. .

I_'JI-J [ WS} & ] [ W] - ) [ =]

Classroom Dissonance

t

(67) The students in this class fight with

: each Other. « « o o s s s o oo v s essl ]

(68) The students in this class argue with
@ach.Other. « o« o o o6 s o o o oo o oo L]

.~ (69)-Students in-this class-yell at-each .- - - oo o

other.............../...[_].

: /
Student Competitiveness '

(70) There is a lot of competition in
ENTS ClasSe « o o o o o o s s oo ool ]

"(71) In this class, students compete with - '
- each other for good grades. « . . « . . o [ 1

t . : “ )
ERIC . s owd

Mildly -

196

Strongly

Agf‘ee D'i Sagree Di sagree
J1...1% ._,/.[]

.[ ] s * '[' ]- ,.’ .[]
JI3...073...01
‘.[]...[]. . .[.] |

[P O U o NP o B

.[}. '. '[’]. R .[ ]
J1...01...01 ]
Ti..01...01
Q1...01. ..[}]A
1...00 ...
'[]!--[]- ..[]
01...01...[1
.t]"'[]. _.[]‘
O1...01...01
‘I;]"'[]- ..[]
J1...0)...01 :
-[‘]...[]”.[] :
G0
.[.]-o []-.. []w'
1., []"@ S



Strongiy  Mildly ~Milfly

197

-

Strongly

‘ ) Agree Agree Disagree Disagree -
(72) When I'm in this class, I feel I have ‘ | ©
to do better than other students. . . . . [ ]. LI L)ool
(73) Students in this class feel they have to -
_do better than each cther . . . . . ... [ 1. L1000 v.-.[-]
Student Cliqueness .
- (74) Some groups of students refuse to mix . , B
vrithtnerestofthec]ass........[]. ) I IR I PP I |
~ (75) Certain students stick together in small ~
'groups.v.................[]. 5 1 H I PR I
(76) Wnhen we work in small groups, many . -
students work only with their ciose . : \
friends-.nnnnnnncnn.nnnn[]c n[.]ccn[]c n‘n[]
Student Compliance
(77) 1 usually do.ity homework. o « o o v oo o[ 1o oo LT LYol
(78) I usually do- the work assigned in this _ : LT
C1aSS..--.......-......[]. .[]...7.[].' ...[]'
(79) The students in-this.class usually do ... - - ) E
. the work assigned . « o ¢ o «vv v e o o [ ] LYoo LT ]
(80) I usually do everthing my teacher tells - - o
mQtOdO-.....-........-'-[]- '[]'cc[]c nn[].
Studenfipag_y , |
(81) Failing in this class wou]d not bother L
“most of the students. . « « v « o ¢ o « o [ 1 5 I PPN I PR N |
(82) Most of the students pay attention to o o
theteaCher.--............'[].‘ .c[]ncc[]. nn[]
(83) Students don't care about what goes on o 3
~ dmthisclass . e b e v v oo ane oI LYoo L) ]
(84) I don't.care about what goes on in'this . _ ° :
C]&SS.-...-;.......-.-.[].' .[]...[].v..[‘._]
Classroom Pnys1ca1 Appearance ” | _
- (85) The room is bright and comfortable. N S B I RO i P N |
~(86)1-1ike the way" th1s c'lassroom 1ook ".'*. POt K PaPant [N I il Pl [ M
Student Satisfaction .
(87) Students feel good about what happens , B
inthis class « ¢ s e e oo oo oo el 1 Y I [N I PR I
{23) I don't like coming to this class .. . . [ 1. R 1 PSR RPN |
(89) After class, I usually have a sense of :
satisfaction. « « o« ¢ ¢ ¢ o e 0o e oo+ 1 ) I PR [ PR
(90) I feel good about what -happens in this y
C]&SS-........-..-L..-.[] cn[]n n.n[]
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3.

4

DEMOGRAPHIC/BINDGRAPHIC INFORMATION

Age:

Sex: [ JBoy [1G6Gir
Grade:

Which -one of the following categories best describes your racial/ethnic,
background? :

[ ] White/Caucasian/Anglo

[ ] Black/Negro/Afro-American

[ ] Oriental Asian American

[ ] Mexican American/Mexican/Chicano -
[ 7 Puerto Rican/Cuban

[ ] American Indian

[ ] Other

{(Note): Much of the questionnaire developed for secondary students can be
used for upper elementary students (approximately grades 4-6 or ages 9 or 10
through 11 or 12). Items either can be used as is or need to be modified to -
-simpler forms. Suggestion for the Tatter follow; otherwise, reference is made

to. the appropriate secondary items.) ‘

T

o g



5

ASPIRATIONS & SELF-CONCEPT

1. Mark the ONE box .that best completes each of the following sentences.

A B <.
If 1 could-do any- | I think my parents | Actually I
thing I want, 1 would 11Ee me to...| will
would 1ike to... » probably...

.~ ...Quit school | '

~ as soon as . .
,  possible . L1 L] o 01
.s.dust Finish high :
school L3 L1 ' []
...G0 t0 a ok
college or o ’ .
university . - [1] ‘ [1] L1
. - E . . . ‘\
...Don't know [] A .

‘1. General Self-Concept:

/ |

e b e e

4. Academic Self-Concept: ~ R

3. Se]f—concept in Relation to Peers:

No%é: The same items defining these constructs for secondary students can be used
for upper elementary as well. However, instructions and response format may be
simplified as follows. ' .

——



"These sentences are about you and how you feel about your self. Please look at N
the pract1ce sentence below.

* PRACTICE
Usually Unusually
> o . True False
I'mpretty happy « « « ¢ ¢ ¢ ¢ o o o o o o o o o o o o o o o o Ll1..... [1]

Read the sentence to yourself as I read it aloud. "I'm pretty happy." ' How well
do you think this sentence describes you? If you think it is usually true about
yourself, mark the box under "Usually True." If you think it is usua]b false
about yourself, mark the box under "Usually False.”

Read each of the foﬂomng sentences carefuﬂy and do them in the same way we did
the practice sentences.

This is not a test, and you will not be graded. There are not right or wrong

answers. No one at this schoo1 not even you teacher m’H see your answers.,
. Do you have any questions? Any ime you can 't read a word or understand a

sentance, please raise your hand. :

v
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SCHOOL CLIMATE & LEARNING
-~ ENVIRORMERT

Physical Plant

1. How much do the foliowing wor'ds describe your school grounds, buildi ngs
hallways, c1assrooms and so forth?

\ Véry  Pretty OnU A ‘Not at
. Much Much Little bit All
Clean s « v v e s . ..... ST S N S P &
Pre_tty....f...‘ .......... ty3...03...03...01
NOTSY « oo oo e DT [T DT
T+hot(insmr) ........ ..C071...01...03...01
Tdo cold (in winter). « « o v o« . P I b I o I o |
Easytogetaround......, ..... []...t]...m[]...[].
Uglye v v e e ve e e N O RPN 5 U 3 TR
DIrtY v e ev e e s '-.._......’[1...[1':..[].,.[1
QUIE e e e e e e e e e RS P & B Wirs o e
DANGEroUS « « « o o o o s o o & R DU B I & S
Tidye v v ee e s SR IR & AU & DA &
Lotsofspace\‘..‘...' ......... []..'-...[.].'..[]...'.[}
!
.. 202 |
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Human Relations:

2. How much QO the following Words

—

describe the principal at your school?

Friend]y. L] L] L] ..- L] L] ’ . . .-

He] pr] L] . . . L] L] . L] . L]

Has high hopes for us . . . .

&aryoot‘o‘;oooo...““o

! S"‘art.o‘.noo.:-.o .’o‘oo

) “" P’eano ’-o e & o © & o o o & ¢ o
Ta]ks tOUS S & o o o .';fﬁgﬂ ;
\ :\\,

Lets us talk to h1m/her S

Doesn't care about us " I{.f‘
7

-

Interest.l ng ¢ o .‘or-:a/.n : . n]l

\Funny ‘.Ef'.“‘f' S

iTOUgh.....-.....‘

Very

Much . -
R O I

R i
..C1.
RSP
L.
L.
L3
I

‘; . 'o:'-. [ "].,.o
LiLd.

LI,

.
.

Prefty
Much-

-L1.
[ ]

[ ]

.
L1,

..
‘

Only A
Little bit .Al

01...00.
]
01
L1
L.
L1

. L ]
. ]

ZT1.
01,
.01,
LT
,.[gl.
S,

- ]
. r ]

. L’] .

Not at

.
D]
o]
c.0]

.01

LY
LT

.01

; //~1
01
././m”

LT
.._'[1

StUpiﬂ; ..

i

‘""hmetS‘WhéﬁLhé7She S wrong .

'Prejudﬁged. e e e e e

B 1=
N I
. L J .

R I
L1
L0

LT
L1,
o

.‘oo[]

.01
.01

‘3. Does the principal know your name when he (or she) sees you outside your

4, Does the- pr1nc1pa1 say ‘hello to you when he (or she) sees you outside your

| c1assrooms7 [LIYes [1No
c1assrooms? [ JIYes [ ] No.
|

‘-

w0 s
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5. How much do. the fo'l'lowiﬁg words describe most of the teachers at this school?

/

———— —— —Very— Pretty —Only-A-—HNot-at

Much Much Little bit All

R RN . U o5 ORI o IO o

Helpful v v v e e e e . [1,..03...01...0]
) Hav.ehighhopesforus.-......"...[.]...[].. .[]...‘[]‘
SCAY. + + e s e e PO S DU S PN
TOUGh + < He e e e e e [1...00...00...03 -
CSMAME L i e [1...03...03...[1

. pean. . . ._."Iv; A S T [;1 U & P &

" Talks ous o oog e DN STET DT ]
Letsu'sta'lkto‘t;he.m.-......;..[]....[].L.[]..-._!E]v
Doesn'tcareab/outus;...'...;..[]...°[j...[j,..t]' '

'Intergsting...._..."..-..._..[]...[]...[]..'.[']
.anhowto’teach_.;.....,;'....[‘]_...[]'...[]_._..[]
TP A TP A TP s I o
Adrm"ts when ihey are wroﬁg. . P | ] 7M[ ] ~_[_] . ._[.z] " -' _
SOPAUE S & DI & I 11 Sor1, ]
Prejudice....\»_...,.x,\....'.[]...[]...[']...[]

Have their f’avor‘ité§ ..... \ R I .[].»\..T.‘..[]. . .01

Do a good job . . . | [1...03...01...01

204
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/I . &
6. How much.do the<following words describe how you feel about most of the
* students at this school? - ‘ | : B

Very - Pretty Only.A  Not at
Much  , Much  Little bit Al

| 'ri'r'fiénd'ly.' SN N P 01... T ]\. .01
S ue{pf'm e T S O I 1 I CiLT. . 1
REEORTE S-S S DU S P S N S
Cary e .’_.f'. AR (PN & DUNNY & PR & |
s Tough..-..‘.......‘..'-."Q_,...j,[’]..".t].:I[]..'.[]
B T SN & PO & DR &
A CMean. . .. .. e aD]. [][] L1
_ Talk to each other. . . . . .. AU DU S DN & D
Care aboit edch'other « . « . . . .+ . - (1., .01 .04%. 0]
Curriculum &'Instruc.:tion:“__' l *

7. A1l schools teach pretty much the same things, but they may think some things
‘are more important than others. Which ONE of the following does THIS SCHOOL
think is the most important thing for students? Read all four sentences

- carefully, and them markionly ong box. - v '

[ 170 work well with other. people »

[ 170 Tearn the basic'skills in reading, writing
and arithmetic, and other important subjects

[ 1 To become a better. person '

[ ]To get a good job

8. If you had to choose only ONE most important thing FOR YOU, whiéh of the ':
following would it be? Read all four sentences carefully, and then mark only
one box. ‘ '

[ 1 To work well with other people
[ ] To learn the basic skills in reading, writing
o and arithmetic, and other important subjects
- [-] To become a better person :
[ ] 7o get a good job . : -

'~

“ L . . >.
> | :
e




. L]
4 — -

f

9. Kids are usﬁal]y g%ven grades 1.1'ke A, B, C, D, and FAIL. Suppose you could

— give your school a grade. What grade would you give to the teaching in this
T Nl school for each subject? . Think about ALL the teachers and:_c‘lasses you ‘have
~~ever'had at this school as you answer this question. ‘
A o s |
A B C D F
- ) . ’ )

" Reading & Landuage Arts . . .« . ¢ o oo bYW 0T L)L) ]
Mathanatics ® & & & 6 ¢ ¢ & & o & o & o & o o . [ ]o‘o[ ].—~ o[ ]o o[ ]o o[ ]

» SOC'ia]StUd'iES. o“.o . ... ¢ e ¢ o o.o ¢ o o o o [ ]o Qo[ ]o o[\‘]o o[ }o o[ ]
SCj,enCE.....Sl....sf[.....-..o.[].:[]-.E/.o[]o.[]
)-‘h’e Al"tS. LA . o R R N [7]0 ot-]o . ]o o[ ]o'v o[]

.~ "Physical Education. « « % « « ¢« ¢ e o oue o o o L Jo [ ]e ,[ J. L 3. .[]
- . . / _*
10. In gene'ral, how important are the following subjects?
| o | Very ~  Somewhat  Not A11"
' - Important Important Al
. A, f%eading/l,anguage Arts/English . . . . .. [ J. ... [1....01
bo mthmtics.......'oooooo'oo'[]oooo[]oooo[].
c. Social Studies (history, geography, - :
government, €tCe) ¢« v.o ¢ o o e v o oo o[ J e LT L]
do SC'ienCE........-':.........[]....[]....[]./"'
e. .The Arts (painting, drawing, crafts,
', - music, drama, dance, creative writing . . [ J. .. . [J....[] y
fo PhyS'iC&] Educatiorio e o o o o o o s e o o N ] LI [ ] « o o o [ ] A
11. In general how much do you 1ike the following subjects?
Like Very Like Dislike Dislike
Much  Somewhat Somewhat Very Much
a. Reading/Language,Arts/English . . . ....[J1..[3. .. Il ...01
bo MathaﬂatiCS\. . :oh\o—'o ¢ e .o e & & e & o o o [ ] . o’[ ]o ¢ o 0[ ]O ¢ o o [ ]
c. Social Studies (history, geography, )
- gove.r"r%nt,etc.)ooooooooooooo[]oo[]oooo[]oooo'L]
do &:ienceoooooooooooooooooo'[]oo[]oooo[,]oooo[}
e. The Arts (painting, drawing, crafts, :
music; drama, dance, creative writing . . . [ J..[ 3. ... 1 .. .[]
fg PhYS'ica1 Educat’ion. o ¢ e & ¢ o & & ¢ o ¢ o [ ] . o [ ]o . o‘o[ ]o e o o []
/ 206
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Issues & Probiems:

1 g

(Note: . (a) These represent a possible subsetof those asked teachers and parents
that might also be appropriate for upper elementary students. ' ,

(b) Response scale depends upon the maturi ty“"?leve] of each student. the
dichotomous scale "Usually True/Ralse" used above can be used here if students
would find something 1ike a 4-paint agreement scale too confusing.)

These sentences are about your school. >

Le‘t's try é practice question %ﬂut your school, first.

PRACTICE SN * |
‘ Usually Urtesually
- ) I True - False
The pébple_jn this school are friendly . .. P N P [ ]

If you think the people in your school are usuaHy‘fri;end]y)/mark,.i:hé.box'-unde-r—’—i-a—m‘_—
USUALLY TRUE. If you-think they are usually not friendly, mark -the box under e
USUALLY FALSE. - o I .

Now do the resf of the questions. | : L -~
Usually Usuall y
. True False
1. Most of the teachers at this school ‘
are doingagood job . . .« . . .. .. e eseesL Yoo L]
2. 1 think students of different races or S,
colors should go to school together. . . « « v » o o . [ 1. ..[] \
3. What I'm learning in school is useful N
for what I need to know NOW. . . . . . + ¢ ¢ v ¢ o o & (1...01 N
: ' ‘ ' |-
4. What I'm learning in school willsbe x
useful for what I will need to know ‘
LATER in Tife. v v o v 4 6 o o 4 o o 0 o o o o o o o & (1...01
5. Many teachers at this school don't like : .
some students becanse of their race or S -
COTOr: & & o o o o o o o o o o s o s o o s o o s o s & (1~..01
6. Girls get a better education than boys . -
at this school « & v ¢ ¢ v v ¢ o o o 0 o e e e s £1...01
7. 1 think students should be.bused so thé/tz
students of different races or colors. '
can go to school together. . . . .. e e e e e e e £1...01



8.' Drug use is a prob]em at this school . .

9. I would-be willing to take a: bus ta
. different schoo? so that school could
have students of more than one race
orcﬂor. e s o s e s e e e e e e e

18, Many teachers at th1s school don t
/ care about students. T

11. Lots of students in this schoo] don't
. 1ike other students because of their
race or COTore o o v o o v o o v o o oo

‘12./Tﬁere are places in this school where
~ 1 don't go because 1 m afra1d of other
. Students L] II L] L] L] 0 * L] * * * * * * * L] *

13. qus get a better education than girls
at wis Schoo] ° * * R * * * * * * * .' * *

.14, Students of all races get an equa11y
good education at this school. +» . . . .

15. If 1 had my choice, I would go to a
different school . « ¢« ¢ ¢ o o ¢ ¢ o & @

16. It is easy to make fr1ends at this
Schoo] L] L] * 0 * * * * * L] * * * L] * * Ed

i?. There are things 1 want to learn
about, that this school doesn't

teachtttéttttt'tttytcttt‘”

18. T 1ike the way this school 2ooks .+ . '+ .

19. It's not safe to walk to and from ¥
schoo1 L Y |

20. It is easy to get books from the -
school 1ibrary « « ¢ ¢ o o o o o };:/.

21. In this school, we feel we have to
get good grades all the time.. . . ./ &

22. Students at this school are afraid
to disagree with their teachers. . . . .

/
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Usually
True

N

LT,

L.

L.

.L1.

LT

L.

L.

.L1.

L.

.L13.

r1.

.L1.
.L1.

.L1.

Usua11y

False

- ]

W01

L1

SN

L]

L]

SR

L1

L]

L]
L]



23.
24 L]

25.
26.

' 270

‘inSChOO]-....._-..............-...[]..

28,

29.

30.°

'31.

32.

I19ke SCho0T: sxv v v o v o s o v o o s o o o o o rl1..

It is worth going to school because : .
it will help me in the future. . . . . . o . .. . . [).

In general, the people at thisschool
CﬁﬂbetFUStEd........'."".._........[].-

This school gives students a good
eduCati on: L] - L] L] L] L] L] L] L] L] L] L] L] . .' L I L] L] L] L] L] [ ] L] L]

I am satisfied with how well I'm doing

) ( -
Things in the school library are useful
tom,...'ooooo'o.o'o.oo-ooo.ooo.o[]oo

Sm®mgwammthawmwofﬁm........[]..

I 1ike or would like beihQ’in classes with

‘students younger or older than Iam. . . . . ... .[1..

I 1ike or would like to have classes in
different places during the day. . « « ¢ o « ¢ v o+ [l..

I Tike or would like working with different :
groups of students during theday. « « « « « » . ... [ . o

e

L1

L
- L

L

I

- L
0

. L

L

]

]

]

]

]

1

]

]

.d



1.

Teacher Concern | / o

CLASS CLIMATE & LEARNING *\ 4
NVEN | ] ‘\ >

(Notes: ({a) The following items aré intended to reflect a variety of climate

and Tearning environment constructs. Some are organized into clusters under
one heading. Most are left as single items with their content self-
explanatory.

(b) The response scale aga1n depends upon the matumty Tevel of the
students. An intermediate scale might be useful here. For example: How

often do these sentences tell how it is in your class? "A]ways or most of the -
time," "Sometimes," or, "Hard]y ever or never." Students would.respond on this

3-point scale.) : S |
i ‘\M‘ways or Most S ~-Hardly
of the time Sometimes Ever or Never

5.

7.

/ ,
My teacher listens tome . . . . . « « «

1. [1.....0M0 .. ]
2. My teacher makes the-class fun _
fOrme « « « o oo oo eooeeoeeeelleeeeelldeessol]
3. My teacherisfriendly « « « « v v v oo o[ Je oo [T o]
4. 1 like the teacher inthisclass . . . . . [ J. .o [ .o []
I wish I had a different teacher for 4 ' ‘
th1sc1ass:.........,.....'.[']'./...;[].....[],
Peer Esteem .
6. - Students, in this class are unfriendly ‘ ‘
 LOME. ¢ e e e v eeseeesseeseel oo lIeesel]
I 1ike working with other students in - -
this class « « e o« ¢ oo e e v oooeeolleeesoelleooaosol]
8. Ilikemyclassmates « « o « o o s o o o o [ Jo ool 1.
9. In this ciass, peoplecare aboutme. . . . [ 1. . ... [ ) ... .[1]
10. My classmates Tike mee « &« o ¢ o o o o o o Lo e[ )]
Teacher Punitiveness
11. My teacher hurts my feelings « « « ¢ o o« o[ J .o oo oL 1 oo []
12. I'm afraid of my teacher .-« « ¢ ¢ oo o oL 1ol .]
13. My teacher gets mci when I ask aquestion. [ J . . .. .[ 2 .. ..[]
14. My teacher.makes funof m « « « ¢« ¢ o o o L J o v oo o[ ) v o]
15.V(yteaclherpunishesmeunfair]y...-...[‘]._...;[]...'..[']
Rules and-Regulations o “ N

16._We don't have too many rules in this class [ 1. . R § oo ]

Physical Environment

17. 1 Tike the way this classroom Tooks. « « oL 1.0l )eoo ]

. <10
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Always or Most : Rardly ‘
= " of the time “Sometimes Ever or Never \

\

Student Decision-Making

18. We can choose what we want to learn in : :
thiSC]ass.ooo‘ooo_oo.o‘o‘oo».-o.[_]ooooo[]oooc[]

Teacher Favoritism

/

19. The teacher likes some students in this 3 N _
Class better than others. « « vo el 1oL

: Student C11queness

N -
N

‘20. When we work in small groups, many stu-, 3 C
dents work only w1th their close fr1ends. N I AN i PR

Difficul ty ’ \\\\\
21. 1 hdve trouble read1ng the books and other

Immmab1ntMsdh$. S N .;:.[]. |

Student Satisfaction. .

,«h;;_ﬁmwzz, 1_feel good about what happens in this / .
C]aSS_o.........‘.7'.o..._.‘..[].._...[]o...[]

Organization

/ 23. Many students don' t know what they're ) ) N
/ "~ -\ supposed to be do1ng during class « « o« o L1 L1 L]
Student Apathy
24, Students don't care about what goes on
1"th1sc1ass.........oooo.o[]ooo‘o'o[]oooo[]
Student Dec1s1on-Mak1ng . {
25. I would like re chances to he]p choose
- what we dointhisclasse ¢ ¢ ¢ e o v o oo LT T ]
# !
) Student Competitive $S ;
t !
' 26. When 1'm in this class, 1 feel I have to
do better than other students . . .. ..01ccc0 01000 O]
Teacher Clarity . : f‘ ’ Ny
N : . n
27. Our teacher gives clear d1rect1ons veesfLleoeo 1. 01
Q IR uQ 13 <11




ATQays or Most Hardly
of the time Sometimes Ever or Neyer

Teacher Flexibility

28. Our teacher néver changes his/her mind ]
’ aboutaﬂything...............[].....[]......[]

Appropriate Practice

- 29. I forget things I've been taught in this L .
class because I don't practice them-enough .[ 1. . . . .[ 1. .. ...[1

Teacher Condescens1on

30. Our teacher treats us like babies. SO [ PR I PORPORPRR I

Teacher Enthusiam

31. Our teacher has fun teaching this class. . .[ 1. PR s TR o

Time (Pacing/Speed)

32. 1 do not have enough time to do my work . .
~forthisclass oo o v e v e e Lo DTl

w

e Teacher Task Behavoir

=S Sy
—-

— | .
33. Qur teacher makes sure we‘Tﬁnish ourwork, <L 1o+ [ 1. L]

Student Dec1s1on-Mak1ng o

34. Students help decide what we do in this
C]aSS..'...'.............‘...[]....-[]......[]

Student CompTiance

35. 1 do all the work my. teacher gives me. . . N P i RN

Goals and Objeccives

" 36. Our teacher tells us ahead of time what
: we are going to learnabout. . . . .. .. .0} ... .01 ... 0]

KhoWTedge of Results

37; If 1 do my work wrong,'my teacher tells _ '
mehowtodoitright. v o ¢ o /e e oo )b ) o]

!
!

{
i

<12
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Always o? Most Hardly
-of the tjme Sometimes Ever or Never

Student Freedom

* "38. We don't feel like we have any freedom.-. .[ 1. . . ...[1....[1,

Classroom Dissonance

- 39. Students in this class yell at each
othevv ® . - ® - . . ® ® - ® ® - . - ® ® - .[ ] ® - ® - ® .[ ] ® "!

/

Perceivéd Purpose

/

40. Ne have to 1earn-th1ngs hnthout knowing ) '
' why L] - . . L) L] - . L I' L] L] L] L] . . L . L .[ ]. - . L 4:,,-[ ] L - . . [ ]

Grad1n9

41. The grades or marks I get in this class _
amfa’roooooo--oooo--oooo[]oo’oooo[]o.'-o[]'

N Mater1a1s

IV Ae]

42. There are not enough books or materials W
_ for everyone in this class touse . . . . [ 1. .. oo .l1... 1]

Individualization

43. I have to do the work the teacher gives
us, even if I already know howtodo it . .[L 1. . . . . .[ 1.....[]

2. What you are learning in some subjects may be more interesting for you than
what you are 1earn1ng in other subjects. Think about what you are learning in
each of the subJects listed below. Then mark the box that tells how interest-
ing or boring each subject is for you in this class.

Very Sort of Sort of  Very
Interesting Interesting Bowing Boring

Reading/Language Arts . « « « v o v oo L oo L) 1 L]
Mathematics o « « o« o« e ¢ e e e oo oo ol ool Ll oo L]
Social Studies. « « « v ¢ v e s ool e oo L) ]

. Science ¢ « e v v e e e s Ll oo L1 L]
The Arts. « « o« « ¢ v e o oo oeseeel ool L1 o]
Physical Education. . . . U I PR [ PORD R Y P |
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/

K

3. Some things may be-easier for you to do than others. Think about the work you
do in each of the subjects listed below. Then, for each ore,: mark the box
. that tells how hard or easy the work in this class is for you.

{

Too Sort of Not too easy Sort of Too

Easy Easy Not too hard Hard " Hard
Reading/Language Arts . . . [ 1. . ... [J.....[)...[]..[ 1.
Mathematics « » » » o o o o L Jo o oo oL 3ol Yoo o000
Social Studies. « o » o o o[ Je oo [T LYo )]
N 1 T B N B I ...03..01]
The' Arts. « « o e oo oo oL oo ool deeo o L)ool Y.. L]
Physical Education. . . . . [ J.....C0J.... .0} ...[1..[]

4. In this class, how much time is usually tak:n by the fo}]bwing 3 things?

- Mark the box under the word “Most for
thing that takes the most time

Mark the box under the word "Next Most" for the thing that
- takes the next most time

‘Mark the box under the word “A]most Least" for the th1ng
that takes almost the least amount of time.

Mark the box under the word "Least" for the thing that
takes the least amount of time.—

K R | v v
" Least Almost Next Most

Least Most
(1) Daily routines (passing out materials, taking - )
, attendance, making announcements) . . . . . . o L 1. o[ 1 .01 L]

(2) Learning. i « + v s 4w s . .., T i ‘f[ 1. . [‘].'. ]
(3) Getting students to behave. « « + « o « o o o o[ 1o o033 .01

(4) Other things like talking to friends, doing o : '
..nothing’etCocoo'oooo'oooooooooo0[]00[].0[]00[]

5.° How many hours of homework do you have each day for this class? ‘

[ ] None )
[ ] About 1/2 an hour
[ J About 1 hour
‘T ] About 2 hours
[ Im re than 2 hours” . .
214
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6. How often do you do your homework for this class.

[ 1A the time”
[ ] Most of the time -
[ 10nly sometimes .
[ 1 Never
7. How soon does your teacher usually return your work?
the next day
days later
days later
days later
days later or more

]
]
]
]
]

rierIrmIre

2
3
4
5
8.

en you make mistakes in your work, how often does your teacher tell you how
it correctly? 1

do

. 4

A1l the time
Most of the time
Only sometimes
Never -

]
]
]
]

ow often‘do your parents or other family nﬁnbers,he1p you learn the work in
his class? ‘ ' ~

¢ | 2

[nd

[ 1 AN the time

[ 1 Most of the time

[ 1 0Only sometimes

[ 1 Never )
(Note: The following items would be repeated for.and tailored to each of the
following subject areas: .reading/language-arts; mathematics, social studies,
sicence, the arts, physical education, and/or any other division of content
relevant for upper elementary classroom. ) ' '

'
i

10. Listed below are some things that might be used in (subject title).

rx the box which
tells how much you

FIRST: Mark "Yes" for each thing - : 1ike or would like
you use in tgis classroom - to use each thipg,
and mark "No" for each : even if you don't use
thing you don't use. .THEN. . ________J it in this class.

-~ Yes No ) Very | Not At
Much Somewhat all
[1...0]. .. Textbooks « « « « « « « o & [i.... [l .... (1]
[1...0]...0therbooks . . « « « « « & [l .... [l... 1]
ijo 17 | % . D




~ - '\\
Yes No Very ) Not At
. _ Much Somewhat all
). ..01 . .Work sheets . . . . .. .. £l .... £l.... ]
« Films, filmstrips, or ,.
Ll ..L]..slidess o v v vvin v s [l .... (1 ....1
L1 .. ] .. Learningkits . . .. ... ) .... [l ....[1]
(1. ..]) ..Games or simlations. . . . [ 1. . ... (l.....1
(1. ..[ 1. .. Newspapers or magazires . ..[ 1. ... . £l .... (1]
(1. .. .. Tape recordings or records. [ 1. . . . . (1. .... [1]
(1 ..0) .. Television. . « « . . ... [l .... () .«...[]
(]...[) ..Comuters......... (1 .... [l .... []
_Things 1ike slide rules, ' - A
L) ..L] . .calculators . . . . o . . P I PO (1 .... [1]
Things 1ike globes, maps, % '
4 ) ..0) ..andcharts. . . . oo ... 1 .... [l .... [1]
' - Things 1ike animals and
(1. ..[0] ..plants. « . .. ... 1 .... [1....01]
A Lab equipment and
flo..0). . .materials . « v . . ... [1..... [1....01

11. Listed.below are some things that you might do in (subject title).
| sMark the box which

[

tells how much you
* 1ike or would 1ike
FIRST: Mark "the box which tells " to do each thing,
whether or not you do each - even if you don't do
: thing in this class. ... . . . it in this. class.
Very Not At
Yes No . Much Somewhat all
Listen to the teacher when
' he/she talks or shows how '
[1... 1 .. todo something..... ). 00 ) ... (1]
() ..[1 ..Goon-fieldtrips ... .. £l1....01 [
' | Do research and write
! ' reports, stories, or
() .01/ .poems o o o v v v v v v [] [l .... (]
[1..01/ .. Listen to student reports . [ ] S T
/" Listen to speakers who
[1] L1 ..cometoclass . « . . ... 1] £1.... (1]
[1...07]. . . Have class discussions. . . [ ] [1......[1
[1...71. .. Build or draw things. . . . [ ] [l ....01
: Look at film, filmstrips .
[J...0)..corslides . .. ...... (1] £l .... (1]
Do.problems or write
[1...0]...answers toquestions. . . .[J1....[01..... [1]
L1 .. ] ..Take testsorquizzes . . .[ 1. ...[1 ....[]
CJ...[) .. Make films or recordings. . [ 1. ... .[ 1. ... .[]
[Je .. ] . .Atthingsout. « o o v .. J..o.o.l 3. .[]
[1. .. .. Read for funorinterest. . [ 1....[ 1. .... []
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Yés No Very Not At
' : . Much Somewhat al

Read for information. . . [ J....[J. ... .[]
Iterview people « ¢ » o« o o [ ]

Do projects or .experiments

. that are already planned. . [ ]

Do projects or experiments

s .othatIplan........[]1...
‘ Usecoqtputers.......[]

.
.

.
*
.
.

[ L T e B e L
[ ]
[ ]
.

[ L T e T e T o |
L ]
[ ]

.

o o

‘e

.

/.'J'

.

[ g ] g | [ | -~
et d — s
o e .

o o

. o

. o

12, Listed below are some th1 ngs your teacher might have you do in (subject )

title).
sMark the box which
;.- tells how much you
. ‘ . 1ike or would like
FIRST: Mark the box which te11s to do each thing,
whether or not you do each _ -7 even if-you don't do
thing in this c1ass. .. .' [P | it in this class.
. ’S,« -
Always or ; <
most of . - . Very Not at
the time Sometimes  Never : Much  Somewhat all
Remember facts, dates,
. . names, places, rules,
[3....03....030.ctce v eveeeeeeedleeod]d o]
(J....07....017 . .Donumber problems .. ..[1. ...[1 ..[]

' Tell in my own words what
) | I have read, seen, or ‘
,[]-...[]...-[]-.ehear‘d.'.....'....-[]--..[]-.-[]
s \ ' N Write my own stories,
(1....03....1 . .plays, poems, or problems.[ 1. . . .[ 1. . .[]
Tell how stories, peoplé,
. problems or ’ru1es, ideas, .
[l1....03....01. . .arethe same or different.f 1. .. .[ 1. ..[]
_ Do experiments, take: _ '
things. apart, or create '
fJl1....03....3...newthings v o o .. ... 0711
Decide what is good about :
projects or performances,
. ~ what needs to be made
(1....03....01 . .better, andwhy. . .. ..[ 1. ...071 ..[1

°o U 19
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13. Listed below are three ways students can work when they study (subject
title). Tell whether or not you like or would 1ike to work in each way.

Yes Sometimes No

A'Ionebymyse'lf...}.....’.'....[]....[]..;[]
Withasmall group. « « o ¢ ¢« ¢ o oo o o L Je oo Tv.eo]
With thewhole class. « « ¢ « o ¢ e o o o L J e ool oo o]

14. How often can you choose your own (Subject title) books and materials din this
class? (Mark ONLY ONE box)

[ ] Whenever I want to
[ ] Sometimes
[ ] Never

15. Imagine a small group of studnets (about 4 or 5). Imagine also that some of
these: students know less, some know as much, and' some know more than you about
(subject title)., Would you like to work in this group IF you ou knew that

- Students wouid cooperate and help each other learn?

! L

[ Yes [ 1 Maybe [ 1o e

o -
16. Wnat is the most 1mportant thing you have Tearned or done so far in (subJect

t1t1e) in this class? Write a:short answer in the box below. (Do not write
UTSIDE the box).

ORI, 8y
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1;,

2..

3.

4.

DEMOGRAPHY /B10GRAPHY

(Note: These data should be recorded

by teacher or data collector.)
Age:
Sexc [ JBoy [ ]6Ginm ' ' .
Grade:

Race/ethnicity:

o
e O

[ ] white/Caucasian/Anglo

[ ] Black/Negro/Afro-American

[ ] Oriental Asian American

[ ] Mexican American/Mexican/Chicano

[ 1 Puerto Rican/Cuban

[ 1 American Indain

[] Other

Note: Depending upon the maturity level of the early- elementary
“,tudents {approximately grades 13 or ages § or'6 through 7 or 8),

more or less of the upper elementary questionnaire may be used.
The questions to follow are intended as examples of how some of
the items in the upper elementary questionnaire can be translated
to 3~ or 2-point response formats far earﬂy elementary students.

PRACTICE.
. Yes  Sometimes No
1. IlikeicecCream. « « o o o oo e e oL 3o [T ]
2. I play with friends after school. . . [ 1. ..071.... ]
[ Joooldeeodl]

3. I1iketogo tobedearly . . . . . «

aloud, one by one. ,Picture symbols accompany each item so that

Note: This is the general format for items. They must be Ei:d
students can be easily directed, e.g., "Put your finger on

- .Q

EQ 1 |

cup.”

Ju.‘



ABOUT YOU, YOUR CLASS;-YOUR TEACHER -

Self-concept: Academic:

1. T 1ike t0 do SChOOT WOrK. « « = o o o o e e e wool 3ol 1...01
2. 'I'm doing the best work that T can. «v o o o .o L1 [T L]

3. I'magoodreader « « v « « « e e e e e essese oo T ]

Attitudes Toward Schooi:

B, T1HKe SCNOOT = o o v o e e v oo v emeeewoodldeer [T
. ¢ 5
5. 1 want to go to a different school.™. . . . ... ..[1....01...[]

6. 1 like staying home better than going to school . . .[ 1. ...:[1...[]

Teacher Concerr:

7. My teacher listens tome. + + + v v e e v v oo Ll [T 0]

/ 8. My teacher is friendly. . . . ¢ ¢« . . . SRUULIRRRN (s PSR i IR
- 90 I1ikeﬂyteaCheY‘.....‘..............[].o..[]...[]
Peer Esteem: _ |
10. The kids in this class are friendly tome . . ... .[J....[71... [1]
11. 1-like the other kids in this class » » v v v oo o LT. oo L Tu. L]
12. I have many friends in this class « . « « « « v« o o[ ] R s R
‘.
Teacher Punitiveness:
13. I'm afraid of My teacher. « « o v v v v o oo v v ol 1o [T...01]
£ ’ .
14. My tegcher;gets mad when I ask questions. . . . .. .[1....(3...[]
15. My teacher ismean tome. « « « oo o s o o e oo L1 0301
: /
Time/Pacing: \
— 16. I have enough time to do my work inthis class. . . .[ 1.... [1...01

EQ 2
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' _ Yes
17. I need more time to do my work in this class. . . . .[ ]

Teacher Clarity:

18. I understand what my teacher wants me to do . . . . .[ ]

19. I get mixed up about what my teacher wants me to do .[ ] .

Knowledge of Results: .

20. If I do my work wrong, my teacher helps me
to do it ﬁght. *® *® L] L] L] L] L] *® *® *® L *® *® *® 1.. ~. . .[ ']

21. If I do my work wrong, nobody cver helps me
do]tr]ghtooooooooo.oooooooooooo[']

Difficu]tz:
22. A lot of the work in this class is too hard for me.\.[ ]

Classroom Dissonance: . /

23. Kids in this class fight with each other. RN j

7o .
24. The kids in this class he]p"eaéh/other. S |

Teacher Task Behavior: - , < [

~

25. Our teacher makes sure we finish our work . . . . . [/ ]
4 . 4

Teacher Favoritism: _ /

- 26. My teacher likes some kids in this class better [

thanothers.0.0000000000000000-007

27. My teacher acts the same way toward all the kids - /.
inthiSC]aSS .,.' e o o o o .o'o ® & o o o o s o o/o[]

Student Compliance: ' - |

|

28. I always do what ny teacher tells me to do. . . . f L]

29. I only do some of the things that my teacher
tE]']S"EtOdO......o.'.......‘.o...[]

‘\

EQ 3 C

/

i

f
|

/

Sqmetmes .

/
i
]
i

!
o o o

.L17.

L.
.L1.

L.

.L1.

L.

..

L.

.L17.

.L1.

L.

.L1.

/1.

“

No
[

. L]
.[]

<[]

LY

L

L1

1

2

LI
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Student Decision-Making:

‘30. 1 choose what I want to do in this class. . « . . .

1.

2.

1.
2.
3.

4.

WHAT SUBJECTS DO YOU LIKE?

Do you Tike READING?

Do you Tike MATH?

‘Do you Tike SOCIAL

.Do you 1ike ART?

Do you Tike MUSIC?

Do you Tike P.E.?

i
i

STUDIES?

Do you Tike SCIENCE? .

et

Yes  No
L] L1
Yes,‘ No
L1 L1
Yes No
L] [1]
Yes. No
L] L]
Yes ~ No
[1 1l
‘ Yés- No
[1 1
Yes No
L] []

THE WORK_IN DIFFERENT SUBJECTS !
. MAY BE EASY OR HARD FOR YOU

Is READING

Is MAfH

Is SOCIAL STUDIES -

Is SCIENCE

Is ART

’

Easy
L1

'tEasy
Ll

~ Easy
L]
Easy
L]

Easy
L]

EQ4

Just Right
"]

Just Right

tl

Just Right
L]

: Jusf Right
L]

Just Rignht
Ll

1 ISR I [P

Hard
[]

Hard
]

Hard

1
‘Hard

L]
Hard

1

1

=



6. Is MUSIC : Easy Just Right Hard

[1] [1] [l \\
7. Is P.E. Easy Just Right Hard
(1 (1 (]
'WHAT DO YOU LIKE TO DO IN THIS CLASS?
' 1. Do you 1ike to read books? Yes ~ No
T (1 [1 :
2. Do you like to watch films or T.V.2 _ Yes © MNo
i 3. Do you like to sing songs? ' Yes No
' [1] L7
4. Do you like to do work sheets? | Yes No | n
o (1 f[1: o —
5. Do you like to write stories? Yes Mo
' ' (1] [1]
6. Do you like to paint or draw? Yes No
_ ' [1] [1]
- 7. Do you 1ike to take tests? - Yes Mo
: - [1] [1]
8. Do you like to play.math or reading games? Yes No )
)l (1
9. Do you Tike to 1isten to the teacher "~ Yes  No
talk or read to the class? = R N £ (1]
-10. Do you Tike to talk about what you Yes No i
' ’ are learning? ' 01 (1.
11. Do you like to use the computer? . Yes * MNo
: R A A R A
: o
! 5 - - e
€3 ' , i ‘
. ; o . ' (._ NG




1.
2.
3.

WHAT TAKE THE MOST TIME IN THIS CLASS?

Passing out materials and taking attendance
Learning

Getting stqdehfs to behave

L]
L]
]

W

—=y

Iey6



| PARENT
© QUESTIONNAIRE -




DEMOGRAPHY /B10GRAPHY

Note: With slight rewording, many of the following questions
could apply to adult respondents in the comrumty at large.
Replacing "parents" with "community members" can change this

Parent Survey into a commmty survey. o

What is your age?
[ ] Under 21

[ ]21-19

[ 730-39

[ 1 40-49

[ ] 50-59

[ 1 60-69

[ 170 or over

2. What is your approximate total family 1ncome7
1 Less than $5,000

] $5,000-9,999

] $10,000-14,999,

] $15,000-19,999

1 $20,000-24,999

] $25,000 or more

3. Which one of the foHoﬁ ngj best des&ribes your 'racival /ethnic batkground?. :

] white/Caucasian/Anglo
1 Black/Negro/Afro-American
] Oriental/Asian American '
] Mexican American/Mexican/Chicano
] Puerto Rican/Cuban

-] American Indian
] Other

[ W e T W e T | e 1 e B 4 | e T e T [ e | g |

at. is your highest level of education? (Please mark ONLY ONF.)

Wh

[ ] Completed eighth grade or less

[ ] Had some high school, but did not fi nish

[ ] Completed high school

[ ] Completed technical trade or business school

[ ] Had some college, but did not finish

[ 7 Graduated from a junior college

[ ] Graduated from a 4-year college or umvers1ty _
[ ] Completed a post-graduate or professional degree

5. How many of your chﬂdren are current]y enrolled in this school?
[ 11
[ 12
[ 13
[ 14 or more

\
\




<

6. What is your relation to the child (or children) attending this school?
[ 7 Mother
[ '] Father
[ ] Guardian
[ 1 Other

7. How many of your children under age 18- are currently ‘I1v1ng at_home with you?

]J1
]2
13
]a
15
16

or more

8. How many years have you ‘I1ved in the area served by this school?

[ Jless than 1 year
[ ]1-3 years /
[ ] 4-8 years N
[ ] 9-15 years '
[ ] More than 15 years
9. For how many years have you had one or more children in this schoo‘l7
[ J1oriless /
[ 12
[ 13
L ] 4 //'
L 15
[ 16
t 17
[ ] 8 / ]
[ 19 or more

HOME LEARNING ENVIRONMENT

1. About how many children's books are avaﬂab‘le in your home %r your child
(children) to read? :

[ ] None .
[ JA few ’
E ] A dozen“or S0

Many ' . | ¢
2. How often do you check out books for your children at the ﬁ&y?

[ 71 Never s .
[ 1] Several times a year ‘ '

[ ] Monthly - . .

[ ] Weekly .\ : -

e . R28pg 2




3. How often do you read stor1es with your child (children)?
[ 1 Every day
[ ] Several times a week
[ ] Several times a month
[ ] Hardly ever
[ ] Never

4, About how many hours: of homework does your child have each day?

] None .

] About 1/2 hour
] About 1 hour

] About 2 hours

] About 3 hours’
11 don't know-

5. How often does your child do his(her) homework?

[ 1A the time

[ '] Most of the time
[ ] only sometimes

[ ] Never

6.‘ How often do you help your child (children) to 1earn tbe1r work?

[- ] A1 the time

[ ] Most of the time
[ ] Only sometimes

[ ] Never

7. About how many hours of TV does your child watch each day?

[ 7 None [ 14 [ ]8ormre

[ 11 [ 15 [ 11 don't know
[ 12 [ 16

[ 13 { 17

8. What are your feelings, hopes and expectat1ons ‘about your child's education"
Mark the ONE box that best comp1etes each of the following sentences.

A | B. C.
1f 1 had my wish, | I think Actually, my
I would 1ike my child would child will
child to.-. 1ike to... EFBBaBIX,;.
.. Quit schbol as - |
soon as possible L 1 L] 0]
...Finish high school [ 1 | [ 1 L]
'...Go to trade or .
technical school  ° [ 1] ] L1
...Go to junior college ) [ 1] | L1 [ 1]
. ms U ppg




A | & ¢
If I had my wish, |. I think Actuaﬂ_'y, my
1 would like my child would child will
child to... 1ike to... EroSaEI);...

...G0 to a 4-year ‘
college or university 1] L3 L]

...Go to graduate school
after college

...Don't know

et b
[ opte BN pun |

e bt

N
]
\

SCHOOL CLIMATE AND LEARNING ENVIRONMENT

Probic
1. Below is a list of things that could be problems at any schooi.
| SECOND: If you had to choose

the one biggest problem at this
school , iﬁig-mu]d it be?
" (Please mark ONLY ONE.)

FIRST: To what extent do
you think each is a probiem
at this school?

Not a Minor Major -

. Most
Prob- - Prob-  Prob- Important
Tem  Jem Tem -
[].[].[]..a.StudentmiShehavior,.....‘..-.......'[]'
'[.].[_].[]..b.Poorcurricu]um_.,-..~..............[]
F 1.0 3.0 1..c.Prejudice/Racial conflict S
[].[].{]..'d.Drug/ATcoho]use.,.......-........[]'-
[].[].[]..e.Poorte_gchersorteaching............[-]
[£1.0.1.¢ ]..f.Schoo‘itoo1argelc1assesovercrowded.......[ ]
[ 1.0 3.0 1.. 9. Teachers don't discipline students . . . . . . . . [ ]
[].[].[]..h.B_us'ingforintegration.......a....'..[]
. ‘ i. Inadequate resources (such as personnel,
[ 3.0731.03..... .buildings, equipment, and materials) . . . . . [ ]
[ 1.0 1.0 3..j. The adninistration at this school A
k. Lack of student interest (poor school spirit,
[].[].[],......don'twantto'leam).............[]
1. Federal, state or local policies and regulations
ti1.03.03..... .thatinterfegjg__witheducation:.......'.[ 1
[].[].[]..m.Desegre'gation_.._TT.‘.‘T-............[]
,[].[].[]..n.Lackofparenti,nterest A
) _ o. Lack of staff interest in good school-community ,
[].[].[]...._..re]ations......-............[]
[ 3.0 1.0 I..p. Standards for graduation and academic requirements [ ]
[ 3.0 3.0 J..q.vandalism « o ¢ o o o0 oalo oo o oo oo oo o, ]
Lo 230 PQ 4’



Curriculum and Instruction: >

-

‘Schoo]s usually provide education in a variety of areas. However, some areas
may be more important at one school than at another. :

2. As far as you can tell, how important does THIS SCHOOL think eact{ of the
foﬂomng areas 1s for the education of students at this school?

a. SOCIAL DEVELOPMENT
(Instruction which helps students .
learn to get along with other students

and adults, prepares studeats for ‘ Some- " Some- Very

social and civic resppns1bﬂ1ty, Very what what Unim-
develops students' awareness and Impor- Impor- Unimpor- por-
*appreciation of our own and other tant tant tant tant

cultures) « « ¢ « o e o s s e oo Tl 1..0 3..1 1

b. INTELLECTUAL DEVELOPMENT
. (Instruction in basic skills in math-
ematics, readi ;, and written and
verbal comunication; and.in criti-
cal thinking and problem-solving | -
abﬂ1t1es) SO N EEPORON I PO [ PR I

c. PERSONAL DEVELOPMENT
(Instruction which builds se] f-confi-
dence, creativity, ability to think _
1ndepende"|t1y, and self-discipline) . . . [ 1..0 1 .[ 1..0[ 1]

d. VOCATIONAL DEVELOPMENT ¥
(Instruction which prepares students :
for employment, development of skills »
necessary for getting a job, develop-
ment of awareness about career _
choices and alternatives) « « « . ..+ . 1.0 1..01..0 1 .
. .. . \
3. Which one do ycu think receives the most. emphasis at thi)s schoo1?
(Please mark ONLY ONE.)

[ ] Social development

[ ] Intellectua! development
[ ] Personal development

[ ] Vucational development

4. Regardless of how you answered the pre- Some-  Some- . Very
vious questions. w important do YOU Very what what Unim-
THINK each of ihese areas sh0u1d be at Impor- Impor- Unimpor- por-
this scnvol? ' tnat = tant tant  tant.

a. Socisi fevelopment .+ ¢ e e eoooool 1ol 3.0 3000 1

b. Int2ilectual development. . « « o o o o oL J o o[ Jool J..0 1]

¢. Persona! development. « « « ¢ v« o o v ool 1o 1.0 3..0 1]

d. Vocational development: « « « « ¢ «o o oL Jo .0 1.0 1.0 1
! M
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5. If you “had to choose only one, which do YOU THINK this school should
emphasize? (Please mark ONLY ONE.)

[ 1 Social development

[ 7 Inteilectual development
[ 1 Personal development

[ 1 vocational deve]opmen*

5. Students are o‘ten given the grades A, B, C, D, and FAIL to describe the
quaiity of their work. If schools’ cou]d be graded in the’same way, how
would you grade this school in terms of the job it is do1ng in providing.
qua’ﬁty education in each of the following areas"

Basic Skills (Reading, Math-, Oral and A B ¢

T Written Language) . ..........[0 1.0 1.I ].[_].[]

o
™

Career Preparation (Skills related to
seiecting vocations and professions | .
and-ingef:tingandkeepingajob) .0 1.0300 01003

Human Relations (Ability to work with | | | o
and get along withothers) . . . .....0 1.0 1.0 3.0 1.0 1

Critical and fIndependeﬁt Thinki ng -
(SkiTls 1 in thinking, problem e
solving, making de"1sions) ceeee..0 100301001001

Humanit1es (Kfiowl edge of and background
istory, foreign languages, . :
phi ] os?phy * . » * . * * * * * L] . L] . . [ ] L] [ ] M . [ . ] .. [ ] < [ ] )

Sciences (Understanding of the physi-ca1 o - o
’ifesciences)......v.,..~..1'[].[»].[].[].[]_'

Responsibility (Ability to behave respsni~ |

. sibly in interacting with others and | .

inmakin'gdecisions)..........’\[ 1.01.0 .0 1.0 1

Life Skills and Attitudes (Understanding !
-essentials 1n dealing with adult \
~Tiving, e.g., background in consumer i 3 o .
awareness, parenting skilils,etc.) . . .[ 1.0 1.0-J.C 1.[ 1

Health (Understandmg and habits relative -
T to maintaining physical and-emotional .

well-being) ..............[_'\].[']..[ 1.0 1.0 1

The Arts (Painting, drawing; crafts, s :
) music, drama, dance, photography, - \ : i

1L 1 AN S AV O A A s s I O Y

: o PQ &
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. B [ B
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A . . . : .
. . . ~

¥

7. Have you had serious objections to any films, books, or other 1sammg :
-materials that your child {or childrea) has (or have). used at this
-school, for any of the fonowi ng reasons?

e ) o Yes ~  Neo
Political beliefs . + . ¢« ¢« ¢ v o o &
Theory of evolution . . ... .. . ..
Sex education: ... « ¢« ¢ 4 o 0 0 0
Religious beliefs . ... . .. ..

- Attitudes toward women and - -
theirro]e........'....[]._.[]
Too 1ittle emphasis on ' * '
mnor1tygroups . o(.o e o o o o 0[ ] e o [ ] ' . : L\
Hays in which’minority groups )
~areprotrayed . ... .... .0 30001
Too much emphasis on R
minority groups . . . . ... o0 1.0 17
Sexually explicit reading material . . [ 1. .[ ]

-

L
C
C
C

— ) e
»
»
[ B e T e W o |
[ I T T |

B

SCHOOL-COMMUNITY RELATIONS

1. Duri ng the last year, about how many times have you talked to your child’s
(or chi* dren's) teacher(s) at this school? .

B

L4

o Lot We 1o Linewe 1w 1 actn L
00~ OV Bl P

\

//[ 19 or more
[ I Not ‘at an

2. When you have to contact the 'school ragarding your chﬂd (or chﬂdren) how
o quickly does the school respond to your request? '

[ T The school usually responds quickly .

“ [ . ] T™e school responds, but -after some delay
[ ] The school usually doesn't respond at all: . :
[ 11 have never had to-contact the school : : i
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3. Some parents feel they know a grea% deal about what goes on at their child's
(or children's) school; some feel they know just a moderate amount;-and some %

feel they really know very little. How much do you feel you know about this o ~
school? . '

[ 1A great deal T [ ] A moderate amount [ 1Vvery ﬁ'fﬂe_

4. Mark whéther or not any of the following have prevented yma-.fi‘&n‘ ing vy

involved in activities at this school. _ o . )

‘ \ Yes ” No“- - 7 :
Baby sitting/Childcare « « v v ¢ e o ¢ o v o ool 1oL 1 7 ' o .
Lack of transportation to get to the school . . . . [ J..[ 1 -
Principal's and teachers' attitudes . .l. . .. . .[ 1..L[ ]
Conflict with my working hours S A N e .]

My belief that it is the job of the principal - / -
and teachers to run the school « « « o o o o« o L 1. .0 1 ~
Di fferent languages spoken by the
SChoOl PeOple « « ¢ o o s s s oo v oo ool Tl ]

Lack of interaction or involvement - -
OppOrtunities . « o ¢« ¢« e e o e ool 1.0 T

Toomanyother‘.th'ingstOdO-.'...':.......[~]-'§[ ] : ’ ' E
5. If these problems were somehow significantly recuced, would you become more -

involved?”

'L 1 Definitely YES [ ] Perhaps }‘ ] Probably NOT | |

6. Below is a 1ist of ways - ’ : |
in which parents might _ , S '
participate in ~—> FIRST: How IMPORTANT SECOND: How often
school activities - - do you think it is for do you participate?
. parents to participate?

FOR EACH WAY

Some- Not at o

Very what all Fre- Some- Sel- Ne-

: Impor- Impor- Impor- {quent- times dom ver

Acting as-classroom tant tant .. tant |ly

' aide or volunteer . .'. .. 1..[ J..C 1 |C3.C1.01.L[]1
Serving as a PTA Board ) : .

membel‘?..........[]..[]o.[] []o[]'[]'[]
Attending adult education ' .

clas’ses...........[]..F_JI.'.‘I;JI lEJIIE%EJIIEJI
- Acting-as-guest-speaker———f—3— b J L ettt
Helping at special events . .[ J..[ 1..0[ ] ty1. t31.031.101
Attending meetings\to discuss

local political issues .. 1..[ 1..0 1 |{C3. C1.01.C]1
Attending meetings to discuss -
. other comunity problems [ J1..L 1..[0 3 {C31. C1.01.0]
Attending open-house events .[ J..0 .. 3 {ry.rt31.01.01

i
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7. Below is.a list of some
“types of information this
school may have about your

child (or children). .- FIRST: Would this informa- - | SECOND: Do you re-
‘ tion be USEFUL to you, ceive the informa-
FOR EACH TYPE ___l even if you don't re- tion from this
OF INFORMATION ceive it from this school? " |- school?
Yes No Yes No
At*nngance S ! It I PO O N B i
Behavioratschool . . v v v o oo T 1o .0 Jo0l ool T, .01
Physical health . . ... ool Jo.0 Jo o}l T
Results of state or districttests . [ J..[ J..}..03..0[]1]
Grades/Learning progress « « « o » o[ ). . [ .J. .| ..03..[]1]
Work habits and study skills . . . .[ J..[ J..{..[01..[7
Child's interests . . v ... 0300 1o T3..04
8. Below is a list of sources ‘
from which parents can get
information about their:
chi]dren and their child-
“ren's school. . FIRST: Would you like to _SECOND: Do you
F" get information in this get information in
FOR EACH SOURCE __| way even if it is not this way from this s
. used.by this school? school?
/ -
) ) Yes No . ¢es ~No
Parent-teacher-conferences . .. . . [ J..[ J..}..0 J..0[ 1]
(required or requested) . . . . &[ J. .0 J.. .. J..[ ]
Reportcards . . .\ .o oo v ool JooD 3o ool 30 o 0-]
Written progress-reéports .« « o o . L 1. [ 1. |0 3oL 1]
* Open House/Back|to school night. . . [ J..[ J..|..L 1..0 1]
My child cfilddren) . . ... .. J.o.0 o] T ]
_Otherchildrep/ v « ¢ ¢ o v e ool ]l Tl Jo00 1]
Otherparent§ . . . v oo e ool Jovloeol JTooL ]
PTAMEEtings « « v o o e o e ooweol Jo.0 Jute Dl Tool ]
Advisory Council meetings . ....[ J..[ J..{t..0 J..[ 1
Principal . v v v v e e s e ool T 300 T ]
- Teachers {(other than parent- -
teacher conferences) .. ....[ J..[ J..{..0 3..01]
Counselors « « « « ¢ e o e e oo ool Jool 3ol J..01
Secretaries «. . e oo e ool JooLl 3ot 3000 1]
__sGhonggwimq SRS N NP S NN PSS N SN
Grapevine . . ... eeoee ol JooL Joofye 3]
NEWSPAPErS « + « o o o o o o o o o oL Jool 3o ofe.0J]. . 1]
Radio or television ... .....[ J..[ Do .Y .C.7..01]
~ School newsletters/bulletin . ...[ J..[ J..0..[ J}..[ ]
Handbook « o« « ¢ o v e e oo e el Jool T30 1000 1]
PQ'9 .
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9.

|

Below is a list of people
and oryanizations who

Ammght make decisions

for this school.

NN

"OR EACH PERSON
0R ORGANIZATION

[
I

FIRST: How much 1nf1uence
es each NOW HAVE{1n ’
king decisions for this
school?

SECOND: How much

influence. do you

think each SHOULD
HAVE?

A lot Some None | A lot Some None
Parent-teacher organization . . [ J. . [ ] o1t 01 ..f3..01
Teachers at this schéol o « « o L J. .0 3..0 1] C1..073..1[1]
ommunity at large” « « « . o[-T1. .0 3.0 ) 03..01..01
/School District Stperintendent” [ 3. .[ J..0 1| [3..03..[]
P A O D P A S S
A e T /A A R A R A N I A O L]
School Advisory Board « « . . . L J..0/3..T 1{ [1..01..L[]
Parents . { v oo v e oo anld j..01..00 3 0101001
School Board members . . . ..[ 1..[0/1..0 3] [31..01..01
Teachers" unions and | -
associations « + o v o oo o[ Jo o[/ 3.w 1] L1..00..01
City lawmakers « o » e oo ool 3.0/ 3.0 31 03..00. .01
State awmakers « « « « o oo ol Jo oLl 1. .0 3y 03..00..01
Federal lawmakerss « « « o« o oL 3o .0 Jo .0 1] 03..00..01
.Special interest groups . . . . [ .. H j..011C03..03..01
“ |
10. Below is a 1ist of areas f

about which parents may or
may. not advise and/or help
make decisions for this .. -

3>>

SECOND: If you

school. FIRST Do you adv1se and/
' F'° or help make decisions do_not, would you
FOR EACH OF i for this schoo1? 1ike to?
TRESE AREAS i :
Yes No Yes No
Miring and firing teachers « . . .« . [ J..0 J..]..0 3.7.0 ] .
~ Standards for student behavior .. .[ 1..[ 1..}. cL1..0 1 N
*  The way students are graded . . . . [ J..[ J..} .. [-1..0 1
How the school budget is spent JEN N (RPN [ I I N P B B
What textbooks or other learning ! ‘ 7
materials'are used .+ o o oo o oL e o[ ool 3..0 ]
What subjects are taught . » . . » . [ Ji. .0 J.o| .0 7.0 ]
How subjects are taught « .o o .. [ 2o . [ Jo oo 1.. [ 1]
Hiring and firing administrators . . [ 1'. .[ J..{ .. { 1..0 1
Ways the school and “communi ty \

WOTK TOgether » % &+ + v s s+ s s L 1 -+ L 1+~ — 33
Setting teacher salaries . . . . ..[ J1..1 l..0..031..01
After-school programs for -

children « v o ooeeweeeel 1o 300 1..01
"After-school programs for - : }

adults o o ooveeeeesessl Tl 300 1..01 :

PQ 10
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11. Below is a 1ist of services
or activities that may or
may not be available

at this school. l_._;. FIRST: Is it presently SECOND: Whether or
' ‘available at this school? | not it is presently
FOR EACH SERVICE ___1 ° ‘ *1 available, do you
OR ACTIVITY S 1" think it SHOULD BE?
1 don't} .
, .. Yes No know -Yes No
Child care services « « « « o o [ 1o .0 1. .0 1]..0 3..0[ 1
Senjor citizen programs . . .. L J..[ J..:L J¢{..0 J..0 1]
Enrichment and recreation ,
classes for adults v oo o oL 3. .0 3.0 J(..0 1..1 ]
*Recreation programs . . .+ o oL 1o o0 1. .0 3} .- 1..0 1
Literacy and high school ' ,

" completioncourses + » . o+ o[ 1.0 3.0 3.0 o0 ]
Legal services « « o o oo -l 1oL 1.0 3.0 3.0 1
Family guidance and’ _

counseling « « « « o o o e o[ 1oL 1..0 1] .. 1..01
*Arts programs . « « s o o oo oL 1o 0 To 0] ..’[]/..[]
Community meetings to solve : A ] ‘
 Yocal problems « « oo oo L 1oL 3o .0 3.0 3.0 1]
*Health and medical services . . [ 1..C0 J1..0 1¢{..[0 J..0[ 1
Lists of job and volunteer - : 7 :

opportunities . ......0 J. o0 1.0 3.0 7..0 13

List of social, cultural and"

\ recreational activities :

' avaitable tothe-area—s-i LT [ 3o T

\Cal endar of political events
" (zoning hearings, city

' @ngi'lmeetings) S N PR S DU I I] L .]

|
l
H
t

\‘*‘Other, th_eri-. exists at present for students
as part of ithe regular day program.

12. To what extent do you agree or disagree with each of the following
statements about your school, the community and education in general?

(Notes: [a] This selection of questions includes many of the same
ssues/problems that teachers and students respond to.

.- -[b]-Response scale: 4- or 6-point agreement scale such-as

o

S i L .[_, _.a_, RS

"strongly agree,” "mildly agree,” "mildly disagree,”. “strongly disagree.”

[c] REMEMBER: What questions you choose should depend upon
what 1SSues/p eroncerned _ ooi—think—are
important.) '




N 12- (Cont.) ' ‘\" . .
: ‘Midly ‘
Strongly Midly - -..—-Dis- .. Dis-_Strongly
1. Most of the teachers at this - _

school are doing a good job. . .L.J..[ 1.0 1.0 1.0 1.[ 1
2. Schools should be desegregated .[ 1 .. J.[ 1.0 1.0 1.0 1
3. What my child is learning in '

school is useful -for what-he/

"she needs to know NOW . . .. .[ 1. .[
4. What my child is learning in

school will be useful for

what he/she will need to know

e
.
~

1.0

e
.

~
e
.

~
e

Agree . agree Agree Agree agree Disagree ™

LATER.inlife . . o ¢ ¢ o . & [ l...1.01.01.0123.C1
5. Many teachers at this school _ '
are'prejudiced........[]..[].i].[].[].[]
6. Girls get a better education ' : :
_ than boys at thisschool .. . .[ 1..0 1.4 1.0 1.0 1.0 1
’ 7. Students should:be bused to ' e
‘ achieve desegregatwn e o100 3.03.07100 13
8.<Drug abuse is a problem at . ‘ :
tmsschoo'll......ﬁr_.[]..[";I.[].[].[].[]
9. I would allow my child to be . ‘
bused to achieve desegregation .L J..[ J.[ 1.0 3.0 J1.C 1
10. Many teachers at this school , : o
don't care about students . . .0 1..0 1.0 1.0 1.0 1.0 1
11. Many students at this school ' : '
areprejudiced........[]..[].[].[].[]-[]
S k—_lzj-My child-is-sometimes-afraid :
of being beat up at school . . .[L J..[ J1.C }.0-1.0:1.0 1
13. Boys get a better educatwn ’ :
T than—girls at this school . . .[ 1= 1~ T 1T 1+-0T.0"]
_ ‘14, Students of all.races get an—- .
. equally good education at _ T .
thisschool . .........0 J..0:.1J.03.01.0131.0C]1

15. High school students should .
- have job experience as part
~of their school program . . . .[ 1. .[ 1]

.
~
e

Ry o
16. There are other places in L ‘
this community where students .
couTd be taught, but this
school does not make use - - e e

ofthem............[] J 1.0 3.0 3.0 1.0 4
17. High schools should provide ,

smoking area for students . ..[ J.. 1.0 1.0-J.01.[ 1
18. It would be all right with me T , .

oA Tow prayers s senoor T 1 i o T e T T
19. The teaching staff in all ' - ,

schools should be desegregated .{ "] . .0 1.0 J.0 1.0 1.0.1]
20. Many students at this .school

... 1.0 3.013.013.01

dont care about learning . . . .[

TR




12. (cont.)
' ) Midly
Strongly - Midly Dis- Dis- Strongly
L _ . Agree  agree Agree-Agree agree Disagree
21. Average students don't get . .
enough attention at this school [ 1..0 1.0 1.1 1.0 1.0 1
22. Alcohol use by students is a A
prob1ematth'isschoo1....-.[]..[]'.[].[].[]-[]
23. Too many students are allowed . .
to graduate from this school . . : :
_ without learning very much . . ..[ 1. .[ j.01.03.01.01
U 24. Physical punishment for disci- . '
pline purposes should be : L .
. allowed in this school . . . . .0 1..0 1.0 1.0 1.0 1.0 1]
25. Teachers -should have the . _ : g
righttostrike...,....[]..[].[].[].[].[]
26. The Advisory Council makes "
jmportant decisions about the _
educational program at this .
SC|I001..............[ ]“--[]-[]-[]-[-]'[J
27. My child is placed in the - ® _
classes which are best for P . :
himer .+ . oo ool 1ol 1.0 1.03.0731.01
28. My child receives a Tot of ' '
. #individual attention from _
his/her teacher(s) . « o « . . .0 1..0 1.0 1.0 1.0 1
29. Teachers are not paid ' _ : _
enough at this schoe” . . . . .0 1..[ j.1.031.073.C1
- 30, My-child-is—graded-toc -hard-——- -~ e
_atth'is_schoo1.-.»..¢....[]..[].[].[]..[J
31. It is good to have s ients '
of different ages and/or - :
grades/in the same classroom . [ 1..[ 1.[C 1. t1.031.01
32. Property taxes are th best -7 ‘
way to finance educativn . . . .L 1..0 1.0 1.1 1.071.01
33. I am satisfied with the ‘ - '
S counseling service at - .
this sC1 oo ns oeeool 1.0 1.0 3.0 300100 ]
L

34, Vandatigm is & majo: “robiem

“at this schedl . v . ew ool 1o 100 2eD-7.0 7.0 1
. 35, This schooi shou'd spend more o
- -—time-tesching-things-1ke-art, L .
msfc;'and*drm'_;,,..v....[]..{].{].[].[].[] ——
36. A1l high schoot students
should be required o pass
-a standard examination to )
get a high seneot aiptome o<1l S S A W e s s B L

37. The only time mist parents
/. visit-schoois is wher their "
children are in trewble . - o [ 1..0 1.1 1.0 1.0 1.01
. '38. Advisory Council members _ ’
R " represent the views of most b . : -t
of the varents at this schoot. [ I¥.0 1.0 1.0 1.0 1.0 1 |




12. (cont.)
Midly
Strongly Midly. Dis- Dis- Strongly
C o .Agree  _agree Agree Agree ‘agree Disagree
39. Every citizen should pay for ” I
the support of public education [ 1. .[ ] T ] L1.071.01
40, Teachers' unions or associa- - : '
tions should be able to bargain
about things 1ike class size, _ .
curriculum, and teaching ~ -, ) '
methods .. ... ...l 100 3.0 7.0 30 1.0 1
41. I usually vote in favor of _ _ S T
school boards . . . ......0 T..0 1.0 1.0 J.0NJ.[ 1
42. Students should be able to ’ D :

leave school as early as age ' 9\ R
+ fourteen if they can pass a - ' ~
. standard examination . . . . .. J..0 1.0 1.0 3.0 1.0
43. My child is graded too easy . i -_ N\
at thisschool . o . .. ....0 1..0 1.C171.C01.C1.C01"> —
44. Not enough money is spent for C : :
~ educatfon at this school . . . .[ 1..0 1.0 1.0 1.0 1.1 ]‘\
45. This school is doing a good : N

job- of teaching my child

about the political-and-——- - - e
economic systems of other - _ ]
- countries . ... ... 1001030030010 1
46. 1 would prefer to have my child '
in a private rather ' than. a .

PUBTIC SCNOOT  « » » s s o o s f Tof 1.0 1.0 1.0 1.0 1
47. Teachers should have tenure . .L 1..0 1.0 1.0 1.0 1.0 1
.
. L ]
e e e ‘
e },4_»
40... . . .
2 mu A




e TEMCHER.
| INTERVIEW . g

' A




Note: The following examples of interview questions are rough'ly orgamzed
around the\ same topic headings used in the Teacher Questionnaire. Many more -
les listed here could be formulated. :

Personal Sati sfaction.

1. How satisfied are'you with teaching as a profession?

2. How does teaching at this schoo’l contribute to. your fee'hng of sat'i sfaction
(or disatisfaction)?

3. What do you like best (and least) about your job?

4. What would be your image of the ideal teaching position? |

5. How ‘does thjs ideal contrast wi th your present assigmlent‘?

y

Organizational woﬁg Environment

6. What is the'most important change that has occurred at this school in the Tast
three years (or since you have been here, if new. teacher)? (Examples of
.. Changes: program/curriculum; personnel; student population;

4 " school/district/state/federal policies; community/parent involvement; .-
- finances; and facﬂit'les, resources, and/or materials.)

.--7.-How was change brought about? (What individuals and/or groups were i nvo’l ved?

o ¥ho initi atedL.!a]untaxy_on»mandatedL_what—type-eﬁﬂdR}egue-teokw] ace?—Who-—-————=——-=
was involved in discussions? - Who made decisions‘?

3

TI 1
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8.

\ - *

How smoothly did the change occur? Easy parts? Difficult parts? (Probe for
information on communication: Open or closed? Facilitated or inhibitad?
Dominated by one particuiar individual or group? Within team/department or
across team/deapartment?)’ ‘ '

£ B . -

I - _ r
.

Did you feel that the staff had enough information in their problem-solving
and decision-making process? (Examples: curriculum materials available;
teacher attitudes/opinions or relevant issues; teacher knowledge of what goes
on in other classrooms; parent and student perceptions; etc.) What kinds of
data would have facilitated the change process?

.

10,

.
k]

How was the change evaluated? Formaﬂy? Iﬁfbrmaﬂy? Not at al1? By whom or

~-what group?”-Is-evaluation_thought-of-as-ongoing_and always feeding back into . _

the change process or something that happens just at the end?

11.

Did the staff have enough time to adequately deal with the change? How could
the amount and use of time be improved for staff planning, problem-solving,
curriculum development and the 1ike? '

TI 2



12. If you had to rate the general adult working "chate" at this school on a
ten-point scale, with 10 being the most positive and™1 being the most
'negative, where would you ‘place this school? By climate, we mean things like:
cooperation, motiviation, openness, flexibility, trust, support, warmth,
consideration, morale, ease of problem-solving, etc. '

(1 01 0] (1 01 01 01 03 01 1
1 2 3 4 5 6 7 8 9 1

(Probe for: expl anations of rati ng; contrasts with past experiences, role of
principal in the way climate is perceived )

13. What are tha major problems faced by new people who join the staff? What was «
it 1ike when you were a new teacher here? Is it the same or different now?
In what ways do teachers make new staff members feel welcome or isol ated"
(Probe for socialization processes on the guestionz.)

!

&

/ %

e : P

Curriculum and Instructionn ! ‘ TR e e

14, How do you view the relative .importance of the several general goals or
functions of schoo‘l s? (Define the intellectual/academic, personal, social,
Mﬂmithmpmyjde F
balanced educat1 on in all these areas or should one (which and why) be singled
out for emphasis? .

15. If you had to rank order them from most' important on down, what are the most
critical things you want the students in’your . ‘
period/grade class (subject: ' - ) to learn this. year?

B By-1earn;-we-mean- everyth'lng that the_student should have upon leaving the -
class that (s)he didn't upon entering. (List no more than five.)

e - (Ot Ques tHONS -Stich-as—this-and-some-that~fol tow-need-to-be—tailored
‘ to the class(es) in question for secondary teachers.)

s

, T3 %
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16. Do you feel that you have enough t1me for instruction, considering whatever

time is spent-ifi you period/grade class on
routines, social interaction, and behavioral pr0b‘lems?
[iYes . [ 1N
It is not easy to accomplish this. « «  This is a difficult probTem. What .
How do you manage it? : do you think are the maJor :

. factors.

17. How would you describe the general class "climate' or atmo\hgre that’ exists
in. your period/grade class? By climate, we mean
things 1ike students™ feeTings about you, students' feeling abou each other,

student perceptions about how well they are being tuaght student ‘epthusiam,

etc.
' ' N\

\
N\

N
\

18. What kinds of informaticn do you rely upon to determine hpw well studehts have \\
learned what you intended to teach? (Probe homework, in-class practive, and \
- —‘——~——~»-—»testanq practicest) ——— - — —

*

19. Do you “eel that you have adequate time-and-resources to be an effective” T

teacl)'.er? (Probe for planning, homework feedback, instructional materials, Y
etc. . : . B

School-Community Relations

\

~ 20. What types of parent invol vement do you:consider most 1nportant to this

" school? (Probe for both-school-related support and-support--for-their- chﬂd e
classroom learning. )




21. What do you think keeps parents from becoming involved?

(After respopse,
probe specif'ica'l'ly for -reasons re'l ated to both schoow nd parent attt1§udes .)

\.
\

22. What problems or 'issues have prompted a high level of parent i nterest and \
involvement at th'is 'school? (Lim‘lt to 3 prublems. )

A

23. Are you aware of“ any pressure groups within this community that have attempted
‘to make changes at this school? Hhat k'i nd of changes" "Were these m'oups
effective (why/why not)"

¢

24. What ki nds of commnity resources do’ you think exist that this school could

\x
use” efﬁect‘ivﬂy—for-teach#ng»and-leami ng2. Does_the_sciloo1 make use of them?
Why/why not? -~ -

25. How could this school be of benefit to the community as an educational *
resource? Does this happen'? Why/why not?

246



Teacher Opportunity. for Input

26. Are there any other comments you would like to add to those you have already
provided in answering these questions? ‘

-

-

"~ 27. Are there any major’ school issues or problems that we nhave overlooked that you
think need-staff attention? ' ‘




E
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o
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Note: For some items as indicated, data may be displayed
over. time_for_trend analysis.. The aczdemic_years beginning
1980 and. ending 1984 are selectad for example only.

1. Student Enrollment/Transiency/Drop-out/Suspension/Expulsion: o e

e (Note: the following data may also be collected
and analyzed separately by grade levels.)

Beginning of Academic Year
Expected to Return : ,
Academic Not Returned . During Academic Year

Year Retuméd Other Dropped New_ Leaving. Enter- [ Suspen- Expel-
| School  Qut . ing | ded  led
80-81 a by b c d e f g T
1 S S . —
82-83 T  _ - . _ - ’
83-84 - — _ - - — /

Calculations for any academic year:

a+c
a+tc+(e-d=
a+tc+1l/2(e-d) =

Enroliment (beginning)
. Enroliment (end)
Enroliment (average) =
=b

Number of non-returns = by +by=

Transiency Rate (Yearly) = b/(a +Db) = .

Transiency Rate (During Year) = d/E = .

Drop-Out Rate (Yearly) “--- - =--bp/la-+ S —
~ " Suspension Rate o = f/E = T

Expulsion Rate - = g/E = ’

———

*

2. Certificated Staff Resources:

\
# Administrators: _
# Counselors: . h " counselor-to-student ratio = h/E
# Speci anst\: 71 specialist-to-student ratio = i/E

Tcan break &bwn\b_y type, e.g., tearnt
Total FTE (Full Time Equivalents)

available for instruction: 3
e B Ful1-time_classroom teachers: X

Instructional resource-to-student ratio = j/E =
Teacher-to-student ratio = k/E = :

AN
\
AY

N

SOF 1
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3. Teacher Turnqverrj:___’_ )
(Full-time classroom teachers only) I
ABe‘ginnmﬂf—Academic——Year e e e —
Academic . Expected to Return During Academic Year
e Year———Returned—Not-Returned— New- - - ———Leaving-——Hired
80-81 - 1 n 0
T = =
82-83 . - . _ .
83-84 __ _ _ L g
(check: k=1 +n)
Turnover Rate {Yearly) = m/(1 + m)
Turnover Rate (During Year) ="o/[k + 1/2(p - 0)]
4. Student Attendance/Absenteeism: '
Acédemic Average Daily Abséntee' A
Year Atten_dance Rate
80-81 /E
81-62 -+ -
82-83 . ___
83-84 _ L e S
(can be done by grade level pending on data coliected in 1.) (
5. Building Characteristics: (
a. Age (of oldest building): |
b. Square feet of classroom space:
¢. Number of classrooms: !
d. Square feet of accessible grounds: _ .
(can divide items b, c, and/or d by E to get space-to-student ratios)
o 6. Instructional Budget: | ’
Aademic | Per Pupil
T Year Expenditure* Expenditure
. 80-81 $ $/E
— ‘ 81-82 - - _
82-83 _ .
B 83-84

*Doliars spent related directly to student learnirg
(e.qg., personnel, resources, materials, repair, etc.)

vandalism:

~Frequency:

——

-~

incidents/year

Approximate_An' nuai Cost: § .

¢ 1RO Usor 2



7. Teacher Nork Contracts:

. For the ;ypica1.day.

Expected-timeIN:—— ‘
Expected time OUT:

S -#«Bays—%rgf*="Aard~%eaeher—eontracb for:

Instruction:” ...
In-Service:
Released time, staff planning:

{Secondary) Typica1»c1ass-1oad-~

# classes or pericds per day:
ﬁ\ ’ # preparation periods .

~Salary Scale:
Beginning: § e

Top: &

8. Length of stay for last 3 principals:

P Present: : years
- lLast: e Years_
The One Before: years

9. (Secondary) Instructional Organization:
Departmentalized? [ ] Wo (explain:

[ 1Yes Check appropriate subject areas:

Number of Instructional FTE's

[']E“g]ishnoooooooouooooo
[ JMathematics . « « « 0o oo oo ..

J—_]_SQ.cia]_SIudi—eS——H— oW TS W F e
lScience « o ¢ v v . v
IJThe Arts « . ¢ ¢ ¢ o«
] Foreign Language . . .
] Vocational/Career Ed .
] Physical Ed « « . . . .
] Others:

RERRREY

IrSreT e e
e © 3 o o o

e & o o ¢ o

e o o o o

° Attach List of course titJes/descriptions offered in each of the above

areas checked.

-
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.9.._(cont.)

° Teacher Class List (by Department/Subject Area):

Course Class Size — ~Tracking Status - SRR Team""'
Teacher Title Period (# students  High Average Low Heterogeneous Taught*

y . (1 (161 oy
(1 t1 601 t1 ——

*1f Yes, indicate how many other teaches by name. 3 ___>

° Student \Academic Course Requi rements:

"fb’r"_'High\ Schocl Graduation - ' 7

for High School Equivalent

- for Col lege/University entry _

10. (Elementary) Instructional Organization: - .

Graded? [ TYes [ 1 No- (Explain: S )

Teacher Class List: ' - S J
Grade Class . Team Typical Daily/

Teacher(s)  Level(s) Size* Taught**  ~~  Weekly Schedule***

*Number Sstudents per grade Tevel (if mixed)

**ﬁ—yes—-descrfbewmersl—pﬁmﬁf—am—subjm’ PP —
responsibilities '

*+*Blocks of time during which reading, language arts, math, science,
social studies, the arts, physical education are mutinely scheduled

11. Library:

Student capacity: e " : | ;
Number of books: - .

DD
Lon
OO
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. 12. Achievement Test History: .

Note:—Report-matricestHke—the{oltowing tan be prepared for
each standardized score dimension (e.g., Arithmetic fundamentals)
or ‘each criterion-referenced cbjective domai n {e.g., addition)

for which scores are computed.

EXMPLED Sycamore Cayon Eiementary School
| Arithmetic Reasoning— - -

 Years of Assessment ,
Grade ‘79 's0 '8t ‘82 '83 IR

\. l . U - L. ' e —— - . A __.l, [
4 53 2 84 .55 55— Same grade level: con- -
; 612 : secutive years; different
5 — —bm—-—--66 -~ 65 -~ -—students (cross-sectional
trend within grade level)
s b 7 \ 3 M 78 |
o |
Same year; consecutive Same students passing
coee o - --grades; different: - - through-three-grades- - ~ - e e s
o students (cross- : in consecutive years '
sectional trend (1ongitudinal growth)

across grade leveis)

13. Student Followup:

% of students at t'.fiis school who go on to graduate from high school: %
% of students who go on to higher education:
_ Vocationai/¢rade school . . . % , i
~ " Junior college ... — -
College/university . . . . .
Professional school . . . . . 3

9
i
j
1
|
|
1
1
|
|
|

a®

14, Communi tj; Demography:

Type of enviromment (check as appHcab]e) G et
1 Urban - ' { ] Business / ' L
7T T Suburban [ "TRestdential—
[ 7 Rural { 1 other
[ ] Industri
. Property. values: '
. Range\ Median: ;
Family income: ‘ ’ -
Range: . Median:

'Race/ethnidty percentages -
{(Use categories as appropri ate)

AN
o~
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;""d‘bsewé}’: B ] T
‘ T School: . _ B "’“‘_"\&T'i;ﬂie’:‘fFf'anr———-~-7—'-_" KD -

St’aff present:, . - - ’ o ‘
—*——W;ﬁbw i v» 3 \nera. -
st adinstrators? .

- '
Other ,n?.n-_-teachi ng. pro,fessionali. staff?.. - - e
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——Acecount-of—interaetio

Account-of--content—————— n—{inctuding
(inciude whether or not new or what person or persons are doing the talking
~—-——-and--attentiveness-of -rest-of-the-staff .. .. _

- -continuing issues]— - -

A
¥
) [l et / o et ettt o <1t e e e -
‘ .
1
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. T SUMMARY "IMPRESSIONST

Describe overall leadership and decision-making structure of group.

-

|
- l, e - -
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\ -
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RATING-SCALES —

Meeting well organized-- T Meeti ng di sorgam'zéd--
i.ittle interference by . ‘ Excessive interference
routjnes - - with rules, routines
Team_effort-- _ - —~Uncooperative,
Cooperative . , o L Individualistic —
Peoplework o~~~ . “bapic avoid dealing
structively tosettle— 777" T constructively with
conflicts ‘ ' L ~conflicts
Things get done i Things are let slide .
Open discussion by most ' . Discussion dominated
of the staff | . . by afew
People are flexible R T People are inflexible
Decisions are commni- = o . .__Decisions_are fuzzy
cated clearly S o - -and-unclear -
People trust each People don't trust each
The morale is high - _ The morale s Tow

— . People_are attentive Peaple are not atten-

o and appear to be in- o -~ 'tive and appear to be
terested . ) disinterested

SMO 4
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Systems for C1assrooms

We strongly believe that first-hand experience with what goes or in classrooms

in a school is crucial input %o any in'fongagg_q_ system designed to further under-
standi n’g“ab‘oﬁt“that’"s’chﬁb'l""BUt"’ﬂE‘dEthUdo'l ogy of classroam observation is very:

cmp1ex many different purposes and formulations have been proposed, literally '
7 hundreds of i nstruments have. been_dexeloped and used, ana ‘even the most complex

systems leave much to be desired i 1n‘temis of ‘providinga cmp]etepwmm*of— -

c'lassrgqn}-._fg. __ . o
For these reasons,.we cannot proposé q;particm ar systeﬁ that would meet the
informational needs of any school or distr%jct. Moreover, observational instru-
ments tend to be: interdependent systems thus making it a difficult and/or meaning-
““Tess exercise for us to provida a sampler of iiems Tike we have been doin/g'for

surveys and interviews. =

ing observation systems “and pomt to some ver:y comprnhenswe reviews and

*';‘“‘:*'“*d'iuns—of systws‘alreadydevewped-—men—for EMWEWU—W*”“ T
bmeﬂy outHne one fairly complex systen to demonstrate (a) what detail is

“possible in: obser'vations and (b) how systens can be modified for specific

purposes.

Some Genera'l Considerations

0bsewat10na1 methods can be very generally c1ass1f1ed & informal or formal.
Informal methods yie1d the 1mpress’ions ga'med frum ‘casual, undocunented (i.e., not
written) observatwns that are not pre-structured according to categories and time'
segments. Yet informal observat'ion may be one.of the test techniques for entering

"data" into a school-based 1nformat1on system. Principals use this method, but nic

!d nr 1 Oﬂn'. - | l.‘
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. \ |
where near enough. Teachers rarely, if ev%r, observe one another in the class-
room. It seems inbe:ative that sta'ff share\‘one another's teaching exper'iences in
orderato move toward a comnon base of understandiﬂg and a_ sxnthesis of the infor-
mation obtained from other data sources andlmethods.

Fornma methods yield a pennanent (written) record of what goes on iu the
' ciassroom that documents the teaching-iea:ning process ina more~structyr€d_

’ fashion. Two genera’ categories of formal nethods‘are what we nﬁii term anecdot;i\
and qgantitatiVe._ Anecdotai methods yield a continur:s narrative of what the
observers see over a specified period of'time. :They are as “factua?" and compre-
hensive as possible using the same kinds of methods as do anthropologists when |
they conduct etnnographic studies. Certainly humans screen and select information
~ out of their immediate experjence, as in an anecdotal observation record. So do
researchers in choosing the selectinn of categories and ratings on rore structured
observational systems. (See below.) Of course, anecdotai systems can bc more
structured by training observers to be on-the—iook-out for certain events (e. g.;
| use of smaii groups, teacher favoritism towards one sex; etc. ) fiood anecdotai
" records provide the: richest observatianal material ror an understand ing of ciass4
room process. They also can provide an overwheinnng amoun’ of materiai if pro-
duced for many ciasses on many occasions. In a schoo] information ,/stem, -they L
are probably best used only for a few ciasses on a few occasions in order to0
support and exemplify impressions -gainéd from informal. observations and/or the c
data derived from quantitative methods. . N

By quantitative methods we mean th e systems that produce eithar counts of
teaching-learning activities/behaviors organized into predeterﬁdned categories or .

ratings of these event. according to predeternﬂned scales. Counts can occur con-

tinuously over time or noted only once per specified interval of time. Exampies'
o 08 2
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ave: keeping a running tab on the number of di rect questions asked by"\| the, teacher
to one or more students or, for}'each five m‘inufe i ntervaf, noti ng‘whett"\er or not
one or more students dirce ,ed an instructional activitiy. Counts tend to be what
1 )sez~chers label low-infarence, more ;'objeci:ive“ ohservationaT data.

Although thave are'except*lohs ratin‘gs tehd to be more] high-infeience in
nature, calliing for . server 1rrpressions to be recorded on an ordinal scale. ‘
Examples are: the f~equency of studeh* dec1s1on-mak1ng (frequenﬂy, often, some-
times, never} or the teacher's lavel of enthusiasm (high, mderate, low). Inter- -

estingly, interobserver reliabili ty -- the extent to~vd'|1ch two or more observers

.

of the same class agree on their observat*lons -~ has been shown in various studies

to range from poor to excellent ragard'less of whether so-calied h*lgh or low infer-
ence 1tems are used. UltimateTy, bc ; bch reHab111ty and validity of Pbservation
results- depend upor (1) the c1am1:y and consistency in- ain‘lng observers and’ (2)
the nurber of times a 1assroun 1s observed.’ . ' ) ]

Auch more can be said regardi ng observational methods. These 1nterested in
pursuing ﬁhe matt ar. further wi'l] find excellent starts -in the first and second

Hancbooks on Research and .eaching (Med'ey and Mitzel, 1963 and Rénshine and

Furst, 1973) An enormous e pendhm of various observation systems is available
in the coHectwn of do*uhents ca"led “#irrors for Behav*lor" (Simon and Boyer,
1567, 1’)70a,b) avaﬂa~b1e, from ~RIC. {100k for more recent updates w this

series.)

An E@y ‘
The system we will briefly descmbe kere represents a mdified version of that

developad at” the Stanford Research Institute by Jane Stallings and her as v.ociates.

for the eva1uat1on of Project Follow Through {Stal'¥ngs and Kaskowitz, 1974). The

mod1 f1cations made to Fit thepurposes of A Study of Schooling, occus red in

w

1

O . 1 . 282



H

mainly three ways: (1) it was generalized for use at both elementary and secon-
dary schooling levels, (2) variables were separated oqtby course contqu and (3)
variables were separéfed out by classroom contexts: 1ﬁstruct10n, behavior, rou-
tine épd the remainder (which was labeled "sociai"). (Much more 1nfonmat10h on
the system than can be presented here can be found in the technical report by
Giesen and Sirotnik, 1973.)

 “There are four sections to this observation system: (1) physical environment
inventory {PEI), (2) daily summary (DS), (3) c1as§rocm snapshot (CS), and (4) five
minute interaction (FMI). The PEI is designed to record the architectural
arraqggment of the classroom, seat1ng and grouping patterns, furnishings, and
materials and equipment. The DS provides an overview of the space and materials
available as well as the decision-making processes in evidence by students and
teacher. Observation formats n the PEI and DS sections are either check lists or
rating scales. ‘ : .

The CS and FMI sections are copsiderab1y mor2 complicated. They occur as
_pairs four times in 2 given observation bookiet and can be recorded in four equal
.time intervals per day {at the e1emgntary level) or per périod (at the secondary
leve1)l The cTassroom snapshot provides information about what each adult
(usually a teacher) and gtudent in the classroom is doing, the size of studént
groups (if any) and the nature of the aét1v1t1es in progress. The typical CS

coding task is to "bubble-in" (or check) the following matrix for each relevant

activity: ‘

Om Small Medium Large Total

- Student Groups Gioupr Groups Class

T 0RO OOG® 0RO OV 0]
A OROPE 0ROL @ O © :

c OO VEEFOIC OO O O)

I POE® 0O @@Q 0]0) )

R
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The T, A, C and I rows denote- "director-type" modalities representing teacher,

aide, students ¢ cooperating or students working ndependent]z The column headi ngs oy
“denote group sizes (small = 2—6 students; medium = 7-13 students; large = oveEf- 13
students) and include 1nd1v1dua1 students and the total class.
' When these matr'ices are crossed with activity types, . the three-fold classifi-
cation of activity-by-di ~ectér-by-group can describe the whereabouts of every
person in the cl assroom ¢ .y point in time (hen;:e the term "snapshot”). A
common Classroom situation finds the teacher lecturing in the total c1 ass and 1t
is recorded as follows: \
\\~_ ——
T
ACTIVITIES . One Csmut Madium Tota
' - / Student Groups Groups Groups Class
22CR27R8, o 1 99933 9383 883 98 ¢
Jorv Mt S PRV OEOG® 0Y O

(The content bubbles enable the observers to record whit suﬁxt(s) .are in
progress at’ the elementary ]eyel.) A more complex pattern would require more
activity rows for recpr.ding; For example, the fdﬂowing CS record indicates that
the teacher is demonstrating suﬁething to a small group of students, two other
small groups arc engaged in separate discussions, and the rust of the students in
the class aré\iaﬁki ng independently on written assignments (expecf for one student
who is being helped by an aide):

08 5
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ACTIVITIES '.‘ ‘ One ' Small Medium Large

Total
Student Groups Groups Groups Class
O OO0 O O O T 0000 ¥ O 0O ®
. Eng Math Sei SS. Arts F.L. P.B. ‘ A @@@@@ @@@@ @@@ @@ @
. ‘ s PO VRO O O ®©

.. Demonstration ] .
O OO0 O 0O O T . 00000. 000 0R® O ©)
Eng Math Seci S.S.~ Arus FL. P.E. A @@@@@ @@@@ @@@ @@ @

‘ L c OO 086G OO O ®
4, Discussion :

O OO 0O O 0 O T OG0 0RO -0 O . ©
Eng Math Sei SS. Am F.L PE. A PO ORO® O O ®
. c OO OGO VY O ®
7. Work on Writtan Assignments } . @@@@@ RO LY 9% ®

.

The nature of the data e)ttracted from the CS is basically of two types. First
the simple frequency'of' 0ccut_';*ence of any given activity‘,., director, group type, or
combinations of these factors can be computed for each snapshot, sumled across.
snapshots and converted to a percentage based upon the total frequency of all )
events. These.are reasonable indic_ators for characterizing the c1assroan setting,
but fall short of accounting for: how many students’ are actually involved in each

configuration. The second type of information, therefore, weighs the frequency of

~——

occurrence data by the estimated number of students invo1ved using an algorithm
based upon the known class size and the definitions of group sizes.

The five minute interaction ‘-portion of the observation necord is a 'more
continuous accounting of how time ié spent in the c1 assroom, focusing upon the
teacher and the interactive process betv;een teacher anu students. -Each
interaction is recorded in the following FMI "frame," and an average of 60 such

>‘\f\r:ames can be recordad by trained observers in,e gi'uen five rm'nute observation

period:

0B 6
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1 wha [fownom| What | Cx. -
0} 61010 [PIA]C;8]e]olQ 010 04 Q)|
'o s@:@@@sﬁ@@u@s-z
@._ ®L"no 1) §2 O10ID0IC

n

In effect, one of these frames can be "bubbied-in" on the aveéage‘ of every 5

‘seconds depicting who was doing what to whom and how and in what context. For

example, if the teacher (whn) was correciing {what) a student (whdm) with guidance
(how) during instruction (context), the frame would be bubbled in by the observer

as follows:

An aide correcting several students in the behavioral comizxt {1.:,, discipline

and control) would be coded as follows:

0B 7
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A student responding to the teacher in a non-task and humourci:s “wacial” context

with noticeable positive affect would be coded as follows:

N

The teacher explaining “routine" procedures to the to®al tiass mmd‘be codad as

follows:

Whe [Vo Whom{
©} - 10]o BINIC)
ololole Blolo)
clexleclcl o

e nature of the data extracted from the F¥i is hasically of one type: for
each “who-to whom-what-context-how" 1 nteracti on ¢=¥ined, the percentage of the
total FMI compiled: over i‘the observation conforming to the interaction
specifications is éonputeﬂ-.

Clearly, the combinations and number of -uesitifiable piec;as of information in

the F¥I and CS sections of the observation system are almost endiess. - However,

_for Lertain purposiis only certain combirfations wouid be looked at. ' For example,

 the rel atwe amounts of adult versus student "talk” can be easﬂy obtained by -

adding up the number of frames (a) having T, A or 0 checked in Who box and (b) not
having T, A or C checked in Who box (so long as NV = noh-verba‘l bubble is not
checked). These two counts, when divided by the -total number of framesréomp'leted,

represent the relative amount, of time spept.in adult- and student-initiated verbal

pd
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interaction. As another example, all frames with the I bubble checked in the
context box cou'ld be accumulated and d1v1ded by the total number of frames this
would yield an est1mate of the proportwn of time spent by teacher aﬂd students
interacting over 1nstruct1ona'l matters.

This system can be further simplified when, for example, only a few

activities/behaviors are of particular —i—ri-teresfm(ﬁé.g., ﬁjbn]_y a couple of Who
and To Whom distinctions are necessary (e.g., Adult versus Student) , and little or

no How information is adequate. A frame of this nature would look like this:

‘Wno, | To Whom What Context

® | e |0oo0®
® | ® ® |® 6.

Again, we have presented this bmef overview of an observatwr' system only to

remind readers of both the complexity of such s_ystems and their anenabﬂ'lt_y to

‘modification for specific purposes. Schools or districts desn-mg to do somethi ng

in formal, quantitative observation would be well-advised to get support from

specialists in observational methodology.

0B 9
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{I{DIEIA|~~STUDY CP SCHOCLING :
Saccndary Class-sSpecific Feedback Package

TEACHER:_ , -
' CLASS TYFE: Fathesatics - PERIOR: 1 . -~
AEFECZTYATE NOMBER C¥ STUDENTS ENROLLED:_ ‘

NOZSER OF, STODENTS HAVING SCCEAELE SUFVEYS: 26

TiME OF CAT2 COLLECTION: Pall, 1977

The rasults tégnrted,hercin ara CCHFIDENRTIAL and have baen sent ohly to tis
teacher indicated akcve, The analyszes are based upcn the data obtained frem
students vith sccratle quastionnaire booklets for the class indicated abovae.

Tha selacticn cf questions (or items) for feechack wvas not based upon pre-
lisinary analyses fcr davh class separately. Instesad, the research staff at
IZTID|B|A} salected a unijorm set of guestions to analyse for all classes in
all sctools‘in cur study. In_ fact, almost all the questions in the student
survey pertaining tc tle class were selectad. '

3

3¢ have chosen not to report any data based gpon the {IIDIBiAI/SRI Obssrva~
ticn Instrumsent. Owing to the craplexity c¢f scoring this instrusent and the’
fact that we have eitensivaely mclified the original form for the Study of
Schcoling, sa sust sork through s>veral lavels of cosputer data reduction and
analyses befotfe va can make reascnable decisions about selecting data appro-
priate fcr feedback purposes. Unfortunately, the time available for analysis
and feedlack is tcc short to acccmmcdate thesa preliminary analiyses.

-~ A% With any data in the bebavioral sciences, iﬁtgtp:etagion is not ar obvious
matter. lgu,. the_ teachar of this clags, : 2. best pogiticn tc intariras
these results_gh_an. "absolyta® hasiss-thas is..an interpretatign _based yren
the_conysns.cf ths guastion and yonk sssegsasnt of the student respopssg
in_lighs_of yQur_qun._psncapsions_and f3alings_abaut this specific clags’
apd_io_tha gentexst of vour %o%al.experiance gs 3 teaches. :

It is alsc possible to intargpret the data on a wrelative® hasis--that is, to
assess your class results by ccsparing them to the results of cther classas.
."Rcrmative® interpretations, such as "ay class is belov averags, average,’ OF .«
atove average,” cap be quita sisleading depending upcn the characteristics of
your class relative to thosa of the other classes and the purposes for wvhich

you aight itterd to use the rasults. We have chosen ot toc report "norms® ia

this feadkack package since wva bave not yet collected data in a large enough
variety cf classrcoam situations tc develcp ncrms vith sufficient precisioan to

be useful. - . - : : i

~

THUS, THE CATA TO0 FOLLOW SHOULD BEX VIEWUED AS HYPOTHESIS~GENERATING BATHER
*  PHAN BYPCTHESIS=-CCHEIFMING., THE-CATA SBOULD STIMULATE DISCUSSION AND PZRHAPS
?EFTBBF INVESTIGATICAN BATHER THAM VERIFY CR DISPSOVE ANY PRECONCZPTIONS.

2
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Secendary Class-Specific

The data tc fcllow :ep:aseﬁt the responses of the sanpia ot students froe
your class to 98 items portaining te varicus interpersonal and instructional
aspects cr "digersicas” of their classrooam experience. These data do not

"necessarily ragrasert facts; rather, thay reflect stydent _percaptiqug of the

learning envircrment of the classrcom along those disensions vwe chose to
measure. These dimensions are listed belov. Although ve have given then
degcriptive titles, their esseacs. is best raeflacted in the reprasentative
items fclloving sach dimension. (Bach diameusion was actually mads vy of
betwean 2 and 8 related kinds of itess.) e . _

1. Teacher Corcern
®I like the %eacher in this class.®
a7he teacher is fair to se."

2. Teacher Funitiven2ss
wThis teacher turts ny fealings.”
"The teacher funishes me unfairly."

3

3. Teacker Authcritarianisa .
#This teacher will nevaer adait when hesshe is vrong.® .
nyq don'+ feel like ve have any freedos in this class.” i

8, Teachar Pavcritisa ™~ - L _ .
wphe teacher likas sonme students in this clasas better than othecs.”
“The tcachg: has no favoritas in this class.* :

S. Teacher Enthosiasa
#Phis teacher seeas to anjcy what heyshe is teaching.®
"The teacher seeas bored in this classxom."

. 8« Peer Estess

#Y jike my classaates.”
8In this class, people care adcut me.*

7. Student Satisfactiom ) ' -
»students feel good about vhat hafppens in' this class.®
wpftar class, I usuvally have a sense of satisfactlon.”

8. Student Apathy :
®#Pailing in this cl-ss would nct bother most of the students.®
®Y dca't care atou* what goes cn in this class.”

9, Student Decisicp-Ma® " ) .
®students halp sak: t~* rules for this class.”
astudents help { cide ::at wa do in this class.™

1C. Classzcce Dissonance e

"The studants in this class fight with each other.™
®"Students in-this class Jell at each other.®

7]

I
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- secendary Class-Specific oo

11, Studa:t C0l5113360
"1 nsually dc the vork assigned in this claass."
»T usually do everything any teacher tells 2e to do.®

12. Studert Ccn;-titivenaas
wThare i3 a lot of coapetiticn in this class.": -
"ghea I's in this class, I Eecl I have to -d0 better than ctho: students.

13, Student Cligueness
wSoxa groups of students refuse to aix with the rest of the clasz.
1 ®Caztain students stick together in s=zall groups.

I4

14, Classroce Rules ’
wIn thiszs class, *here is a strict set of rules for stndonts to tollou.
'Hc don't havq tog many rulas in this class."

15. Clazsrocm Physical Appearance
®The rcoa is dright and ccatortable.”
wI like the vay this classroos locks.®

16, Instructioral Practices: Etrceived Purpose
: "ga kncw why tie things we are ldarping in this class are ilportant.
“%e have tc 1¢a:n things u&thout knowing why."®

17. Instructional Practices: Crganization T
»students kncw the goals of. this class.” '
®Things 2are well planned 1n this clasa.

19, Instructional Practices: Cla:ity of Cosmunication
“The teacher qives clear directions.”
I qn@grstand what the taacher is talking about.®

£t

19, Instructional Pi-ctizes: Task Cifficulty
: "I d0 no: have enough tiss to do my work for this class.”
"scme of the tbings the tenchc: vants us to learn are Jjust toc bard.”

20. Instructionzl Practices: Task Persistencas
®our teacher makes sure we finish our werk.®
"I gat to practice whzt I learn in this class.®
/

21. Instructional Practices: Kncwledge ot neahlta
“The tgacher -tells me hcw toc correct the mistakes in ‘my work."
"§e kncw vhen ve have learned thizgs ccrrectly.”
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Seccndary Class-Specific _ "\J
\

Students resrond to each itea on a four-point agresaent scale. The studeat may
®stzongly agrae,” "sildly agrae,” "sildly disagree,” or "strongly diszgree”
apd vould recaive a score froa 1 to 8 or fros 4 to 1 depending upon hoy the
iten i3 vcrded and tc which disension it belongs. Students are then given
scores on each dipersion which are their zean (arithsetic average) item scores
detining that disanzion. Pinally, the class "receives” a score which is the
mean of all the students' acorms cn that dizension. ' '

The effect of this scoring system is that the jigher the score on any diaem-
sion, the pgra cf vhat that dimension regpresents is perceived by thke studentzs.
Por exasple, the hicher the gccra cn Teacher Concarn, thLe ‘more "teacher
ccrcern” percaived (ca ¢ average) by the students., The higher the scoze on .
Stodeat Afathy, the more/"student apathy® perceived (on the average) by the
students. // : )

/

The data for the sa:gie of students frem Your class are presedted below. The
class sean and tla distributicn of student scoras (converted to percentages on
the fcur-fpcirct L3spguse scalae), for sach disension dvfined above, are as

follous: /. .
] 1
' ‘ N ; ‘Humkber Student Distributica (%)
Rirensica HBean = of Studeptg 1 1.2. U N S
}10 Teachar CODCeINevevevesesccscee 3Ia7 26 . 00. ’DO, ’ 23 77.
2., Teacher Punitivenessccscsccescs 1.8 .26 77 23 60 . 00
3. Teacher l“thC:itati‘niq.oootooo 1.4 . 26 65 35 - ‘00 00
Q. Teachar PQ'O:iti:l.oo;ooooooo-o 2.1 26 i %2 69 - 15 o&%’
5. Teacher EnthuziasBececccscovcrs 3.9 26 20 00 qur;‘gsl#
6. Paer ESt@2Bececressorsseeveccrun 32 26 00 08 "'1: 19
Te Stud‘nt‘satistactionogoo.annaan 3.3 26 00 12 50 . .38
8, Student ApathYeeeocesscovesasca Tl 26 62 38 .00 - 00
9. Student Lecisicr-#akingGeececcawe 2.2 26 0s. 73 23 00
10, Classzccns DissorancC®ececccccesso 1.8 26 65 N os 0o
110‘3:“d.nt CQ"IianCeo..m.ooooeooo 3.5 26 00 08 31 62
12, Student CosgatitivenesScecceccees 2.8 26 .00 35 -1 12
13. Student Cliguane®Seccescsesccce 2.9 26 00 23 69. 08
14, ﬁlasthCI Bul’s.........;..;... 2.1 26 12 65 23 . 00
) 15. Classtocs Physical Appearanca.. 3.2 26 o 08 53 as
1€, Instructiosal Practices: . ' '
Percaivel PULPOSRecesccccsccces 3ot 26 0 - 15 58 31
17. Instrccticnal Practicess T : '
Organizaticlesecssececcosecnes 3e3 26 ac -00 - 6% 35
18. Instructicnal Practices: : .
Clarity of Coszunicationcecess 3.5 26 00. . 0s 58 k1)
15. Instructicnal Practicas: T _ o -
g Task nitficult’oyooioo.ooooooo 2.0 26 19 62 ‘19. a0
20. Instructional Practices: ' -
Task pﬁ:s;!tenc’ooooo-.ooouooo 2.8 26 00 3s 5S4 12
21. Instructioral Practices:
/ Knovlldqa Oof ResultSescecceces 3Job 26 00 0“‘ 58 38

;
:
!
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Saccndary Class-Specific

The students were asgkad to give their perceptions and feslings about certain
aspects of tha curriculum and- learning sanvironment in your class. Thesa ques-.
ticns are reproducsd below, followsd by the percentages of students making
each pcssible responmsa. Hot all guestions were answered in each booklet;
therefcre, ‘the pusber (¥) of studenta actually respoanding/to a2aeh of the
iteas is indicated in paranthedes fcllowing the itesi !

‘ ; | :

How interestirg cr roring for ygu is How bard or easy ;g;_ﬁgg is what

vhat you are learning in this class? yon ara learning in this class?
(8=26} o * (H=26) .

: S S A i
'CII inta:estinqcccccccco.ccbioc 50 - Ioo en c.ccc;clccoccooocl&... 03
sctt of intﬂrestingu..-...ugn RZ2 So ot’aasy.{..uo-......-.. 23
Sort of torifgececcscceccacases, A8 t too easy;'not too hard... 58

Jary botinq.C.c.cco\.cc.ﬂcc.ct.cc .80 ¢ // ;atthOfdhard:o%:ococooooooooo‘ 19
. 00 RALRecveioee

,....UO....... oo

Bow useful is vhat you «re learning,@n this.claga for what ;g%rnéed to kncw...

Y

. Bou?. (8226) : ' laser iz lige? (¥=26)
LT R S £ . L £

tﬂr’ useful-...'-...b;..--....-. 15 ":’ Iluflll..-...-.-...;.o... 38
ﬂs‘ful....-....-....-..--...-. 38 d.tﬂl.ocoooc.’ooooc,ocalqcoo; 58
0!015380.......lcc.ccc..cc!c!c 38 ) s‘l‘ss...c..0........0.0... aoa
Yery 0881988..¢......'.'......_-. 08 ‘:’ US81888. cecrcasvcacccees 00

I‘\
\ c . .
Liszted helcw are thres ways students can vork -in this subject. Nark the '
circle vhich tells how ruch you like or would like to work in each way, even
if ycu don't do =c tow,.

Percent of students respondinge..

o o Like Like - pislike oislike

- Yery pych  gomeyhar somevhas YORY_3uch
I{Cne (USZG)..,.-.e 2e2eccgcscan 38 . . ) 38 ) 08 ‘\& . 1€

- Bith a szall greup (¥=226)ecceces U2 38 R - Y 0s

¥ith tha whcle class (¥226)eeee 23 - : ag 15 22

-

—

* Bota that percentagaes throughout chis repozt are rounded to the mearect
whole percentage' goint. Thus,. they will not aleays add up to 1003%. -

/

€.
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Seccodaty Cless=gpacific -
.7 ' (Meathemtics)

~

In this class, whict of the talicvinq things d;ua‘ly takes (1} tﬁo'los;.
{2) tha pazt acnt, and (3) the laast azcunt of tine?

Y ,
.+ Percent ot ztudeats respondinge...
R pext |
Yo dess zoat ~ Leass
Caily roOTAres® (Y%26) cosnivarsasseises 00 : 100 00
Lmﬁq ‘a'za)oonvcocto-qo-:nooocoooc. 100 00 i 09
Gettih&\:jji:ntt to behave (!-26)....0. .00 00 - 100
. . ,5 ' ' ' -

¢ rassing out saterials, taking attckdance, saking anncuacensnis, etc.

iatod belov are gome things :hat you light do in this class, HBow" auch 40 you
cx ¥ovuld jcu like e do nach tb,aq, sven 1! you don't do i’ in thiz class?

{ . Pezcent ot atudents :cspondinq...

O tire ‘Like . pisiike . Dislike
xsxz.nnsh zsnaxha: SQsqviat xagy.asch

:

Listen to the teacher whan he)sic
talks cr shove hev to-do

lclithing (M™26) covabreoncsvrsnnens 5% ; . &6 - a0 7 - W
. G¢ off £ie¢ld tripa (5'26)........0... 62 U B 15” )
Do research aand wrige - -

:.Fﬁ:t‘ 13'25)o.-'......--u..o..... 05 " 23 ’ 3’1 42
tiszten to student Teports (3-26).... 00 27 . - 5a . 19
Lister tc speakers sho come to o o : e ’ A

clasa (B*ZE)...n...--......-: cesse A1 o 50 o 19 . 00
Bave class discussicns {N%26) ceeeusa 86 B 36 68 . 00
Bulld or d:" th’-nql (3826)¢.....-u. 12 ) 69 - o

D¢ groblems ¢t writc answvers  to oY -t : A
’ Q‘“tian’ ‘!‘26,oq-o-thon-ooooo-‘c 23 65 2 : 00

Take togsts c:-guizze: (u-zep... e s 15~“ 82 R b ' o8

B 6
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Seccndary class-Spacitic
(Bathematics)

) Listed belcu are s0se thinga tha' your teacher aight have you do i this‘
' class..

Pirsz, hcu often da you do each rhing 4n «his class?

Potdant cf students rnapondinq...

Always or .
magt of 30t very
the tipa.  Qftsn  _ofken Hayer
JFemgmber facts, rules, or ' [ B 5 - ‘
cjeraticna (4226) ceceesisveccaccsbens 350 82 . 08 00
D& sumber probless (B=26)..cesscescces 62 3 35 .04 00
Tell in @y own words vhat , . .
I bave learned (3226) coccevecceccsecs o L &6 36
-SCVVOIC Erclllls (I'ZS)....'..--...“..¢. a8 28 56 ) 12
Tell hev zales, opsrationa, and : o ’
'p:cblauz,gxe the sam® or - . <
d‘tt‘t‘ni‘ "’26: tsecsrssecsesstssssccs 08 a6 - &6 ’ o8

'\

S¢ccad, dov such do you or would you like to do quch th%ug, (17411 iz you
don't do it in this class?

N
\

Rercent ot ztadents tnspondinq.f;
- Like Liks . Dislike Dizliln
18CY E9ch 2oaavhat  sopawhas X8LY RSCh

Bezenkier factssy rfules, or

cperaticns (¥=26)ccceccenctcccsccce 15 69 15 00
Dc nusber prebless (B3225)cccersnesss 16 76 08 00
Tell iz xy cwn vorde what )

I have learned (¥=26) ccencescanvsees O8 23 ~31 . 42
De werd. preblass (B826) caececssccccse QOB 58 A9 . 23

741l hov rulas, operations, and
froblexs are the zame or '

S4££0TaBt (Ha26)eeeeronevconascenes 08 a6 78 12 0
N
-t (3
Y
., . B7
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School ~General

TEACHER (T), PARENT (P) AND STUDENT (5) DATA

Demanding upon the issue. teschers and puw, teachers and sudents, O tm:hm parexs,
snd udenzs were askes essentislly the ssme-questica on their Tespective survey questionnaires.
Thesa Suexions are ryroduced (z paraphrased) below, followed by the percentages of respoase

by tae relevant data rouces (Ts, Ps, and/or Ss).

wwlsahmc»mpmamaybemblmsnmscme To'mmmdaywmmkuch

is a probiezm gr s sehool?

.4

1. Sudant misbehavior, . coceeccecrccccscenes
2. Teachery don't discipline soudenzs.........
3. PoOr CUTFICUlID . ovovevcomrsesovassosssee
4. Lack of sudem interest {poor school
spirit, don't want to learsl..ceceeacencese
8. Poor teachers or teaching. .. cccececveccace
4. School too large/Classes overcrowded .....
7. How the school 12 organized (class
schedules, o noughmncwr

lusch, paseing periods, @C.) ..ceeeeeseess

znm‘q.mcorlupvropﬂncdimhmon

of rasources (e.g., perscanel, butid- .

ings, equipment, snd materials) c.eeeaons
9, The administrazioa a¢ this school..........
10, Drug/Alcohol USG....ccussvesncccccsvscen
11. Prefudice/Racial conflict .o cevvaneciodons
12. Busing [or IMERTRLION couvvsrocccsoccssnsse
13. Federal, mate or local policies and

‘regulaticas that interfers with - .

ORUCALION ¢ oovecerasrssasescereadoncsnces
14, Deugrcgmcu.,.........................
15. Lack of parent imeXeM . .cuoevecccssssvane
16 Lack of saffinzeres in good

school -community relations. ...eoceseecens’

ok

21

Problem”
P 3
7 [
19 37
24 29
2 19
20 41
26 45
. 37
19 18
34 40
18 18
36 38
68 S1
38 *
70 *
ls -
2 *

cBaRE

10

30

59

39

© 39

41
20
39

24
§8

48

s2
36

21

i6

70

21

R<3-F 314

a8

NOTE: Fora dcucnpuou of the Teacher: umple, see page 10, Puew: sample, page 29, and

Student sample, page 19.© °

4

*This caza source not asked thts qucaum.

277
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23

31
18
19

- 29

45
19
42
18
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|1%®lE|A|-~-STUDY OF SCHOOLING
Secandary Schocl -General Feedback Package

SCHOOL: JUNIOR HI'H SCHOOL Grades 7 &8

TIME OF DATA COLLECTION: _ SPRING 1977

The results reported here are based upon the respc;nua to quesdbns in the tudmr.‘ parernr,
and sudem: survey quesmicongires, The questions selecred for this repoit do ncx relaze to any

specific class or teacher; . they pertain to issuss at the school level and about educazion

{n genazal, as perceived by teschers, paremts, and studemzs. ’ -

: ’ -
The selection of quasions (or items) for feedback wis not based upca preliminary snalyses for
esch school sepdrately.. Instead, the research satf &z [1[D[E[A| selected a uniform set of
Wmmmmmmmgumummxm. Our gelecvions were based
on what we thoughx would be mos useful to teachers, We were halged in this task Dy teacaer
ccumkmhndbymmczpoﬂmhprmxmwmrhoohinnmwmwm

There are & number of imoortant (ssues p ing to £2_pling and imerpreeazion which people
should be sware of us they examine the da. Due to their somewhat technical pature, a dis-

cussion of these igsuas has been 28 an ap vendix to this feedback package, beginning on
page 27. We strongly urge you tc zead this marerial. . S
(/’ '
Suffice it to say hers that the data are best interpretsd as representing the psrceptions, opinions
and artiruces of only thor s teachers, sude. ts, and parents who filled out the questionnsires.
To generulize beyoud these ples'is risky, especiaily with respect to the paxont dara.
/ i ’

| . .
Asa :Mr non-teaching professional associated with this school and communiry, you sre
in the best posizion to interprit thesc results because of your own knowledge, perceptions and
feelings about tuis specific sc100l and commuaity. WE HOPE THAT YOU AND THE REST OF
THE STAFF AT THIS SCHOOL WILL VIEW- THESE DATA AS HYPOTHESIS-GENERATING -
RATHER THAN HYPOTHESIS-CONFIRMING. THESE DATA SHOULD STIMULATE DISCUS-

« SION3 AND PERHAFS MORE DEFINITIVE STUDIES RATHER THAN VERIFY OR DISPROVE

ANY PRECONCEPTIONS. ) .

<

¢

The daza to foliow will be presented in three major sections: (a) Survey results on tems lp/
common for teachers, parents, and sudents, (b) ocher teacher survey results, and’(c) acher
studerz survey results. (Note thar percentages are.rounded off to the neares whole percentage
potmz; thus, they will not always add up to 1007.)

o
23
7.3
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School -General . v

The foilowing statements are about this school or showut general issues ir <ducation. 1. se indicste
the exrent to which you agree or disagree with each statement. (For repusting purpose:s. «rongly”
&nd “mildly” agree and "strongly” and "mildly” disagree respouses wers combned im0 ~ - aregories,
“Agree” and "Disagree, " respectively, “Agree” percemtages ire reported hers; "diszgz . ercent-
ages can be obesined by subxracting from 109.)

*  Percent Agreement Number of Cases

T P 3 T | 4 .« S
AT THIS SCHOOL . . . ‘
. . !

1. What students sre learning is useful for . .. : .
_ whar they need to know NOW.......cceuneeee. 79 82 81 i 213 <
‘2. What sudents are learning will be useful : .

for what they will nesd to kncw LATER in T ) ‘

HI® veenereeeeseresseseanesesoonennnesees 88 79 867 i Gs 213 453
3. Most of the teachers are dowur a good job..... 85 79 74 P 214 43

4. There are other placed in this community
where students could be taughe, bur this

school does not make use of el ..vveeee.... 30 . 37 34 5 20¢ 427
... 5. Many students don't care about learning, .-.... 94 67 74 34 24 428
6. Too many students are sllowed to gradu- - '
ate without learning ey MUCh.....00ceees... 82 73 62 LI 312 431
7. Many teachers are prejudiced. . ....ooeeee.... 18 3338 o B 429
8. Many students are prefudiced......o.re..ce.. 38 43 5B $ 54 2l 434
9. Girls ger a beer educazion then boys...... .. 3 12 26 3% 2 431
_ 10. Boys get 2 berter education than girls......... * % B 3¢ @0 419
11. Studemts of all races gex an equally good . f
CICATION . o vueareneecianeocanscovennenanese 24 81 82 34 21 431
12. Average scudemzs don’t g enough azemtion.... 92 &0 S2 4 20 425
1), Drug use (5 2 Problem ooovuvuneneeereennanss 14 G0 43 34 208 420
14. Student violence 18 a problem......coesue.. 62 82 4 N B O 429"
1%, The counseling service ig adequmely '
mecting Students’ NeedS ... oo ucene voranee. 22 K4 O 34 21L. .

16. It i3 easy for me to get help from a iy -

selor ..hen planning my school Progrumyr. .. ... * e 3 . . 429
17. If I have a personal problem, it would i~z
easy for me to get help from & counselit...... * ¢ 46 s . 430
18, If I need help planning for a career, ft wouid .
be casy for me to get help from & counselor... ° s 32 . . 430
15. Parents should have a say in what 1staughe.... 85 ° 76 33 s 43
_ 20. Teachers are not paid CNOUGN euvnveceennnsens 97 75 @ 34 201
21. Not enough money {s spent for education ...... 92 78 ¢ 34 209 .
“This data source not asked this question. ) X
v. n
279
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School-Gezneral

The numbers of cases (teachers, parents and students) respouding to ,the"prcvlou,u:e:ms axe

presented beiow:

[| ) : Number of C.‘tses"‘" :
T P s
1. Student MiSDENAVAOT. ceveeececccvcssoarseossseas 4F 210 409
2. Teachers don't disciplice studentS...oocececeee.. 33 208 423
3. POST CUTTICUMIM ¢ seveocovcncncscnascaccnsascans 34 199 420

4. Lack of studenr interest (poor school )
spirit, dod't want to 1e8rn)..cceececccacrcracaces 29 207 4il
5. Poor teschars or teathing. cooevecenccsvcncncceas 4 205 . 42l
6. School too lerge/Clagses overcrowded ........... 33 207 421

7. How the school i organized (clase L
schedules, na encugh time for - _ ‘
luncll, passing Periods, &C.) . ccocvsncacsenccens .34 . a2

8. Inadequate ox insppropriste distriburion !
of zesources (2. g. . perscanel, build-

ingw, equipment, and materials)...c.ieeeenacae. 33 204 443
9. The administration st this 8ch00l..cccvcieovcnens 31 202 413
10. Drug/Alcohol USE. . crceeeersiosecocvarreccacens 34 206 407

* 11, Prejudice/Racial conflict . cveeecrcneroancoccese 34 202 413 -
12. Busing 10T IMEYTHION coveeerocrecoroncasascacss 34 204 421

13. Federal, sare or local policies and
regulations tha incerfere with

GAUCALLON v veeecorseronesssssessscacasiasssaas 92 201
14. DEIEGEFALION .o evrerennonnsnacosaisescacsecces 34 202
15, Lack of parent {MLerest . c.cceveersnecnoccsassses 39 20 .
16. Lack of scaff interest in good
8chool ~COMMUNILY TElRLIONS. . eveennoaannocasnees 34 204 ~ = 7
\ ‘
{
*This data source nct asked this question. ‘ \

s»These are the total nunmiber-of teachers, parents and studenzs responding to sach . the tems:
This type of column heading wiil be used tn many tables to follow. i

°o . . | ©§8% s - 280
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School -{ieneral

..

Percent Agreement

T
N GENERAL. . .

1. Schools should be desegregated ..cceeesavesescs 59
2. Students should be bused to achieve
m.“.l..'f‘.l.ill.....‘..l...l.l 6
3. High school students should have job experience
a8 part of their school PrOgYAM....ceeccescseas 82

4. Teachers should have the right to srike ....... 50

S. Teachers' unjons or associations should be

able to bargain abouz things like class size,

curriculum, and teaching meehods. ceoeeeeoaees 14
6. All high school students should be required to '

pass a standard examination to get a high '

8¢h00l HPIOMB e eeerennsersacsassssssonasass 38
7. Sudents should be able to leave school as

early as age fourteen if they can pass a.

standard eXAMNATION cvevenearensesasassscese
8. The only time most parents visit schools is

when their children are in trouble.....vcc..... }00
9. Property taxes are the best way to f{inance ’

-\educatim.....................'....4......... 24
10. 1 usually voce in favor of school bonds ......... 71
11. 1 would prefer to have my-child in a private .

rather thsn a public 8chool ci.ceeecercsccncnes ..
12. Teaéh\ersshouldhavetenure.................. .

N\ .

“

N
~ *This dara smrce\ngt asked this question,

P

§7

21

33

86

51
71

38
62

Number of Cases
T P S
34 206 434
‘34 210 429
3¢ 212 434
34 214 .
34 212 '
34 214 .
. 34 214 .
33 215 «
34 200 e
34 206 .
[ ’ 213 o"
s = 193 .
v



School -General

Schools usually provtdeedxccicnlnanrlayofm.‘ However, some areis may be more
important st one school than & anccher, ’

’

Which mae of the following areas receives the most #mphasis at thxs'school?

. Percentages
‘ . ‘f'~'._ T P : s
’ | (Ma 35 )* (%= 200 )** (e 414 )
sgagoe_ve;opmm 3 16 10
Iellectual Development " 38 9
’ Personal Developmens I 8 Co12

Vocational I_vaelouncnz 49 38 20

. ) \
*Social Development is instruction which helps students learn to get along with other stu
and adu'ts, prepares studeuts for social and civic responsibility, develops students’ aw
and apj.- scistion of our own and cther cultures, .

g——

Intellectual Development is instruction ia besic skills in mathematics, resding, and written
and verbal communication; and in critical thioking and prodlem -solving abilities.

o
Personal Development is instruction which builds self-confidence, creativity, biliry to think
independently, and self-discipline, .

‘ . ’ . .
Vocational Development {3 tnstruction which prepares students for employmenz, develop 1ent

of skills necessary for gerting a job, development of awareness about carcer choices ai .
. alternatives, ‘ - )

¥

**Numbers in parentheses are the total number of teschers, parents and students who e

responded to this item. This type of notation will be used in many tables to follow. ‘{
Y. ' -
S £8S




~

If you hndt/z choose oaly one of these sreas, which do YOU THINK this school should emphasize?

Percentages
T P - s
(N= 35 ) N= zba ) " (N= 406 )
Social Develnpmen: | _ | 6 11 ' 12
Intellectual Development s1 e a1
Pm Development K 26 - RS ' 19
Vocacianal Development o B 38

\ .

Studecrs are oXen given the grades A, B, C.’D. and Fail to describe the quality of their work.
If schools could be graded in the same way, what grade would you give this schocl?

Percentages
T P s

., S T ey Ne23 ) (N8 )

Grade
A 0 8 7
B 17 24 22
c 57 2 33
' D 40 17 17
Fail 6 - 8 o 21

. - 88 B 14




School -General

Below is a list of people and orgunizaticas who might make decisions for this school.

How much mﬂuégce does each of these people and
organizariona now have in making decisions for this school.

Percent Respounding . . .

"A Lot" "Some" "Noue" Number of Cases
T P . T P T P’ T P
1, Parent-teacher organization.....c.... 3 20 76 70 21 11 34 198
2. Teachers at this school........ccc... 0 30 82 61 18 10 34 200
3./Community &t JaTge ...cceveeeneeae. 18 9 | 89 SI | 24 40 34 . 197
4, School District Superinteadent........ 97 74 3 21 0 ] 34 199
8, SUAENES.ceccccecaccsossssacscccsccacs 3 § 42 41 S4 Sl 33 197 \
6 PrnCIPRl.eiiieierineiaenaeaacees 44 44 0 S1 6 6 34 201
7. School Advisory Council cceccceceenss 0 20 29 S8 71 22 34 188
8. ParentS ...ccec.cieccccccccccacncsoce 9 9 71 S1 21 40 34 197
9. 3chool Board members....cccceeeeee. 88. S8 9 38 3 4 34 199
10. Teachers’ union$ and associstions .... 0 16 36 S8 64 28 33 190
11, State lawmakers ....ceeceveccrcecece 29 45 68, 42 3 13 34 194
12. Federal lawmakers......ccceecc0cecee 26 46 65 49 9 13 34 194

!

How much influence do you thinkmh should have?

Pezxcent Responding . . .

"A Lot" - “Some" *None" Number of Cases
T P T P T P T P
1. Parent-teacher organizatioN.......... 12 S1 88 44 0 5 33 203 -
2. Teachers at this school....cccc00ecee 33 S1 44 48 3 2 34 201
3. Community at large ...ccieeeceeses.s 21 43 | 74 s1 6 6 34 199
4. School District Superintendent........ 38 . 47 62 52| 0 2 34 201
S. STUABNLS..veceecccccscccacscsccoscse I 26 85 68 12 6 34 200
6. PrNCIPAl..eevecaeserarecnasnarenes 32 51 | 65 48 3 1 3¢ 200
7. School Advisory Council ceeecivececae 9 42 82 54 9 *'4 A4 196 !
8, PAremtZ..i.iiieeciineciencinaaaeeae 120 44 85 54 3 2| "3 ‘200 .
9. School Board members....o.oeeeeeees 29 43 71 's6 0 1 34 201 .
10. Teachers’ unions and associations .... 9 24 79 50 4 12 26 34 199
11, Stafe 1awmakers c.ecececccsesncesees 6 28 |88 58 6 14 34 201
12, Federal lawmakers....c.cceeeacicees 6 26 ‘68 50 26 24 34 199

1
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To the extent thar parents ere act involved in school activities, indicaze whether of not each of the
following i3 a major resson.

Z Indlca:ing'”\’es" Number of Cases

T P : T 4
1. Baby sitting/Child c»%€...cicececscccsnccaccnes 71 23 C 3 197
2. Lack of transportation to ger'to the school....... 59 29 . 34 202 ¢
3. Principal’s and teachera’ aritudes. .....e000eeee 38 20 34 . 195
. 4. Conflict with their working hours......cceeeeee. 71 57 34 200
S. Their belief thet it is the job of the principal ' : 4
" and the teachers to run the school....eccvieese. . 68 19 % 19
6. Different languages spoken by the school peopie . : _
and PRTENIS...eceerereansasioscsasanscassaces | 39 , 10 34 197 -
. ‘./"

s

¢ e e—

Teachers: In general, when you have to contact 4 parent regu-d!ng his/hex chud. how quickly does
the pareot respond to you: remest? (N= 34 ) ,

\

b

1. Parents usually respond qUiCKly.ceceeeeaeioowe. 24

2. Parents usually respond, but after some delsy... 44 S

3. Parentsdonot respond af @ll..ccvceccreccacess 24 _ J
. 4, T have not contacted any PATEMS. cevaeseosrasnes 9 /

’

Parents' When you have to contact the school regarding your child (or children), how qulckly does
the school respond to your request? (N= 215 )

-1

‘1. The school usually respond quickly...cciceceeet 52
2. The school responds, but afrer some delay...... 20
3. The school usually doesn't respond:at all........ 5
4. 1 havegever had to contact the school.iu.ceuease. 23

[
- <

a . -
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TEACHER SURVEY DAA .
o .
Descrigtion of the teacher sample with respect to four key demographic characteristics:

Sample %
SEX:

Nﬂu@,...............,....,......d.,...;.....

47
F‘mn.le eseescsssssszecssssssccsccssccencsscee 53

AGE:
Lessthan 30 ...ccccvevcscccncarccacsaonncacs

30439 cccccccccccsascscacersecacncasccasasccce

L&

m“g............I.........,.-...0...........

50ormuta...............‘....................

w
»o

RACE/ETHNICH’Y ‘ :
the/Cwmm/Angio.......................
Oriental/Asian-American ccoeeecvancscesccnacs
Mexican American/Mexican/Chicano . cceeceaece

wowwa

YEARS IN THIS SCHOOL:

1 3....O.C.'..........c‘o.........i....'.....
4 6....'......'...0...00....0..'.'.‘.'.......

7 9....C..'.C.....'.........4............0..

100rmore.,,.ccseceeeecccacascacacosccnsocas

waB8

The responsges ob:ained trom the teachers in this sample ic selected quaations in the '
teacher survey are summarized on the following pages.

' B 17

e
1
—~
U N
1

286




School-General

o

In general, how sarisfied are you with the current teacher evaluation system used at thu
lchool? (N= 34 )

| 3 - ap
. Verysmstzed. 6 ‘

Somewhat dissatisfled .......ccceeieeneenceeee. 18
Very dlsmuﬂed.. 50

Inaicce whethe¥ or nor you would like to mthe followiagmngea in the curreu: evalustion
procedures used atthie school.

51nd£car1ng”?es Numbe:ofCaa‘es‘

1.Havingdiﬂu-uupeopledothcznkmtm...........‘....’ 61 33
2. More frequent evaluations. .c.cooceessrocscssossscnrseso 30 -33
34
33

3. Modified/different crireria Used ....ccuevrerecnopececces 76
4. Lenkequentev:hmicns.........w..........n........ 33

3. Modified/different ways thaz results are com- S i
ml‘mw@toyw.....'.......,.....‘.-'..QUOC.D&.}:......v 61 - e w

Whichoniofyoureg‘uh:woikwdv’tiesdpywukebesmdwhichoﬁedoywukalm?
% of Teachers Responding . . .

. , "Like Best" "Like Least”
' f (Ne3% ) (N= 34.)
DAILY WORK ACTIVITY . : v
.1, Teaching (actual INSTXUCEION) c.cveeieteeceenieeacccscnes 89 0
2. Teaching preparation (planning and preparing les- ’
sons, getting supplies, setting'up room’, €C.)ee.eeoecoens
3. Discipllningsmdents..................................
4. Working with individual studentS...cccceeeeccnncanioenns 2
5. Required classroom routices (roll call,

O W
[~
-3

dismissal, etc. )... 0 6
6. Exrernal classroom disrupions (P.A. sy=em,

students taken out of class, €tt.) ceeeeeeerescrccnccenann 0 3
7. Testmgandgradmg................................... Q 6

8. Required non-instructional duties (yard super- , A
vision, meetings, clerical, inventory, €c.) ..c..ceeeeesess ¢ 38

9. Formal interaction with other staff members T S
(conferring, Organizing, CC.)eeceetonssssccsssascesssas Q 12

10. Informal interaction with other staf! membcrs )
(lounge, cafeteria, cte. ) PR 6 ' 3 .

11, Interaction with PATCNLS veivev..vesorbooesesssscactoces 12 ' 6 -°

cso 2 - ‘. | 287
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The respoasibilities that teschers bave vary £rom school to school. Some:imet thess responsthmziea
are mall in cumber, someumeathey are large in\qumber Below 15 a list of some of the things about
which teachers may help make decisions, FPlease Lndlcate how much influence the teachars at your

" “school Kave T decisions made-abour-esch of- thetouawm;:

B

. Pmem Respond.ing
Y Laot "Some "No | Number
_-Influence” Influeice”  Influence” of Cases .
L Chmgﬂ..lcazrlculum...................., 15 _ 68 18 - 34
2. Instiustional muthods that ars used in.” ’ .

ClRWiL00MEE ceurvogecccsccsvencagldanacian 56 38 g 6 34
3. Staadurts of pupl betn or fn theif own <

ClRSBI00MB. . evvrrnocncocessbococcssocsss 89 15 . 0 34
4. Stn:mudsotpupubahamu’hlnnmdw - - »

g PLEYRTOURd \ereenes liesiurnnacaninnancas s 56 6 34
5.-Daily schedule in their qwn classroom....... 54 L I 12 a3
6. Daily school schemle!o:sndazl.......... 1= 2 . %6 34
7. Special hehavicr lemu with individual ' o
 PUPHIS..esseenrasihiesnecnesessccsecssonses 18 76 $ 34
8. Spectal all-schoal'affaizs, such zs opea : ' _

house, cssunbues./ac.....n............. Is , 59 26 34
9. Commi:ungthf su.ttto participe in - . . ‘ -7

spec.s) projects or INnQVaLionS ....vefeeeess 3 . . 38 897 34 -
10. Cons. viiry #e18c1008 POLCY ¢ oveauvensececes O 226 _74 .} 3
11. Schor. publcationS ieeveevicccocceccencecs . 3 "+ 3% — 62 - 34
12. Unuavzl problems thar affect the whole : ‘ B : .

SChOO) ¢ vveeveorocscecccctoessersscgenene 3 58 41 34
13. Time of $T0ff MEEHNS. ..vrucvrrcrcansinns O 12 28 - ¢ 34
14, Content of *:aff meetings...ccccveivessecceee O 36 . 64 . ‘33
18, The way in ‘which staff meerings ave ’ ) ;

conAUCEEd o euerivesfeoeccecssncassosssans 0 15 . 8% 4 .
16. Arrangements for pareat conferences ....... 20 %9 15 | - 34 .
17, Assigem~u s for téacher cixiet outside of Sl

classcoems {ard duty, ec.) ctleieieriesee. O 21 79 34
18. Planaifg <9cs . gathering of school staff ..... 15 47 a8 34
19, Scandard: { dr2ss for publlS..eceeeccecsces: O - 21 79 34
20, Scandards  dress for'saff .....ceeeceeeess, O - 30 64 - 33
21. Assigning jupils to classes,....ccieeececces’ O 50 - - s0 34
22, Assigning teachersto classes ....ueeeeviee. 3 9 : 88 3¢
23.. Ways of reporting pupil progress to . . B C
[, PATEMIS Liliieieerineeconecnnervenannsoanss 24 .62 S T I 34
2%, Preparing the school budget .. veececeosnoes 3 9 88 .33
:25. Managing the funds available for " . [

INSTrUCTIONal PUTPOSES . ocyevvaoesanssnncane 3 o 18 7% 34|
26. Selecring volunteer teaching assistants ... 3 . 9 . 88 34I ’

/
T "‘ . ' ) A
- . 882 B 19 N ’
' , =88 ,‘




— - ' - Percent Responding . . .

Ve _ "ALotof ° "Some "No Number"
' ' ~ : _ Influence” Influence”  Influence” . ﬁ&'&’.
27. Selecting paid teaching r4SiSABLS. ccueesennee 3 0 97 ' 34
28. Selecting part-time tea .-ers for the o _
. CHOOL ST eueuuenecniaaionsacsasanscanss O ‘3 97 N
29. Selecting full-time teache :t |for the .
30. Evaluaringthe performance .+ “eaching i
ASSISTANTS. cocceecccacacocoas tessasacascs 3 29 68 . 34
* 31. Evaluaring the performance of w.i -time .
~ o P I A 0 12 88 3
32. The dismissal and/or transfer of teaciers.... 3 6 91 34
33. Selecting administrarive personnel to he A
assigned to the 3chool...cccaeucevacccnccaes 3 - 0 .97 . 34

~ . N . \

) i
P

To summarize these results, teachers, depending upon their responses, are given a score on each -
of the above items as follows: 3 = A Lot of Influence; 2 = Some Influence; 1 = No Influence.” Texchers

‘ _ then receive an overall score equal to their mean (arithmetic aveng\e) of the item scores. We have
given the title "teacher influence” to these scores; the distribution (cépve:ted to percentages on the
three-point response scale) for your school is as follows: (Nal’ 34)

) Teacher Influence Z. / ‘
/‘. : -~ ) “ ! |
. A Lot of Influeace (3) 9 >
Some Influence (2) 59/-’ |
No Influence (1) v 41\
/ ) N
— ! i

A
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" The following data represent the responses of the 3ample of teachers from this school to 77

items pertaining to varioud interpersonal and organizational aspects ot "dimensioas” of their .
work experience. These data do noc necessarily represent facts; rather, they refiect teacher
percepeions of the work environment of this school along those dimensions we chose to measure.
These dimensions are listed below. Although we have given them descripeive titles, their es-
seace is best reflected in the representative items {ollowing each dimension. (Each dimension
{s actually made up of 20 to 30 relared kinds of items. Nokte thar "staff” refers to teachers and
other adults working in the school who affect the. work environment of the teacher. All items
are to be read as preceded by the phrase: Ir this school. . . .) '

1, Organizarional Pfoblem-Sol™iug ' :
"“The staff is ccatinually evaluating its programs and acrivities and
sttempring to change them for the better. ” .
*The:administraror(s) and teichers collaborate in making the school
run effectively.” - i
“The staff makes good decisicns and solves problems well.” L -
“Problems are recognized and worked on; they are not allowed to slide.”
"R is often unclear as to who can make decisions.”
~Afrer decisions are mads, nothing is usually done about them. ™

2. Principal Lesdership
: "The principal tries to deal with conflict construceively;
noc just 'keep the lid on. ' " :
"“The principal's behavior toward the staff is supportive and encouraging. "
“The principal sees to it that staff members perform their tasks well.”
"Seaff members feel free to communicate with the principal.”
"Conflicts between the priccipal and one or more staff, members are
not easily resolved.” o
"*The principal is reluctant to allow staff members any freedom of action.”

3. Staff Cohesiveness .

“A friendly armosphere prevails among the staff.”

“Staff members support and encourage each ocher.”

“Staff members are tolerant of each others’ opinions even if those
opinions are different from their own. " .

“When conflicts occur butween the staff members, they handle them .
constructively rather than destructively.”

*There are cliques of teachers who make it difficult to have,an open climate. "

“Staff members don't really trust each other enough.™ '

[0
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Teachers respond to each item on a six-point agreement scale; that is, the teacher may "strongly
agree,” "moderately agree,” "mildly agree,” "mildly disagree, * "moderately disigree,” or "strongly
disagree” with each item. If the item is positively (favorably) worded, e.g., the first four examples
for each dimension, these agreement responses would be scored 6, S, 4, 3, 2, or 1 respectively,

If the item is negatively (unfavorably) worded, e.g., the last two examples for each dimension, these
agreement responses would be scored 1, 2, 3, 4, 5, or ‘5 respectively, Thus, the higher the score,

the more favorable of positive the response.
Each teacher is thea glvcjn a2 single score on each dimension, equal to the mean (arithmetic average)
of their iten: scores defining that dimension. .

The dna for the sample of teachers from this school are presented below. The school mean and the
distribution of teacher scores (converted to percemages on the six-point respoase scale) are as

follows, for each dimension defined ubove:
. Teacher Discribution (%)
Number : i
Dimension Mean ofCases = "1 2 3 4 35 &
I
3.4 34 3 12 4 29 12 3

1, Organlzn{onal Problem -Solving
18 24 26 9

3.4 34 2

2. Principal Leadership
0 3 4 35 15 3

3. Staff Cohesiveness.

/ Many questions regarding the interrelationships among teacher characteristics, perceptions, and/or

/ artitudes can be investigared using the data we have collected.,. For example, is there a relationship

f (correlation) between how teachers perceive their work environment and the number of years they
have worked at this school? T -

One way of looking at the data to help answer a question of relarionship is to compute what is called a

3.7 34

/ correlation.

. 291
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-

Correla\f,lchs can range in value between -1 through 0to +1, represenzing perfest “invey .::° =
“negative” relacionships through "no” relationship to perfect "direct” or "positive’ relstiv: i i

" Correlations exactly equal to -1, 0, or +1 are, however, rarely found. Usually, the coeffi::»:
are decimal numbers between these values. For any work environment dimensiow, if the cor-
relation coefficient is positive, teachers are tending to respond favorably oa the dii~ension, the
longef they have been working at this school. Conversely, if the coefficient is negative, tesChexs
are teading to respond favorably oa the dimension, the less experience they have had in this school.

«

As a rough rule of thumb, the following adjectives can be applied to the following ranges of
correlation values: . :

Range of Values o Adjectives

-.19t0 +.19 ~ + BExtremely low; near zero
.20to .39 {or -.20to ~.39) o ' Low

.40to0 .59 (or -.40to ~. 59) ‘ Moderate
.60to .79 (or -.60to ~.79) - High

.80 to0 .99 (or -.80to ~.99) : Extremely high; near perfect

(Technically, we are using the Pearson product-moment coefficient of lihear correlation.)

" The following results are correlarions between the teachers’ scores on the various dimensions
of work environment and (1) the teachers’ years of work experience at this school and (2) the
teacher ‘ufluence scores (see pages 13 and 15): '

’ Correlations with . . .

o Years of Work . ‘Teacher
Work Environment Dimension Experience-at this School " Influence
1. Organizarional Prohlem-Solving -, 08 .36
2. -Principal Leadership -,28 .26

3. Staff Cohesiveness ‘ -22 : .41

IMPORTANT --Correlation does not imply causation. Evea if X is highly correlated with Y, we
" cannot infer that X causes Y or, conversely, thar Y causes X. We can only ‘say that the two
characteristics are somehow related.
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4
The following data represent the responses of the sample of reachers from this school ¢S 17 items
dealing with several dimensions of classroom instructica. The dara do not necessarily represent
weruths"; racher, they reflect tescher aritudes (or "educational beliefs™) about what they would
term good or bad learning enviroaments for the classroom. Thc-dimenaions are listed below.
Although we have given them descripxive titles, their essence is best reflected in the represent-
arive items following each ¢imension. (Each dimension is acttally made up of 5 or 6 related
kinds of items. ) : , ’ ,

1. Pupil Participatioa _
"Good teacher-student relations are enhanced when it is clear that the
" teacher, not the students, is in cherge of classroom activities.”

“Srudent initiation and pctictpltton {in planning classroom activities are
essential to the maintenance of an effective classroom atmosphere.” -

.

- » ~
2. Discipline and Control .//
"an orderly classroom is the major prerequisite to effective learning. "

"There is too 'gren an emphasis ca keeping m'du; in most classrooms.”

3. Insructional Goals _ S '
“The teaching of basic skills and subject matter is the most important
function of the school. "

-

*The learning of basic facts is less important in schooling than scquiring
the ability to syathesize facts and ideas imto 2 broader perspective.”

~
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.

Tezchers respond to each item oa a six-point agreement scale; that 1s, the teacher may "strongly
agree,” "moderately agree,” "mildly agree, " "mildly disagree,” “moderately disagree, " or .
"strongly duagree" with each item. If the item is."traditicnally™ woxded, e.g., the first item
exemplifying each dimefision, these agreement responses would be scored 6, 5, 4, 3, 2, or 1
respectively. If the item is "non-traditionally” worded, e.g.. the second item exemplifying each
dimension, these agreement responses would be scored 1, 2, 3, 4, 5, or 6 respectively.

Thus, the higher the score, the more “"traditional” the response. Ik is important to keep iz mind
that the phrases “traditional” and “non-traditional™ are defined here only in terms of responsas
to the indicated items--they should carxy-no further connciations.

Each teacher is then given a sing.lé score on éach dimension, equal to the mean (arithmetic
average) of their item scores defining thar dimension, :

The data for the sample of tezchers from this school are presented below. The school mean and
the distribution of teacher scores (converted to percentages on the six-pnint response scale) are
.as follows, for each dimension defined above: _ : '

N _— O

Number Teacher Distribution $£)
Dimension Mean -~ of Cases 1 2. 3 4 5 6
1. Pupil Participation. ...eens.. 3.8 34 0 3 32 3 12 0
2. Discipline and Control........ 4.6 34 0 ©0 1S 29 SO 6
3. (Instructional GoalS......ceves 1 3 0 .9 21 4 24 6

Is there a relationship (correlation) between "educational beliefs” as expressed by the above
questions and the total number of years of teaching experience? :

The following results are correlations between the tmh&s' scores on the several dimensions
of "education beliefs” and the teachers' toeal years of teaching experience. '

) S S «Correlation® with Total
Dimension - . " Years of Teaching Experience
1. Pupil Participation...ceeeeeccscoccasancsses .15
2. Discipline and Control,..ccceuceceaccacsces .43
3. Instructional GoalS..cececencocancscancsene . .26 -

'S’ee page 16 for guidelines in interpreting correlations. , ‘ °
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| STUDENT SURVEY DATA

Descripeion of the student sample with respect to four key demographic characteristics:

Sample z
SEX:

MALC. . ouceeccacsanannscsssssssasasancsscans 92

Female .. vuceeecerccsscssansacnscacascncsns 48

GRADE:
 Tueeeesceeeseccsssccescssssccasscssccaccass 48

8..............0......................'.... sz

AGE:

12 . ccceacensassccccaassssscsssccsacsansasse 21
14.ccecceassssedescscssssssioscscsaccsassacse 28

1520d OVEX..cceeeeeenssnancogasasasaassasass B

RACE/ETHNICITY: . ‘
White/Caucasian/Anglo.cccccecececcccscccces_ 45
Black/Negro/Afro-America .cccececcascascee 5

* Oriental/Asian-Americafi...cccccecccsceceace 1 o
Mexican-American/Mexican/Chicano....cc.ce. 49

OtherS...cccccceccceccscsscccacasasccacccas 0

The responses obrained from the students in this sample to selected questions in the student .
" survey are summarized on the following pages. ' : '

o ‘ b 0% ;




School -General

The following data represent the responses of the sample of students to 19 items pertaining to
séveral dimensions of "gelf concept.” These data do not necessrrily represent facts; rather,
they reflect student perceprions of themselves along those dimensions we chose to messure.
” These dimensions are listed below. Although we have given them descriptive titles, their es-
sence is best reflected in the representative items following each dimension. {Each dimension
18 acrually made up of 6 or 7 related kinds of items.) ‘ ‘
7

1. General

"I'm prewty sure of myself.”

“I often wish [ were someone else.”
2. In Relation to Peers o . ' .
"I'm easy to like.” :
"Mos people are berzer liked than I am. "
" 3. In Relarion to School/Academic.
“I'm proud of my schoolwork. "
“I'm nct doing as well as ['d like to in schoel.”

iy
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Students respond to each.item on a four-point agreement scale; that i3, the student may "strongly
ugree,” "mildly agree, ” "mildly disagxee, " or "strongly disagree” that the item does describe
' how they think about themself, If the item is positively (favorably) worded, e.g., the firs item
exemplifying each dimension, these agreement responses would be scored 4, 3, 2, or 1 respectively.
If the item is negatively (unfavorably) worded, e.g., the second item exemplifying each dimen-
sicn, these agreement responses would be scored 1, 2, 3, or 4 respectively. Thus, the higher \
the score, the higher the self-concept, . » '

Each student {s then given a single score on each dimension, equal to the mean (arithmetic average)
of their item scores defining that dimension. oo~ v

4

o

The dara for the ,umpl.;e of students from this school are presentsd below. The school mesn and
: : the diseribution of scudent scores (converted to percentsges ou the four-point response scale) are
as follows, for each dimension defined above: /o

/
/
/

| Number Studens Discribuzion (),
Dimension Mean of Cases Py 2 3 "
) 1. General C 2.6 437 2 40 3 S
2. In Relation to Peers 2,8 437 1 23 e 7
3. In Relation to Scheol/ -
Academic © 2.7 : 437 1 31 6 9
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Is theze a ‘rela_tlonshlp between the self-concept of students and their sex or grade level? This
relationship can be locked at by comparing the mean scares for different groups of students
based upoa sex or grade level. ) '

R Mm!or&udentGroupanedrS...

Self-Concept gex G

e Level
Dimension Males Females -7 . 8
1. General . 2.7 2.5 .25 L 27
2. In Relation to Peers 2.8 2.8 : 2,7 2.9
3. In Relarion to School/ ‘
___Academic 2.7 . 2.8 2.8 2.7

. \

1

4o these differences really describe
they largely the result of differ-

NOTE: Since these data are f{or only a sample of students,
the true differences for all students at this school . . . or
eaces due to the particular sampling of students? You can assume that any result in the above
table preceded by an asterisk (*) is probably a good of the real differences in your stu-
_dent population. "Probably” means that we would be wrong only one time out of 100 if we re-
peated the sampling process over and over again. (Technically, the asterisk indicates those
results statistically significant at the .01 probability level, using the F-test for mean differences
between groups.) This type of analysis will be indicated for all subsequent tables showing
differences between group means., .

On the following pages, means or percentages of student responses will be presented for sele&ed
questions. These statistics will be given for the total sample as well as for groups of students
based on sex and grade level.
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‘rhmmlybealaotdxmgs/yod/l_lkemm school, bu_t.t!ywhndtochooutheg_n_e_bestchmg. *
which one of the following Would it be? First read through thz list, and then mark the circls next
mthooneyouthmkuthebeatmnzabaxtm:school. - . :

AJ

b -

¢, far Student Groups Based o : . .-

*Sex - Crade Level Querall
Males Females 7 8 Sample
The One T '
Best Thing ' - ‘
! 1. Fair rules and regulationsl....... 7 3 . 6 4 S
2. My friendf.....coeeccnvecnncecse 40 49 T4l 48 - 45 .
3. Theclasses I'm taking........... 41 = 8 6/ 4 - 5
4, TERCHETS..c0ueeerossrcsnerasse 2 3 *3 4 3

S, Litrle or no prejudice or

——a—

racial COUUCT, ,eerverneeneceness 3 3 3 3 3
6. The variecy of clasa offerings..... 3 1 3 1 1
V7. Spott!‘mmi‘ﬂ-.-........’-.---- 22 | 10 17 16 16

8. Exrracurricular agtiviries c | o e
other than SPOXTS...ccccrcccoesce ‘ ’ A wd :
9. The campus, bulldings, and

]
]
]
[
[

CQUIPMENE o csveoncaiioosnsccsness 2 . i N 2 : ’;’f;ﬂ S .,
10, Good student attitudes . _ S | ‘ T

(triendly, good school ! IR Voo

Spirit, COOpErative)....cccersocse s 10 7 6. - 7 ] T o4
11. The principal atd other people in ' . T, ; N R

the office who tun the school ..... 3 .3 g7 o1 -3
12, Nothifig ceccecsescocsccccsascsee g 11 .10 9 10

A - s
) . C - - .

NOTE: Since these data are for oaly & sample of students, do these differences describe the true
differences for all students at this school’, . : or are they largely the result of differences dueto
the particular samipling of students? Inscead of looking #¢ differences between averages (as on page
22), we are now looking at differences hetween peruentage distributions. In the sbove teble, each
column constitutes a singie set of -data. Therefore, an asterisk preceeding either the sex and/or
grade level columns signifies the partérn of différences in percentages ‘is probably s good indicator -
of the real pattern in ywr._s:ﬁdém population, (Technically, we are using the Chi-Square test and
the asterisk indicates r.hose\resuks statistically significant at the .01 probability level.) This type

of analysis will be indicated for all subsequent tables mwmg'wtumées betwes=n group percemntages.

-

.~
@
w
o

Y
PR3



School -General o o

In general, how do you like the following subjects? {Means are based on this Tour=point response
scale: “Like Very Much" = 4, "Like Somewhaz" = 3, “Dislike Somewhaz” = 2, “Dislike Very Much”™
= L) . b .

i}

MmsbrScudempshuedqn. .

. A

' - Sex Grade Level Overall Number

ﬂb!ect Males Femtllea 7 8 Sample of Case;
English...oceeeeencnne, 207 © 2.8 2,7 2.8 2.8 ' 427
Mathemeics...o..oeuey 247 2.6 2,7 2.6, 2.7 - 421
Social Xudies.......... 2.6 2.5 . 2.4 2.7 2.6 426
SCIERCe. .vveeirrnnennnr 2690 3.0 . 3.2 2.7 ¢ 2.9 421
The ATTS .0evveveese.oa 3:0 3.2 3.2 3.1 3.1 408
Foreign Language ...... 2.5 2,5 2.5 2.5 2,8 an

Vocaticoal/ b »

. Career Educarion..... 3.1 3.0 s 2.8 3.3 3.1 .. 376
Physical Education......*3.3 3.0 3.1 3.2 < 75 S 420

-

<, .

>

In general, how important re the following subjects? (Means are based on this four-point response
. scale: “"Very Important” = 4, “Somewhat Important” .3, “Somewhss Unimportant™ =2, "Very
“Unimporzant” = 1.) A

Mesns for Student Groups Basedon . . . .

Sex : Grade Level - Qverall Number
Subject * " Males Females 7 8 ']l Sample of Cases
English. e.covveecnras.s 3.4 3.6 3.5 3.5 3.5 433
MathematicS...ccceaees 3¢9 3.6 . 3.6 3.5 3.6 424
Social Scudies ... .......%2.9 3.1 3.0 3.0 3.0 429
Scence. .ooeeeceeeneees 3.0 3.0 * 3.2 2.9 3.0 417°
The AITE ccvovencsenses 2.6 2.6 2.7 2.6 . 2.6 \, 407
Foreign Language ...... 2.9 3.0 3.0 2.9 2.9 *390
Vocational/ . \
Career Education..... 3.3 3.3 3.3 3.3 3.3 390
Physical Educanion,..... 3.1 . 3.0 * 3.2 2.9 3.0 426
. e 4N
(e
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! ‘ School ~General .
< . | Educstionsl aspirations of students:
. \ . - . 0 ~ . X
B / y ' L . %, for Student Groups Basedon . . .
ulcmMQanthng : -, B . .
' Xm.lwoulduka . Sex *Grade Level Overall
v ... (Nz $30) . _ Males Females 7 8 Sample
1. Quizschool%msoonuponible..... 6, -1 6 9 8
2. Finish high schooleceeeeceasaioees 30 36 - 26 38 33
3. Go to trade or technical school ..... - 6 4 5 . ° 8 S
t. Goto junior college .........vvee. 2 (12 2 2 2
;Gotnabymcouegeor ‘ ) - )
UDIVEESIY . oeeeecocsccaniotaccanse 28 2 23 28 - 25
' 6. Go to graduate school afrer - T :
T S 4 "8 2 . 5
7. DOBL KNOW ceeeivecinncccesscsnans B 20 29 16 o2
- " 1 chink my pareats would . Sex ‘ . Grade Lavel Overall
,like meto. .. (N= 433 ) - Males Females 7 8 Sample
1. Quit school as soou as possible..... 2 1 2 ¢ 1 1
2. Finish high school ..cecvseeocecses 32 40 a3 36 36
3. Go to trade or tectmical school ..... 4 1 4 "1 3
4. Go to Juniar COLlege c.evuuuecacaaas 6 5 5 "6 5
’ S, Go'to & 4-yesx.college or . .
UDIVETSIEY e cccossoesacasascasassse 45 39 - 43 43 42
6. Go to graduate school after \ . .
COLEEE. cevunanncrcsaninnasansanas 9 11 1- 9 1 10
7. TIOD'C KOOM . evseleeeccasacanssnses 3 '3 Y T 2 3
Actually, I will Sex Grade Level Overall
probably . . . (N= 432 ) Males Females 1 '8 Sample
1. Qul:schoolusoonupoulble..... 4 4 . 4 S . 4
2. Finish high 8chool.eeuececssecccess 29 41 28 39 .35
3. Go to trade or technical school ..... 6 1 ‘2 5 ‘ 4.
4. Goto junior college coceeevecaanass 7 10 9 7 8
8, Go to a 4-year college or } '
URIVELSIY ceveeecneessssscocanacss 30 28 - 34 31 32
6. Go to graduate 'school afrer ; - .
cOllege. cveerartesceccocecrancascs 7 7 8 6 7
7. DOD'E KAOW ceeeervescavoccansssess 12— 9 14 7 10
{
-——‘ —_— - b T - v‘ T T T ‘i‘\"\":"""""’ ST T T "’—'
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School-General - o

The overall percentages of -student responsé for\ the following question were presented previously .
when we compared them with teacher and parent responses. -

i

Students are usually given the grafdest, B, C, l?/ll/ld Fail to show how good their work is.
If schools could be graded in the same wa’y./ what grade would you give to this school? -

/ \
! g : % f?r Student Groups Basedon . . .
. ) . ‘5ex F/ Grade Level Overall
g_ra_g_e_ Males etnges 1 8 samgle
A S A 1 4 7
B. : 2 22 24 2
¢ 34 a1 |- 28 37 "33
D' . % 19 Co17 18 17 .
Fatl 20 2z | 2 2 21

(N= 428 )

£ T
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~ total experiences in education. i

School-General

APPENDIX ,
/
‘ : |
Guidelines for Interpreting the Results )

As with any dara in thie behavioral Sciences, interpretarion is not an cbvious fhatter. Asa N

teaching or non-teaching grofessldnal associaced with this school and community, you are
in the best position to interpret these results on an "absolute” basis--that is, an interpretation

based u the content of the question and your\assessment of the dara in light of your own - .
perceprions and feelings about this specific school and community and in the contex of your

\\'

It is also poésiblé to iiuerpté: thedstaon a "relative” basis--that is, to assess you school's
results by comparing them to the resuits of other schools. "Normative” interpretstions, J
such as "My school is:below average, average, or above:average” can be quite misleading

depending ‘upon the-characteristics of your school relative to those of the ocher schools and
the purposes for which you miight intend to use the resuits. We have chosen not to report

“aorms” in this feedback packuge, since we have ncx yee collected data in the vartetyof

A » o

school -community situations necessary to develop norms with sufficient precision to be useful. -

We have, thus far, been referring to issues pertaining to "descriptive” interpretation. That - -
i8, the dara for just those persons responding are interpreted as descriptions of the ideas
expressed in the questions... To the extent that these results stimulate useful discussions
among the school staff and others concerned about the school, the dara have, in our view, .
served their main feedback purpose.

i
t

With appropriste caution, descriptive analyses can become more powerful to the extent that the
descriptions can be generalized to the population of interest. This introduces'issues pertzin-
ing to "inferential” interpretations, exemplified by the following question: Can we comfidently. -
assume (with a reasonable probability), thar statistics computed from the data of a sample of
respondents would be like those computed for the population of respondents from which we
sampled, had we, indeed, given questionnaires the entire population? In ocher words, can we
generalize our descriprive interpretations of the responses to questionnaire items in the
booklets returned by . . . , .

(1) teachers, to all the teachers iﬁ the school?
(2) parents, to all the parents of students at the school?

(3) stuﬁeuts in the classes sampled, to all the students at the school? “f

\
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1

‘Unfotmna:e’ly. there u'e’no ltmple"ahsw&a to these qﬁc:ions., Tethnically speaking, &

srictly random sampling 'of respondents is necessary in order to draw satiscical inferences. o
Rarely are such samples possible in educational research where comprehensive question- '
paire, interview, and cbservational data are coilected with minimal disrupeion of the daily
activiries of the schoolt, Nevertheless, samples of the kind which we have obtained for this -
school can sill be adequately representative of the populations. And to the extent that they are--
that is, to the exzent that they are like the samples that would have been expected had sampling
been performed purely at random--statistical inferences can be valuable as approximatiouns

to popularion descriptions. ' S

L ) . . - o .
. * The number of scorable questionnaire booklets we obxained (sample size) relative to the
B ~—--—-mnnber-pqggﬁ.ble.(pbpulanon size) for teachers, pa:en:/s, and students are as follows:

/

?

Respondent Approximate _ Sample Approximare Minimum _
Type. : , Population Size’ Size Sample Size Required

TERChArS. cuuunccsecnnnnneneass 42 3s s 38

Parents (Families) ......ccccceee 663 218 244

SCUAENLS. . eveensoceeeanannnsass 764 462 256

Bur noc all respondents, for whom we olxained scorable booklets, responded to every single
question in their booklets, - For example, although we have _462  sudent questioanaire book-
lees from your school which were sufficiently complete to be processed by our opeical scan-
ning machine, any given question in the booklet may have been answered by fewer than _ 462
students. : ‘

. t
Therefore, we have provided another column in the table above which contains the apptéad.mate
minimum sample size required for making accurate inferences about response percentages.

Every time a percentage is reported, we will also report the actual number of .cases upon which -~

the percentage was based. If this number of cases is‘equal to ¢r greater than the minimal size

. required, than it is sufficiently large so that a statistical inference about the percentage is

accurate (at least) to withia $ percentage points with 95% confidence.

For example, suppose that 68%, of the students responded "Yes" to a particular question and
that the number of students answering the question was ec‘;ual to or greater than the minimum
required. Then, hypothetically, if the sampling processes were repeated over and over again
(indefinitely), 957 of the analyses of the results for this question would show that berween 63%
and 735, of the students responded “Yes. ™" ' :

But we must once again warn the reader that having a large enough quantity of data, in and of
itself, is nue sutficient--since these samples were no srictly random, the question of how
Feprescntative tie samples are must also be considered.,, .

e s e
frosmmemmeeumremtma—— -

cu -
<o
("
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1 , * School-General ‘

It has been our experience that the data obtained for teacher and student samples is fairly
. " representative of the corresponding populations at the tocal school level. In most of the
schools we have studied, most teachers turn in a scorable questionnaire booklet., Students
are sampled by sampling classes according to a broad content outline covering aimost all
curricular areas. :

We have less confidence in parent representativeness since our sample consists of only
those parents who chose to mail back a scorable survey. Every family at this school was
either mailed a questionnaire or field workers delivered questionnaires to families, in

a door-to-door campaign. A preliminary analysis of the resultant parent sample with re- -
spect to four key demographic variables follows: B

Approximate®
Sample Population %
AGE: ’ .
Lesg than 30...cceseeccasocesascccscssccanss 1 3
S 30-390uineeneiecnceancnsocacsssescacasannns 51 80
J DY 4049, . ciierciecnncctecccaaissciccssaanss 39 15
- - - SOOtmore‘ 13 2
.;-' YEARLY FAMILY INCOME: . . :

: .=~ + Lessthan $5,000.....c0000uc00c0scacessesass 1Ll 33
| : $5,000-9,999. .0 uuereierrnarraerenraeincones 28 40
STy $10,000-14,999 .. cceeeeccnccssccscnssosccres 32 18
- $15,000-19,999 ccc.cacocecscscscsscanssennne 20 6
! - .$20,000-24,999.c0cccccccsssssiosccccsccsaces 9 2
. £25,000 OF MOTC.eececcecacrssorcrsssancscsdes 4 I

RACE/ETHNICITY: .
White/Caucasian/Anglo.eceeeeeieccossasscees 60 46
Black/Negro/Afro-American .ccceoesiosesases 4 4
Oriental/ASian-AMmericaN.ccesuesacasacaasees 1 0-
. Mexican-American/Mexican/Chican0..eee.eess 33 50
OLherS . eeoceescncacscacssssasssssacscssece 2 0

YEARS LIVED IN THIS COMMUNITY:
Lessthan L........ teseecsaveccsascisasscsss 10 10
B1o3.eecicessneovosssccsessccasosascnssaanee 24 34
- AR P 1. 27
9-15...... tesesecsectcassssssassccessoances 18 26
MOre than 15 .veeriacoessescosassssaoasasoes 19 . 3

*Data obrained from school officials.

Until such time as we have fully analyzed the data obtained on “non-responding™ parents
(parents for whom additional follow-up was required to obrain compl@ted surveys), we
cannot recommend generalizing sample results'to all the parents of students at this school.




Appendix.C

School District Summaries*

* The district names that follow are fictitious and correspond to
those used in the Bank and Williams (1980 and 1981) reports. We have
relied heavily upon these reports in the discussions that follow,
particularly of demographic description¢, district structure, and the
collection and use of information on student achievement.

°
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BAYVIEW | ‘ .
- ~ ‘Bacﬁground Information

.- Demographics .

The Bayview Unified School District is a'medium-sized district in
a growing urban community) with a-popu1ation of about 100,000.

Bayview's student population is approximately 14,5000, with both the

numbers of minority and 1Aw income students 1ncreas1ng. Of the 52. 7£\ s.jf*'
minority enrollment, Black students represent approximately 30% and EY

Filipino students represent approximate1y 11%. -The socioeconomic \\\
status of Bayview's student population is extremely diverse; For N

example, recent dafa indicate that 7% of Bayview's third grade
_students come frem professiona1_fami1ies, 17% from semiprofessional
families, 48% from skii1ed7£emiski11ed families, and 30% from
‘unskilled or welfare famjﬁies, There are 22 schools empieying{?OO‘
teachers, in the‘Bayvjey/districf:\ Sixteen are'kjndergerten through
6th grade; four are 7-9th grade Junior high school; and frolare senior
high schoo]s. | | | *

In spite of the District be1ng classified as a "low wea]th"
school district,~Bayviewvhasrthewreputationdofwb 1ng—¢nnoyat1ve;~~Thi§*~———~———wv
stems from its efforts for the past six years in organizing staff
development .programs for e1emertary and secondqry\principg1s and
teacheré.“,Additiona11y;'the Superintendent who served from 1972 to f

1980 encouraged the writing oflgranté and procured federal and statef

funds for staff deve]opment activities, such as a State professiona]

Deve]opment Center, a federa] Teacher Center program and a federa] i

Teacher Corp Program.




| \ Overview of District Functioﬁs ‘
Staff deve]obment js the core activity which stimu]ates other

- jdeas within the District and around which other functions

coo?dinate. w1th1n the Distr1ct office there is a core 1eadersh1p
group that includes the Superintendent, the Director of Instruction,
Coordinator of Staff Development, and Coordinator of Curriculum, all
former co]]eagues at one of the District's schools. The D1rector of
Special Services, who handles special educat1on programs and their
‘evaluations, the Coordinator of Spe;1a1 Projects, who manages other
federal and state progfaﬁs and their evéluations and the Director of
Research and Assessment, are influential but not central members of
the group. Coming out of a dé;ade of decentfa]ization; 1ﬁdividua1sf
roles, responsibilities and reporting arrangements are shifting in y
order to promote greater coordination among testing, eQa]uation,
1nstruct1on, and staff development functions within the centra] office

~

and the schools..

Formal Data Co]Tectioh and ‘Dissemination

1

\ Interest 1n testing and eva]uation js relatively new with1n the

\
Dié&rict. 'Gene al skepticism among the District's 1eadersh1p group
exi;ts regarding the match between tests and evaluations and the
District's instructional program, as well as fear about the~community
consghuences of spot]ighting low student scores. Neverthe]ess, they
have demonstrated an openness to the possibilities that exam1n1ng test

specifications and ‘the pattérns of student scoreé can lead tofspecific

”“”f*w~-f~““~Tns%ructiena1~ad§ustmeq;s4__1hﬂ_§entral office staff decided that a

c2
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District-wide effort to use evaluation information to improve
'llnstruction had to be.initiated. The plan ipc1uded developing
awareness'on the part of printipa1s; trainipg principa]s in the use of
.test results, and prov1d1ng direction for schoo] s1te ana]ys1s and

_planning. This process Tet to a series: of 1ong-range efforts in the

/

area of curriculum and instruction. Y

;
-

Achievement ‘Data Collection and Use/ f’

The . D1str1ct adm1n1sters three types uf norm—referenced tests:
the Comprehensive Test of Basic Sk111s (CTBS) 1n grades K-9 (K is
optional), the State Assessment‘program in grades 3, 6 and 12, and a
Physical Performance Test jn/érades 5, 7 and 10. The Coordfnator of
Special Projects deseribes/éTBS scores as primarily useful in
preparing the needs assessment sections of subsequent Title I

/o o . .
proposals and justifying programmatic activities. Some teachers find

the test resu1ts usefdﬁ during parent conferences. i

* State Assessment Program test1ng -- one half hour per student on
samp]ed items -- provides comparat1ve data on how d1str1cts within the
state are perform1ng. School-wide scores on the State Assessment
“tests are released tp the press concurrently with their transmission
to the district: Schdo] Board concern and wideSpread coVerage'by
newspapers of district stres, encouraged the administration to
develop strategies to increase scores. Observation of teachers,
. demonstrated that a1though teachers be11eve they were addressing

areas of the test, teachers had d1ff1Cu1ty defining these skills to be

taught as well as d1agnos1ng for the skills. The D1str1ct»bu11t task

C3
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ana1ysis cycles into Professiona1 Deveiopment Center programs focusing

‘on the 1ow scoring ski11 areas and administrators drew up a three-step

process in which school staffs were required to submit, in writing, an

analysis of their test data'and a plan for improvement. Efforts are

also underway analyzing the match between the State Assessment test
specifications and the district's curricular emphases.

Proficiency testing'by all districts in the state was mandated by
the State Legisiature in 1974, Each district was to deveiop both its
own examination and a system for screening andiproviding remedial
instruction for students before their 1ast year in school. Students,

beginning with the class of 1981, who had not passed the examination

" would not be granted a diploma. Forms for grades 5, 8, 9, 10 and 11

were developed by Bayview in reading, writing and mathematics.
Teachers are represented on a District.Proficiency Exam Committee,
that develops remedial procedures for students not passing the’

examination during the pre-lzth grade screening. The district

'deveio ed and imp1emented district-wide continua in readirg, math, and

language in 1979 when 50% of the 8th graders did not pass the exam. \ | -

. This effort-was followed by the identification of benchmark skills

to.form”the content of a District criterion-referenced testing
system.. The requirement that teacners test their students and record -
progress on a district-wide k-6. student profi1ejcard has moved the
continua into focus as the basis for instruction. -

Other testing activities in the district re1ate'to.the compliance

monitoring and evaluation of Titfe I schools, the Bilingual Program

and the five schools participating in the school Imprcvement Program.

4
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Non-Achievement Data Collection and Use

The district collects 1nformation on attenuahce and rac1aT
‘composition, a1ong with information on student behavior and transfer
actions for both elementary and secondary students. These data are

summarized and included in annual district.reports.’

froeaammrrries et SN EE SE
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stilton Unified School District

Background Information

Demographics

The Stilton Unified School District is a medium-sized district in

a community undergoing rapid transition. From a primari1y |
biue—coilar, semi-rural community in the ear1y 10 S, Sstilton's SES
level is jncreasing. Once a single industry town, stilton is becoming
a white collar and professional bedroom community to the large
metropo]itan"area seventy-five. mi]es _away. Land developers are
building large subdivisions within the Stilton area.' The resu]t is‘a
steadi]y increasing p0pu1ation, a rising student enro]lment andsa need

for new schools. - The stilton Unified School District operates
| thirteen elementary schoo]s, three junior high schools, one high

. choo] and one continuation high school. There are 12,000 students

attending these schoo]s at the last count although the population may

have increased subsequent]y. There are 623 certificated personne] and

an additiona] 211 aides. stilton is classified as 'a "low wealth"
school district; however 1ike other districts in the state, it o
receives approximately two million dollars annually from the State
.School'lmprovement and.Compensatory Education programs and federal

' funds'throughwtheQTjtie~1uprogram.wJh7é_

/

Ooverview of District Functions

_ The current Superintendent appointed in 1972, began his tenure

T —mmmowith-an-emphasis _on individualized jnstruction. Due to discontent on

the part of the community and the Board with low. test scres and with
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other evidence of students' learning deficienciesl 1nd1v1dualization
has given way to an emphas1s on bas1c skills organ1zed accord1ng to
grade-]evel standards. Accompanying the emphas1s on basic ski]]s has
been a commitment to traditionaT features of fundamenta] schoo]ing

The Director of E]ementary Educat1on, vho as a fbrmer principa]
successfully 1mp1emented fundamenta]ism 1n one of Sti]ton s elementary
schools, has been given the power and autnority»toﬁjnplement a gradua] _
chan;e to fundamentalism in all 13 elementary schoois. }he\effort to
centralize the curriculum and evaluation process in Stilton, referred
to as the Management System, is supported by the School Board. A
sch1sm exists within the d1str1ct office, however, between the

fundamentalist approach and a more cogn1t1ve aﬁd\systems approach to

education. '

Formal Data Collection and Dissemination

Evaluation seems to be a sa]ient concern in 3tilton. The-

district intention is to link testing and evaluation closely with

instruction. Test specifications are,used to rethink ‘the curricu]um.

Successful 1nstruct1on is defined as that which raises test scores ‘and

; test scores are be1ng used to monitor student and school performance.

o)

Achievement Data Collection and Use

‘

The district administers four.achievement tests to students.- The

Boehm Test of Basic Concepts-is.given to kindergardeESStudents to test ‘

... of mastery of verbal concepts the CTBS is given to students in grades

K 10 the State Assessment Program is given us1ng matrix sampling in

gpgggs 1, 3, 6, and 12; andmgrjter1on-referenced state proficiencxf__ummrm

exams are given in grades 3, 6,’8 and 10. .

BLE | | |
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\ The Comprehensive Test of Basic Skills (CTBS) has been used for

many years in order to fulfill federal evaluation-requirements. The

CTBS results act .as a primary indicator of studaent learning. Ir is

also used to identify pérticipants for Title I sérvices.~ The District

aiso adwinisters the Survey of -Basic Skills at grades 3, 6, and 12, as

. part of the mandated State Assessment Program. Since both the CTBS

and the State Assessment Program tests emphasize reading, math and
- > e
language arts;ftgf curriculum is focused on these supject areas and

the test data from both tests are used to monitor the level of student

ach1eveme§} in the district. The Testing Ccordinator, who has the

- responsib111ty£2f reviewing test .results obtained from the CTBS and

the State Asse$sment Erogram tests on a school by school basis, méets
annua]]y with princ1pa1s and teachers to review: the impiications of A
the scores for schoo] s1f§ p]anning Stilton also has 5ch001s that  -
participate 1n the state-funded School Imorovemgrt Pﬁagram. Sites :
part1c1pat1ng in the program -are visited by Program 0ua11ty Review
Teams trained by the(State_thqt assess the extent’ of school site
planning and the cpnéisteﬁcy of activities"Q?ﬁg\:revious1y developed
plans._ ) LN

The district is now in the process of developing the test and the
remedial program§~needed for the state-mandated m1n1muh competencies
testing. The Assistant.Superintendent,has initiated the use of
McGraw-Hill's fﬁdividuﬁTized Criterion-/Referenced Testing (ICRIT)
System for reading on a'district-widé basis and had urged each schoq]

to develop its own criterion-reference tests in math and language

umamp-dF3So-A continua development committee, under the direction of a

o
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" fundamental school suporter, revised the continua in méth and language

arts and the district is in the process of integrating "the individual

" school criterion-referenced tests into a district-wide testing system.

Non-Achievement-Data Collection and Use

The district's interest in the use of evaluation data to
structure curricu]@m and to monitor sthoo1551te functioning is further
illustrated by the\pistrict's evé]uation_review teams. First started
in the Spring of 1980, the teams visit each school once a year. A
district staf?t membe} described the wide-ranging interests of these
teams as including: "7
the learning atmosphere ' e
the feelings of students
the services provided by aides
the communication between teachers and aides

the materials used in the classroom
the classroom management skills of the teacher

The review team conducts an exit interview with the principal and
staff.  Follow-up appear§ to be in the hands of the principal, with
monitoring of their actions left té informal interaction betﬁeen the

Testing Coordinator and the individual principal.

c9
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SHELTER GROVE
Background Information

Demographics

Sheiter Grove Unified School District is a small school district

: consisting of five elementary schools, two middle schoois, and one

_ high school, with a total enrollment of/S 700 students. The DistriCt

is 1ocated in a relatively stable, homogeneous upper-middie class
suburban community. Approximately 15% of -the students attending
Shelter Grove schools are minority. |

_ The school age enro11ment gradually declined during the late 70's
necessitating the closure o, two schools. Teacher and administrator
mobility has been minimal. Fifty;iive percent of teachers have been
in the District more than‘ten years; forty-six percent of principals
are 1ong-term staff Eighty percent of the individuals in the small

central staff have been with the district more than ten years. The

district has called itself a poorer than average elementary

~district", averaging around the 31st percentil~ in dollar expenditures

per pupil as compared with other california school districts.

Overview of District Functions

A tesfing Director is responsib1e for administration ‘of the -
district s testing system and also works in schoois in a counseling
capacity to link testing with instruttion and the district's

continua. The continua in reading, language arts, and math guides the

teachers in their seiection of materia]s to teach students. A

school- based materiais and media center, staffed by Media Speciaiists,

and the District office Material's Coordinator fac1.itates the ]
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acquisition of-equipment and supplementary curriculum materials.
These instructionally-linked functions are supported by a
" Professional Development Program (PDP) and by Learning Specialists in
each .school. The PDP, managed by a Staff Deve1opmé;;£Coord1nator,
provide; training to administrators, brincipa1s and teachers in
instructional design, student motivation, task analysis and
diagnosis. The role of Learning Specialist has become
institutionalized--teachers regard learning .specialists as master
teachers who are available to help them so1ve.the1r problems.
Learning Spec1a1ists spend 40% of time working direct]y wifh children
and 60% of time working with teachers, individually or in on-site
inservice activities. The Staff Development Coordinator meets with
the Learning Speéia]ists in each school twice ; month to coordinate
district Staff development. )
Administrative Council meetings are held weekiy in order.to
facilitate communications between central office sfaff and the
superintendent. A Communications Council ihc1ud1ng the district

Superintendent, one Board member, one principal and several teachers,

meets monthly to share information and make recommendations;

Formal Data Collection anq Dissemination
Shelter Grove has developed a structure that 1inks evaluation and
testing data collection with instruction. It is an evolving system

moving along in a generally consistent direction.

Achievement Data Collection and Use

.The District administers a number of tests, including the CTBS,

! .

State Assessment Tests, and a criterion-referenced test. "The
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Compreheqsive Test.of Basic Skills (CTBS) is given annually to the
students in the two elementary schools barticipating in the Title I
program in order'to comply with evaluatior requirements.

Thé distritt,;dministers the State Assessment Tests in grades 1,
3, and 6, 1in conformiiy with State regu1étions. The Director of
Testfng finds the scores from the State Assessment tests useful fﬁ
public relations with the media and parents, to examine the
performance of children in certain subject areas, and to examine

long-term trends in the district;
According td district staff, the‘%oregoing tests and evaluation

‘procedures do not have the power to affect instruction in the same way

as the district's'Criterion-reférenced Testing System. This system,
déve1oped over time by teacher#, is the major device regu1gting’
instruction.“ The test is referenced to a gréded sequence of //
instructional continuum for reading, language arts, and math;"The

criterion-referenced test (CRT), each taking no m6re.than half an hour

5 \
'to administer, are given three times a year, or more. often at
. \

téﬁéhérs' discretion. The test booklets are scored by thé teachers
and-then sent.to the Testjng Coordinator who returns printb&ts to
teachers with their students' scores, organi;ed by objectives, printed
out by learning group. The Testing Advisory Committee, composed of
one prih;ipa1 and several teachers from different schools, works with
the Testing Director to cqntinua11y update and improve the CRT System.
| The most important use of the CRT information is made by the
c1assroom_teacher‘in planning for instruction. Scores are éggregated
by the Testing'Coordinator.into individual student profiles and
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instructional group profiles, and made available to schools. Teachers
confer with parents using the objectives printed out for the CRT tests
and meet with principals to set goals for children in each
instructional group. Teaohers meet with Learning Specialists in each
school to discuss their profiles and plan any revisions which appear
necessary in instruction. |

Another use of the testing information occurs at the district

~ level. -District administrators can review test results with site

administrators to set district and site level instructional priorities
using summary reports on students, groups, ciassroom and school. The
testing system is also used to meet proficiency standard requirements
manadated by the state. Proficiency tests, composed of various
segments of‘the CRT tests are,administered to students in grades 4, 5,
and 6. Prior to parent conferences, letters are sent to parents for
any students who are performing at two grade levels behind.

A11 saven e1ementary schools in Shelter Grove part1c1pate in the
state-wide School Improvement Program. The schoo1-wide planning and
the evaluation--conducted on-side by a three-member teamvtrained‘and‘
organized by the state--is. viewed as compatible with other District

efforts.

Non- Achievement Data Collection and Use

The district uses an annua1 Attitude Survey of students,
teachers, and parents to asogrtain their degree of satisfaction with
the e1ementary school program. The student questidnnaire\asks
se1f-report items reiating to the child's perception of himself or

herself as student in particular subject areas as well as his or her
AR
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‘feelings about the school, the—claésroom and the teacher. The adult
questionnaires ask for opinions about the functioning of the school
program. This information is analyzed by the Testing Director who

reports it back to the principals and teachers on an annual basis.
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NORTHTOWN

Background Information

Demograghic

Northtown School District, serving a large metropo]itan area,
enrolls students who”are diverse in socioccondmic and racial .
characteristics. Since the 1950's, the population has changed
dramatically from a primarily white majoc;t& to an increasing
percentage of Blacks, Hispanics and Asians. 0vera11, the district has
experienced declining enrollments, however, because of population
shifts aﬁd geographic constraints, it is in the unusual position of
closing down sbme central city schoois-whi]e building new schools in
recently dcve1oped out1yin§ areas. The district opcrates close to 200
schools, K-12, and employs over 4,000 teachers. The district has
searched nationally for its-teéching and administrative staff and ahs
been/ab1elto maihtain\high staff stability over the last 20 years.

~ The distcict is present]y under court order to‘desegreéate-fts
schools and is facing possib]e cdurt-ordered busing if appropriate
steps are not taken to ease the reality &nd effects of racial
isolation. A major concern for the court the community, and the
district is pupi1'achievgment on the CTBS battery and because\of this

concern, the district has sought ways to integrate CTBS into fts

- decentralized instructional and curricular decisionmaking structure.

The district is required to give_norm-referenced tests each'yeag_to

p

every child in a large number of-échoo]s with spécial funde&

>

programs. Infthese schools,. the district evaluation office has

*
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devised an individualized system that gggregates CTBS scores by sqpoo1
and presents them in a way intengédto ﬁaximize their use for |
school-side decisionmaking. >

Be1iéf-in their dgcentra]ized sjétem has been jolted by the
persistently Tow perfofmance of $tudents in fhe Racially Isolated
Minority’Schoo1s (RIMS) on the CTBS battery. Under court order, the
district has instituted a more centralized, predetermined program in
these few.schools and has had to committ themselves to Fguaranteeing"

a specific level of Student growth as measured by CTBS.

Overview of District Functions

The distrigt operates a decéntré]ized‘management approach with

. con§idérab1e'authority for 1&5trdc£ion aﬁ&’curriqu]ar development
residing at local school sites. One of the results of_Northtowd's
decentralized system has béeﬁ”%réonsiderab1e‘pro1iferation of District
instruct%dna1 programé. As the district became increasing1y diVersé
and complex, it bécame necessary to desfgn procedures that would bring
some Sense-of order and facilitate communications. An elaborate .
integrating committee structure Qés formed to insure
Eépresentativeness:{n_d{sprict-1e9e1 dGecisions.

The main committees are: Curriculum-Instruction Committee,
Special Activities Committee, Sch601:Renewa1 Committee,.New Programs.
Committee, and Superintendentis Léaderéhip Council. They aré designed
to perform specific §creenin§, advising, decisionmaking, and |
deve]opmenf‘functions. The key coordinéting comittee is the.
Curricu]um-fnstructiop Copmittee with a membership that cuts across

functional lines. This Committee monitors processes for instructinal

w2
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program development, reviews a11_proposa1s for program changes, and

makes recommendations to the Superintendent'’'s Leadership Council.

It was thought that the decentraiized, school-based
organizational and functional structure that had been deve1opedAwou1d
be the most‘effeptive way'to meet the needs of an 1ncreasjng1y
divergent'student popu1ation._ In twenty Racia11y.Iso1ated Minority
Schools (RIMS), however, it became evident that the}e'was disparity
between their pupils’ achievemenf and the achievement of pupils in
other §choo1s. When the district received courtéordered

desegregation, they initiated a number df program and activities to

. improve the educational programs and pupil performance in the'RIM

schools. The hoped for improvement of pupil achievement_has not

-materialized, and the district administration has 1ncreasing1y 11m1ted

the freedom of RIMS stai’fs to tny to solve these d1ff1cu1t prob1ems
1nd1y1dua11y. ;The result is that ;he district is essent1a11y trying
to maintain one kind of plan and structure'for the maéority of its
schoo1s‘(decentra1ized, relatively high autonomy) and ahqthér.
structure fbr its RIM Schools (centrally prescribed, highly structured

programs with guaranteed results).

Formal Data Co11ection and Dissemination
As with most urban districts Northtown s evaluation and testing
activities have deve1oped largely in response to state and
federally-mandated evaluations of funded prognams., Staff in the
Eva1uatioh Services{Officé of the district are responsidle for
conducting internally-evaluated programs/and special nonmandated

evaluation and research studies. ;Qﬁgen these studies are requested by -
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administrators regarding some ongoing district activity or program, or
about some proposed program. A recent example was a special report on
the BTES Interruption Study which led to a district policy to reduce

interruptions and thereby increase time on task in RIM schools.

Achievement Data Collection and Use

The testing programs administered by Northtown Sch001 District
are the district-wide Comprehensive Test of Basic Ski11s (CTBS) thef

required state test battery, and a proficiency testing program. The

:'purposes of districtLuide testing are to provide the Superintendent,»

the Board, principals and teachers with an assessmentjof achievement

in basic skills for analysis of program weaknesses and strengths.

/
The State Assessment, tests are administered to students in the

.3rd, 6th. and 12tw>grades.‘ An annua1 report of the resu1ts is

submitted to.the Board of Education. These test results are analyzed
to see if they reveal instructiona1 or curricular deficiencies;
however; the teachers seldom referred to the test results as having
any 1nf1uence on the1r teaching methods. ‘ |

, Recentiy, external events have had a profound effect on the
district's eva1uation and testing programs. Required to use the
norm-referenced Comprehensive Test of Basic Ski11s (CTBS) tests to

satisfy judicial mandates, the district is bui1ding,a

_ testing/evaluation/instruction 1inking.subsystem which utilizes these

tests. This subsystem, though not operating in all schoois, is an

attempt to 1ink student scores on norm-referenced tests to local
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school-site instructional decisidnmaking through the mechanism df
evaluation reports. Therefore, it appears that of the tests the .
district adﬁinistbrs; the CTBS pfogram currently has the greatest
impact on the district's dec%sionmaking particularly in thé RIM .
schools. |

) CTBS'is given district-wige in brades 5, 8, and 11, and to all
students enrolled in spec{$1'project schools (e.g., Tjt1e I). The
scores are used differentially by various groups. The Board, the
Citizens ;ﬁtég;ation Council and the court are partiCular1y:interested
in CTBS score gains 1n'the RIM Schools. Tne Principals and the
compensatory education staff;use CTBS in writing School Improvemént
Program (SIP) and Title I reports and in progrém planning; The
‘CTBS results are used as one means of checking on district- wide
instructional programs~and broviding necessary'remediation.

With the exceptfon of the recent developments in the RIM schob]s,
there has not been any district-wide ;ystématic effort to coordinate
testing,'eva1uation and curriculum. Because thé District
has emphasized Sch001-site.deveiopmént qf instructional programs, they
have beén,deve1oping a testing and eva1u;:1oﬁ reporting system that is
geafed to the needs of eéch'individhaTﬁschoo1; This system is
consistent with the district's long-held belief in local school-site’
autonqmy;: Limited}presently to its consolidated application* schools,
the process can be described as.follows: Each consolidated ,
-application school's CTBS écores~weré presentéd'§o each school's
prinéipa] and sfaff along with the school's mobifity index, monoﬁity

percent, and school enroliment figures. Based on these daté, "
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the séhoo] staff, with the assistance of an Evaluation Services Office

evaluator, determines a set of objectives and activitiés for the . “

o

coming year. These form the core of the school's annual 1mprovemeﬁt§‘ xfﬁv

plan. Evaluation Services Office staff analyze test resul ts each®

;7

~

~ year, in terms of the 1nd1vidﬁa1 school's statea goals and prepares a i
school-specific report for use by the school staff. According to
teachers, the district's testiﬁg and evaluation. program's 1mpaét on
classroom teaching practices seems to be quite minimé]. The tests
that“seem to have the gre. st impact oﬁ c1a§§yoom teaching are the
district proficiency- testing program (CRTs) gsﬁééfé]iy those used in
conjunction with-thefstate-manQated proficiency tesfing‘program. |
Inferesting]y, the criterion-referenced testing prdgrams are jsolated
from the Evaluation Services 0ffice which has virtually no role in the
development and assessment of the diStricf's'CRT's or the proficiency
testiné brogram. CRT's are considered part of the District's
currfcu]um program, and the curficulum staff develops, administers, : K
and interprets the CRT's. A member of the Evaluation Servicgs‘staff\\

sits on the CRT committee but‘reportedly has little 1ﬁf1uence.

Non-Achievement Data Collection and Use

The district collects school demographic data, such as total \

school enrollment, percent of minority enroliment and mdbi]ity index. \

>

\
*The state has-developed a common form (Consolidated Application ’
form) so that districts can provide basic demographic data once while : i
applying for several state and federally funded programs. I

* . i
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This type of information is given to schoois to be used in their
annual improvement plan. The information is a1sd included in a
school-specific feport prepared by the Evaluation Services Office.
As part of internally eVaiuated programs and other research
studiés, the Evaluation Services Office coJ]ects'various |
non-achievement information. For example, in fhe evaluation of the
Mentally Gifted Program (MGM}, data were Qathered; using
questfohnaireé, from teachers, parents, and students to assess
atttudes relative to the MGM program. Items in tiese quéstionnaires
were reported according to the fo1fowin¢ clusters: relevant
enfichment activities, écademic,gr0wth, 1eddership rales, pfob1em
solving skills, and peer relationships. .
Instructional program evaluations, such as ofa] communication,
achievement goals program, and English 1anguage; include survey
results of~teacher'perceptiqné regarding of‘the prqgram,'district

organization of the program, effectiveness of inservice,

‘appropriateness pf program goals, and imp1ementatioq:of the program at

the site.

Special research st#dies'have also proiided a mechanism to
collect non-achievement data. A study of teacher work load, for
example, was designed to assess the effeétS‘of spe;ia]]y funded
programs and mandates on student achieve.ent, teacher and ’
administrafor time and energy. Strur . . -ed interviews and
questionnaires were used with :amples of site principals, resource

persons, evaluators and teachers.
¢ 21 . \
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Northtown Digir{ct has also co]?ected-extensiveA.nformation on

the imp1emenfation of school integration. These stucdies included the
. use of the following instruments for data co]ieétion: a school
integration evé]uation checkiist to assess implemeritation issues at
épecific school Eites,.a'rage/humén relations evaluation survey
administered to\stﬁdents and staff,'and a 40-item survey.of sch061
climate that assessgd attitudes tpwérd the instructional program,
schoo1eCOmmun1ty re]ations,_discip]ine, exnosure to a diversity of

,cu1turés, equity of 1hstruct10naTlmater1als, staff -and student school

cooperation and communication.
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OLDVILLE
Background -Information

Demographics

The 01dville Unified School District serving a coastal
p0puiation of approximateiy 125,000, came into existence in 1965.‘ '
Prior to that the community was served by a high school district and
two elementary school districts. The community is generally popuiated
by families-in the middle to upper income, a1though during the 1981-82
school year, five schoois qualified for ESEA Title I funding due to
the number of children in attendance coming from low income families.
The percentage of-minority students enrolled in the school district in

1982 was 14 percent with the bulk of ‘these being Hispanic (8%), and

Southeast Asian (S%J ‘Approximateiy"IO%*ofﬁthe-chiTdren Tiving—within )

district boundaries attunded private schools. Enrollment reached a

peak of 26,000 students in 1970 and then began deciining at the rate ‘

of approximate]y 1,000 students per +— The primary reason for this .
decline 'has been—the high cost of housing. By June, 1982, the school

district had closed 12 schools 15aving a total of 26 sites- seventeen

K-6 e1ementary schools, four 7/8th grade intermediate schoois four ‘

'high schoois and one continuatioh/aiternative high schooi.

Due to a deciine in state support for education and district

enroiiment the operating budget has dec1ined over 10% in the past few

years to approximateiy a mi11ion doiiars in the 1981-82 sch001 year.

The district however, ranks in the top 5% in the state -- 85% of the

students graduating from the district go on to some form of higher
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education. There tends to be low turnover in the staff due to gdod
working and 11v1ﬁg conditions. Beginning with the middle 70's |
howeter, layoffs began and are continuing. The admin{stratotlteacher
ratio is on the low side -- approximately 6 adminstrators per 100

teachers. - \

Formal Data Collection and Dissemination | -\
01dv1]1e‘$choo1 district administere a competenty—based assess- |
ment system and a graduation proficiency testing program. In addi-
tion, the District participates in a norm-referenced State Assessment
Program. The 0l1dville District also uses enro11meﬂt information and

other non-achievement data to inform decisibn making.

Achievement Data Collection and Use

L The competency-based ‘education “(CBE) system that “presently exists

in the district has developed over the past 15 years. A Statement of
Edﬁcatfona1—PtfncTpTes—fSEP%"waS‘formatiy*adopted—%n—June7—4910'-Ihe_————————__~
district developed jnstﬁhctiona1 objectives and test items in 12 skill

: aFea;, including the basic skills, social studies, science, speaking,
- - L2
- 1istening and fine arts. These 1n$tructiona1 pbjettives form the
district's cont1nuum. All of the minimal skills monitored on a

regular, mandated basis are related to the basic skills with testing

“*“”““‘ﬁ*"—an-grades_3;—5,-and_8=12‘_ This 1nd1v1dua1ized assessment program is

called Student Progress Monitoring (SPM)., The CBE system enables
teachers and/or schools to select any skill 1n'thede§tF1ct”s'sk11j e
bank, test students on that skill and receive compdtereproduced score_ . ..

“a

reports.
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_tools of the District's competency-based education program,-~

Resulits of the district's competency-based assessment program are
used to report district, schoo];-c1assroom, and studeﬁt Tevel
achievement; to report trends in achievement; to.guide district
curriculum and instruction programs; ana to individualize
instruciion.“ Results are available for individual students and
managemert summary reports are available at the c]assroom or school
level. A specialized report form has been deve1oped‘at grades 3, 5,
and 8-12 for reporting results.of the district's minimal basic skills
requirements. One- aspect of this specialized form is a data mailer
that can be use to mail the results di}ect1y to the steétent's home.
SPM started out .as an optional testing program thaf"teachefs were:
ehcouraged to use. In 1978, SPM and the newly developed Minimum

Graduation Proficieney Testing Program, became the main assessment . '

With the impetus of state-mandated minimum graduation

|
J
1

3F6f1c1enc1es, the District bég&ﬁ?fjﬂﬂxhnﬂ:ﬂxrﬁﬂent%fy—sk4445«1n the
SEP universe that could be required fdr,éréduation. By April, 1978,
the Boaeg of Education had adopted 60 required miﬁima1 proficiencies
in.khree areas sﬁecified by. the sta;e 1egi$1ation -- readfng,
composition} and math. The Board adopted a mastery level of 100% --
each o% phe 60 competencies must be mastefed in order for a student to
graduate. A student must answer correcf1y 2/3's of the items for a
particular objective in order to "master" that objeetive. Once a -
student had passed a particu1ar.competency, he/she would be considered
to have achieved mastery fof graduatfdgiand would not aske&jto repeat

or maintain mastery on that skill during future re-tests in"ﬁhat'
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subject area. Students are assessed on the minimum graduation //

proficiencies in the 8th 9th, 10th, jand 11th gradeslusing layge scale
test administrations with computeri%ed scoring. Students also had the
opportunity to test in summer schoof and_during the lgth grade in
District testing centers using handécored mini-testnprocedures.
Beginning in 1982, a program of’pinimum competency testing was also

mandated in grades 1-6. -

Non-Achievement Data Co11ec{:on and Use

o
Enrollment information by school and grade level, enrollment

projections, intra-district transfer projections and status of student

enrollment at the end of the first-school month are collected by

0ldville Unified School District. This information is used by schoo]'

and district staff in makijng planning decisions. The Student Predic-//

tion 0ffice of the Division of Research and Student Services prepares
~ .
long-range enrollment predictions through a combination of manua1 and

computer Operations using information from a variety of sources. ¢

These sources include current enrollment data, historical enrollment

' information potential new enrollment frdm new housing construction

p1anneu and/or in progress private schoo1 enrollment .trend data,
census data, and. the 1ike. These data, gathered from and submitted by
other district operating units as well as a variety of pub1ic and

private agencies, are compi1ed and ana1yzed by “the Student Prediction

office on an on-going basis for use during the prediction and p1anning

process. .The objective of this. process is to predict the student

enrol1ment on the last day of the first school month for five years
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each of the five years beyond the current year are distributed'by,
grade 1eve1 within eaeh scﬁoo]; this d%stribution serves as the base
prediction fpf eaeh of these years. A refined prediction for thre
first year beyond the present year is deveToped‘by,adjusting the grade
level distributions te reflect intra-district transfeus between
schools; this dietributipn serves as the adjusted preﬂictiou for the
first year beyond the present year. The edjusted pngydctionlis used
for p]anuing purposeé;such as resource allocation and statfing at the
individual school leveél and for budget development purposes at the
District 1eve15

Additiena1 hqn-achievement 1nformationlis cd]]ected by the
Distuict'é Development Lab. fach year they conduct.a_Graduete
Follow-up Study that 1s usefu] to the District staff and to the high
school accredita 16//process. %ﬁe study is . designed to a) anal,
what the schoo]s have contributed to students capacities to funct&yn -
in their subsequent academic, so§1a1,\and vocational enV1ronments b) -
assist staff end students to determine‘the pe]evance of curricular and
extra-curricular activities as'uerceived by fhese students, and c)
uefermine if the schools are meeting the district's edueationa1
objeCtives. ” . ' %

The study samples a random selection from each high school's

graduating class (varies from 45% - 52%). One yeef after high school

'graduatiou, the selected students receive a questionnaire containing

approximate]y 49 quesfions. The questionnaire assesses respondents’
current educational status and current'empioyment status, and their

percept1on of the contribution their high school tra1n1ng made to

Lim
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these activities. The questionnaire also includes items regarding
respondents’ evaluation of high school instruction, counseling

services, high school course content and teachers.
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CRESCENT CITY
/ , Background Information -

'Demogéaphics

Crescent City is é large school district.wifh an ‘enroliment over
80,000 pupi1s, fhatAshgres'many characteristics withlother
compébgﬁ1y-sized distriéts. For examplg,jit has a steadily grgwing“.
minority population, currenf1y énr011ihg 5% Black, 5% Hispanic, 2%
Asian and 1% Amgrican Indian. The District has implemented a
%ourt-ordered‘desegrgtion pTén.

The District is facing an iucreasingly tight financial
;ituation. In the 1960's, the state's share of the District budget
was 40% and in 1981 itvwaé.ﬁb%yfﬂgch001‘board members and District

administrators were pessimistic about the abi‘ity of the District to

- balance its budget in_the near future without severe cuts. The

district ranks near the bottom nationally in verms of class size
(Targe classes) and in per, pupil expenditufé (“ow}. Cre;éent City has
a higher cost of 1iving index than the averege urban city, and teacher
‘and administrative salaries continue to slip h'ﬂ’nd'the‘inf1ation
rate. | |
Nhi1e_Crescept City shares’ﬁeveraT Eharacteristics with its urban
counterparts, i.e., growing racial yﬁnorities, deciining financial

resources, large classes, low per-pupil expenditures, and growing
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teacher unrest, it has several unioue characteristics.' Its pupil
popu1ation has grown steadily, with the district adding 17,000 pupils
since 1970, necessitating the bui1ding of several ‘new schoo]s perd
year and hiring large numbers of teachers. 0ne of the city's major
industries and the supporting businesses have considerab1e employee
. transiency. Families regu1ar1y “move in and out of town and among the
district's various attendance areas. | |
Un1ike other urban districts there is no nearby suburban school
district that can drain off pupils or teachers for various reasons.

There are severa1 private and parochia1 schoois, however, One of the

major religions in the city provides an after-sch001 education program -

rather than operating its own schdoi system.

Overview of District Functions

Six Associate Superintendents report directly to the

suoeri.ntendent': Personnel: Services, Business and Finance, School " T

. : o ) / . »
Facilities, Elementary.Instruction, Secondary Instruction, and

Administration and Specia1 Student Services (which includes the
Denartment of Research and Development). _fhere is no separate:
department of curriculum or instruction that independently services
the entire district. Instead the curriculum department has been
folded into the civisions administered by the Associate
Superintendents for Elementary instruction and Secondary Instruction.

The curricuium,sfeciaiists and supervisors report to the top line
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administratoks\who, in turn, administer the elementary and secondary

schools. ' o . |
Another relevant administrative-structural component are the

Directors, who report directly to the Associate Superintendents for

' E1ementary»and Secondary Instruction. Each director is responsible

fo} a set of geographically determined sehoo]s: They are fhe
administrative and subervisory,extensions of the Assciate
Superfnténdent and they play a criticai role in the’Distrjcf‘s
instructional management program. In addition ta a Superintendent's
cab1net which consists of the Super1ntendent and Associate .
Superintendepts, there is an 1nfrastructure ‘of committees, inq]uding’a

bl

principa]s"advisory gommittee and various curriculum advisory

.committees.

™ ' <

Forma1 Data Collection and Dissemination

'““'“'The Crescent City eva]uation efforts arewshared between staff who;

initiate or‘pversee eva]uations and staff who actually perform -
evaluations. Severa] people are responsible for initiating or
overseeing eva1aations- Elementary, Junior and Senior High Directors
is respons1b1e for the evaluation of programs the Director of Federal
Programs is responsibi]e for externally mandated evaluation
requirements, the Direete:\of.the Department of Research and
Development is‘resPonsiDIe for responding to requests from other

administrators for evaluation information; and the Director of Special

Education has specific externally-mandated evaluation requirements.
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The second group of people associateé\with evaluation are those

'who actually perform eva1uations; These staff are typica11y in the‘
Research and'Deve1opment'Department; While the district appeérsfto be
using testing and evaluation more, the size of th department staff
has declined in the past few yeaﬁs.} | -
The distﬁtet conducts three types of evaluations:
of discrete1ydidentifiab1e phoghams, such as Title IVC, itle I and
Indian Education; the gathering of informatjon to assist Wp specific
‘§e1icy decisiohs; and Lsing testing information to inform decisioﬁs |
regarding curricular emphases and methodologiés (this type of

evaluation is not written up formally).

Achievement,Data Collection and Use

The Research and Development DepartmentJedministefs the testing

program in Crescent City. . The district uses both criterion-referenced

. tests (CRT s) and norm~referehced tests (NRT s) The district

administers the fo11owing norm-referenced tests: theﬂat;s-Lennon

School Ability-test in graqes*z and § for baseline data; the Stanford
Achievement Test in gradesf3 & 6 for minima1 proficiency statistics;
The Ca11fornia Achievemet Test in grades 8 & 11 as a performance
indicator; and the Otis Lennon Menta1 Abi1ity Test in grades 8 & 11 |
for baseline data._ : X

The district generates the follewing information from

—
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- data, district and school stanine frequency distributions,'raw score
and percenti]e frequency distributions, statistical summaries of
district by sub-test, sex, and quartile, individual score list and
1temeana]ysis. Uses‘of norm-referenced test data include: |
communicating to the community at large, the Board; and parents,
‘regarding student achievement; examining the efiects—of.district-uide
instructional programs on policies (e.g., iow NRT scores were a major

- reason for the initial development and implementation of the current ;
instructional management system) and developing individual student's
“index score", composite of several factors including achievement
scores that are used to place students in certain traeks.

The district administers the foiiowing criterion- referenqed
tests: Math and Reading-Eiementary Level in grades 2-6 to prov1oe
teacher diagnosis of student progress; Math and. Reading
(Optional)-Junior°High LeveT:*optionai computer-Assisted Test

-~ Construction (criterion-referenced items at junior and senior high

——————— s

levels in the subject areas of English General Math, U..S. History
and Algebra) and a State Proficiency Test give to all students in
grades 9 and 11 in writing, reading and_math.

The dis{rict requires a fall and spring administration of an
"appropriate” level CRT for elemeptary math and reading and for junior
high math. The district generateg the following information from

CRT's: disirict and school comparative data, frequency distribution

by ciass, item analvsis (summary and concept), student scores list and

—

¢
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~an item analysis by;student. State proficiency test data‘aiso
provides repo;ts on State/bistrict/Schooi Comparisons, Student
Profiles, Parent Notification, and Transfer Listings.

CRT's are used as an integral part of complete classroom
'management system. C(Class instruction groups and remedial class
4p1acement decisions are based on student mastery of district or state
specified objectives. Depending on the p1acement needs of students,
CRT scores influence the number and kinds of c1asses offered in junior
~and senior school levels. Midimai competency scores are a1so used for
communicating how the di stricts students are doing to the communi ty,
the Board, dnd parents. CRT scores pinpoint strengths .and weaknesses
in digtrict or school 1eve1 programs and according to the centraL&
office staff, are a way of encouraging teachers to pay attention to
the district continuum.

" The Research'and Development bepartment compares CRT scores to
NRT scores to analyze course 1eve1ing or difficu1ty at each grade .
level. Principais usually look at teacher use of the CRT
,instructiona1 management system as a part of the District teacher

evaluation system.

Non-Achievement Data Collection and Use . : A"

At the heart of the district s instructional management program
is acceptance of the idea that there is a technoiogy of teaching and
th#t. certain conditions or practices will result in better pupil

achievement. The desirable conditions and*practices have been
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distilled into what are known as Elements of'Qgﬁlity—-criteria against
which a school and the instructional program can be judged.
The Elcments rest on three assumptions .and contain eleven

applications. They are as foliows:

Assumption 1. Goals and objectives need to be clearly written and
. communicated.

Application: A. Statement of educaticnal principles
B. Elements of ‘Quality
C. Course of study and curriculum guides
D. Special priority objectives (HPO's)

Assumption 2.' Means must be provided and used to assess the degree t0
which obJectives are attained

Application: A. Testing. program '
: B. Checklists of observable criteria
C. Opinion surveys
"D. Management audits (interna1 and externaJ)

Assumption 3. All assessment should culminate in pregram improvement
. decisions.

Application: A. Imp}ied action statements in assessment reports
- - B. Priority plans for improvement
C. Eva]ugtion ‘based on resulis
The program revoives around a series 3f district-developed
too]s;-e.g., assessing pupi1 progress, assigning pupils to
_instructionai groups, aitering instructional methds. ‘Teachers are to
be able to demonstrate to supervisors that they are indeed using these
tests in the prescribed manner. Teachers, through in-service training \k
programs and prinoipa1 assistance, are also expected to be acquainted

with various instructional methods, and to be-able to demonstrate tnat

they can use them appropriateiy.
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The uniqueness of this system is its attention to enforcing the
use of the Elements of Quality. While teachers can teach beyond the
district continuum (after covering the required material) and use

various instructiona] approaches (if appropriate) they do not have

the freedom to "do what they think is best" if it violates the spirit

of the Eiements,

Crescent City has implemented a management system to provide for

needs assessment, prioritizing objectives and p1ans, and for
monitoring and evaluation of results, The District Directors,’
Principals and their staff are involved in a structu ~ed assessment
pricrity setting, planning, evaluating and ‘reporting process for '
improving performance results, in re]ation to the extablished criferia.

As part of this management system, 1nformation is collected via
surveps, gquestionnaires, 1ogs, checkTists; observations‘and reportr
forms. This non-achievement data collection. includes:

.School Administrator Performance Evaiuation Report

.Criteria'for the Assessment of Instruction Checklist ’

.Principal's Supervisory Log

.Plan to Achieve a high Priority Objective (HPO)

.Principal’s Observation Sheet

.Teacher - Schoo] Profile

.Report ‘of Teacher Personnel Records Audit

.Parent - Teacher Conference Report

.Annual School Assessment Report |

.Parent Opinion Survey
C
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.Teacher Opinion Survey

Principals regularly receive extensive in-service training in

_ Teachers and principals who. cannot. perforii to the Elements of Qualdty

clinical supervision; they are thoroughly informed about the
district's instructional continuum and they are charged to oversee the
‘1mp1ementatian of the Elements of Quality in their schools. Eaclr is
expected to spend a minimum of 40 percent of his or her time in
classrooms supervising teachers and-@ssuring that the Elements of
Quality are being adhered to.

The Principals are, in turn, accountable to the Directors who

“periodically visit their schools. Part of the Director's

responsfbi]ity is to see t6 1t‘that the principal is adhering t6 ;he
Elements of Quality. Teachers are evaluated on their adherence fo the
dictates of the Elements of Quality and so are principals. feéchers,
tenured and brobationary, are reviewed -by the principals and -
principals are reviewed by Directors.

Each year principa]s are rated, on a confidential questionnaire,
by‘pupi]s parents and tea;;ers. These ratings, cbup1ed with the

Directors's observation, form the basis for principal ratings.

are provided extensive opportunities to become skilled. Teachers, for
example, get muﬁtiple ratings and analyses of their teaching from
several supervisors and 1n-serv1ce training opportunities are made

available by the curriculum spc1a11sts 1n their division (e1ementary

c 37




[}

or secondary). If after several opportunities for improvement they
““‘““"cannotwn*vﬁi%'notrmeex—thewElementsL_standards,sJMex_are_subject_to
dismissal. ‘
The use ¢t the Elemcnts of Quality can perhaps best be understood
by reviewing the annual cycle of how it is used by one elementary
Minision‘director. VBasically, the Director meets with each assignied
principal in June for the end-of-the-year conference where they |

develop the next year's High Priority Objectives (HPO's). The

__Director assists each principal to establish HPO 3 for him or herself

--and-the -schocl.__The Director also_uses teacher_guestignnaire,nesultsw,__m_.__

to check on the principa]'s'effectiveness in managino the-ETements of
Quality; Elements 1-5 focus on instructional objectives and Elements
6-10 (6-12-for secondary) focu§ on managerial objectives.

In addition, the Director uses parent questionnaire results to
check on the school's effectiveness. The Parent Opinion Survey has a
total of fourteen statements to which parents respond on a five-point

‘Likert—type scale. Statements address opinions regarding the

instructiona] program, schoo] clinate, teachers, principa]s and

schoo] parent communication. These data cre v:ld interna]]y, for the
~ o director's and principai's use only, and no normative data across the
district is compi]ed. A teacher opinion survey. is used annually o

ai]ow 1ndividua1\Principals and district administrators to minitor'the :

attitudes and feelings of teachers. The forty-five Ttem teacher

-——~—————opinien—surve“—coliectS*teacher“aftitudes—regard|ng principals,

teacher supervision and measurement of teaching performance, school

ap
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objectives, schoal climate, schosi-community relations, and support
services. The opinion surveQS'are machine scored and school personnel
are provided data on priﬁfaits»keyed to the Elements of Quality.

In September and October, the Director begins formal school

visits and confirms the HPO's for each school, each principal, and

' -

each teacher in the division; The October through Docember months are
spent in formal and informal monitoring of the-instructionai-program.. - .. -

A mid-year assessment of everyone's progress is-made in January and/or
: [

February. At this time the Director conducts formal conferences and

. classroomobservations with pre=submitted agendas and feedback

procedures.- For example, a form is used to document recommendations__ e
made to each principal. March and April are spent in more formal and
informal menitoring of the instfuctional program with data collection

and verification. :Thg_jp§prvigemc¥§1e for staff members assigned to-

e e e

the Special Assistance Program (those who received unsatisfactory
evaluations) is completed.

- Around the end of April, the Director compiles the data for the

™
N\

end-of-year report. The internal auditxipc1udes the Director's own

<

— se}f-assessment;—teacher-school-profiies;—assessment—of-tnstructions—————
' : . ' N\ '
and the Director's findings, conclusions, and\{mp11ed action
recommendations. The external audit compiles test results,

opinionnaire results, division reperts (audits), conference

summaries,_mid-year assessment, notes'?rom school visitation,

—

assessment of empioyee performance appraisats; and ndations,—
LY - : B \-\

\




In May the Director analyzes the data and completes the reports.

During the end-of-year evaluation, the Director shares the assessment .

with each principal. Together they relate this to the relevant HPO's,

and establish tentative HPO's for the next school year.

R e e e e = i P,
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BORDERTOWN
Background Information

~ Demographics ‘ : 2

Bordertown is an older industrial city, with a declining popufa-
tion, due primarily to the growtﬁ of middle-class suburbs. The 1980

“city population was 378,000, the metropolitan area population was

410,000, As the city population has declined, so has the public

. s¢hool enroliment: fromgB7,500 in 1964-65 to 28,000 in 1980-81. -
Neighborhoods have a strong tradition of independénce and high
participation in community org;nizétions.

: - 7 The district includes 93 gepgraphically-districted schools: 62

elementary, 14 middle or junior high, 8 senior high, and 9 special =~~~

schools {special education programs enroll 10% of the system's

students). The district operates under a system of voluntary

integration with an open enro11méntip1an’that allows students to
transfer if such a transfer will improve the school's racial bélance.
Currently about one-fourth of the schooT'age children in the district
attend private schools. The racial composition of students is

| approximately 57% black, 42% white and 1% other. Tpé socioeconomic

status of the school district is generally 1ow,-with 56% of students

————quatified—for reduced=price tunches.

. | Cc 41
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Because of declining enroliment, the district has had serious
financial difficulties, necessitating drastic program'and personnel
cuts in 1980. In June, 1980, howerer, voters passed a tax levy -which
eliminated a projected deficit and a possibie state takeover of the
school system. The 1981-82 district budget allocation was $129
million; however, the district also received an additiona1 $9 million
in federal grant support and an additional $3 million in special state

funding.
11ng L

Overview of District Functions

During the 1970's, Bordertown submitied and received tederal:
funding for proposals to assist special groups of students. Because
different units within the central office assumed respgnsibiiity for
administering the funds for particu]ar subsets of schools or student

populations, the avaiiabiiity of these federal dollars strengthened a

tendency toward multiple rather than singie approaches to organizing

district functions and solving problems that face urban districtsi__ﬁ_”_,;;.-_

A large Curriculum and Instruction.Division‘incindes an Instruc-
tional Services section responsibie for doing curricular development;
a Planning and Development section responsible for program develop-
ment; a Staff Deveiopment section responsible for service-oriented
staff development; and two geographic groups, each with a "1ine"
structure consisting of two area directors overseeing and assisting

principals who, in turn, oversee and‘assist teachers.
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Program Evaluation and its associated testing and data gathering
functions are located in separate, independent divisions, with the
Evaluation Director repo}ting'direct1y to the Superintendent. The.
Evaluation Branch is cu;;ent1y divided into four sections: Program

Evaluation, Testing, School Information, and Communications.

Formal Data Collection and Dissemination
Both the Curriculum and Instruction Bivision and the Evaluation
Branch staffs perform activities and collect information that would be

relevant to systemic evaluation. The foliowing description of

—Bordertown data collection is organized into-two sections: Achieve-
ment Data Collection and Use and Non-achievement bata C011gc;ion gnd

Use.

Achievement Data.Coilection and Use

The Testing secticn of the Evaluaticn Branch is responsiblgmfgt»

administering the district-wide norm-referenced tests,'inc1udimg:

fﬁé California Achievement Test,(é}ades 1-8); the Otis-Lehnon.Abilify

Test (grades 3-6); a selection test for 6th graders who want to.entern,
college preparatory. school; apd the GED test. Testing s;aff also

administer vafious ESEA instruments, which include some attitude

surveys and some aptifude tests. Staff addifioﬁally'doés some testing.
for the Advance Placement Program. The Célifdrnia Achievement Test

has high content validity with the distri?t's‘new curricular scopé and

__.,___»“sequencemas—de]ineated—in_theidocumenx,_thé;stadeduCounsewut;_ﬁ"w”h, e
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Study. Test scores are reported‘by the district usfhg‘norma]-curve
'equiva1ents. Area directors, coordihators, and principals are being
or1ented to these score 1nterpretations by testing staff..
‘A large part of the Program Eva]uation section's efforts in the

Evaluation Branch is supplemented by.funds from Title I schools.

Staff conduct Title I evaIuations according to federal guidelines and
reports are,prepared'and,éuomitted to the funding agency. A unfque
system has developed toeffect19e1y,use this evaluation information to'

help individual schools. Local School Evaiuators assigned to schools

prepare data for 1oca1#§choo1s' use. This may—mean—prepar+ng—eharts—~—_______

or graphs of interest to spec1f1c groups.> Loca] school evaluators

also help lead teacher meetings to analyze scores to determine what
went well and what did not, at the schocl level. Other group meetings
analyze the data focusing on the program level.

'”Eordertown~a1SOWuses~a~cr1terionzreferenced_diagnosticmtesting_,m_-

—ree—_program, The Bordertown Instructional Management System (BIMS),

developed by the P1ann1ng and Deve1opment Branch of the Curr1cu1um and

Instruction Division, was offered to schools on a phase-in basis.

After several years of operation, the connections between texts,
curriculum and tests are being made. New items are being written to
"flow from" the new Graded Course of Study and an effort is being made
to corroborate BIMS with newly developed minimum competency items and

skills and with the norm-referenced achievement test. —

\
1
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- minimal competency testing system. Tests have been developed at
’ ¥ A - .

The Planning and Development :Branch also developed the district's . _ .

\

grades 3, 6, and 9. ’ ' - \

Non-achidvement Data Collection and Use

Thé d%strict‘s evaluation skaf}, deveidpéé a schpb] eva]uaEﬁon
and management model using system concepts. The Ev§1uation and
Managewent Information System (EM{S) is endeavoring %b identify, ’
anélyze, and quantify the relationships Eétween 511 inputs going into

a school and educational outcomes and to determine the combination of

—_contributing—factors_which-witl-maximize the—educational-outputss &

major goal of this effort is to provide decision-makers in the

" Bordertown District with relevant, time]y, reiiab]e, and valid -

Wt

information, presented in an easy to read fash}on.

The system'sxprimary focus is toward the school as a whole. The
data is delineated, gathered, analyzed, and reported using the school -

as the basicjunit of data aggregation. Individual or ciass informa-

co]]ecfed and reported every year. The cagetories of variables in-

. clude: Pupil (such as attendance, achievement, attitude, delinquency,

health); staff (such as attendance, composition, experience, attitude,
pupil/teacher ratio); school plant (such as rooms in use, play area

per student); costs (per pupil and per school); demographic

2

}characteristics (such as parent attitude, mean income, parent income
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dnd educationl; special education (suéh as membgrship, promotion, phy-
si;a] achievement); and othef survey data from administrators,
teachers,'students and parents. | _

Much- of the information dSed>t6466ﬁb11ehfﬁéméﬁfsuaéfﬁﬁbéhk”is a
collected by other debar;ment;.’ The evaluation staff, however, do
orfginaté new data from yearly sur@éys of student, teacher, parent,
and administrato; ‘attitudes. In the student survey items are grouped
and reported-by factors (clusters of variables) such as academic con-
fidence, aftitude toward school, self-attitude, and incentives for

— Yearning=—Teacher—attitude—items—are groupedby-staff morale, special

education needs, and pupil characteristits. The parent attitude sur-
-‘vey reports items under factors of school atmosphere, school program__“_hA ,m
qualtiy, school pupil re1ations'§nd_educationa] jssues. A goal sur-
vey, with administrator, parent, teachers and studeﬁt ré%pondents,
reports the percent of top selections froﬁ eleven g§a1 statements put.ui-uﬁmw

to the survey respondents.

Ry

Among the major reports which are generated yearly and dissemi-
‘__“““—““ﬁétéa*tc—staff_and~commun+ty—members—are%—~14~an_exeept1onal—charéc-
| ~ teristics report in which varigbjes which correlated with séudent
| achievement variables were identified; 2) a variable printout in which
variables are printed in raw _ss939__;,_99rssg_f@_g._,q_i_rssﬁ on, district-wide
comparison, andlnorma] range for several hundred_vgriab1es in the SIS
| data bank; 3{ thg'Specific results of the attitude surveys;.and 4) a
~ trend report,;iﬁ which values for selected vériab]es were graphed over

the five previous school years.

v
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The information from the EMIS data has'proved to be an excellent

mechanism tor goal setting, problem identification, needs analysis,
’and product eva1uation. Local school needs assessment begins in
January of each year. The EMIS reports provide an identificiation of
major strengths and weaknesses and a guideline for goai deve1opment or
needs assessment. Variable printouts provide basic data on the
schoo1 s inputs and outputs for a review of various a1ternat1ves to
accompish selected goals. The' survey data provides an assessment of

student, parent and staff attitudes as a basis for d1scussions and

______determlning dire;tign_fgr change. Trend reports hichlight patterns

" and enable staff to bettenypredict what will happen next year. _Trend
‘reports a1so provide .a historical background'of the schpd1.'
The 1nformationlfrom the EMIS 1is dften used_by the local school
eva1uators'when they go out to work with schools in tneir "planning
for the next school year" capacity. EMIS data are also used to

display trends to the public in a variety of District-written publica-

tions, as well as to identify‘District-wide problems needing /
attention.
The ESEA Title I profect also collects non-achijevement data.

Title I has two objectives involving the feelings and attitudes of

pupils.  'The first. state§\that~proiegt_pupi1s wi11 have as positive_
attitudes toward themse1ves\as comparab]e non-proaect pug!*s. The
second states that proaect pupfﬂs "will have as positive attitudes

toward schools as comparable non-proaect pupils.” Each school

v
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jdentified the regular ciéssroom at each Qrade level which contained
the highest proportion of projéct students. The attitude surveys were
"administered by testers and by the local school evaluator from the
Eva1u§tion Branch; The primafy and intermediate grade surveys
contained three subgroups of items; ‘attitudes toward seif, attitudes
toward school and attitudes toward learning.

In 1970, parental involvement became a legal requfrement of the
ESEA Title I Act. A system-wide parent advisory council, called éhe

District Advisory Council, is involved in the planning, imp1ementation

~+d evaluation of the dfstrict's Titte-1-programs:—Thegoat-ofthe ————
“parent component of Bordertown's Title I'pfogram is to assist in the
training of parents as to their role in planning, implementation”and
eva]uation. A parent survey is distributed to parents in the target
schools. The survey was crganized into three areas: the Title I
“Program," "My Child," and the, “Schoo1 Advisory Counci]. The results
S of these surveys are used by the advisory councils to highlight need

areas and progress toward goa]s.
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